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existence of the Creative Labs, as well as the experts from AdminSoft 
Ltd for their technical and methodological expertise.  
 
The Romanian coordinator would like to kindly thank the external 
evaluator, Mr. Gareth Long (GLPM, UK) for his constructive 
feedback and recommendations that helped us improve this guide, as 
well as for all his support and guidance throughout the project.  
 
The Romanian coordinator also thanks all the collaborators who 
offered their unconditioned help for organising the workshops: Mr. 
Nicolae Zota, Principle of the Vasilati School (Calarasi county, 
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Romania), The Association for Lifelong Learning for Young Adults 
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Part I: 
 
1. Introduction 
 
The guide you have just opened is the result of the European 
project “DYACIT- Developing Young Adults’ Creativity 
through Information Technologies”, co-financed by the 
European Union within the Socrates-Minerva programme. 
 
The objective of the project was to create and develop a 
flexible innovative learning environment using specific 
didactic and pedagogical methods with the final goal of 
capturing the interest and increasing the motivation of the young 
adults aged between 16-20 years old who have completed 1st 
level of secondary education, and face the risk of being “early 
school leavers”, in order to determine them to study throughout 
their lifetime. 
 
The main beneficiaries of this guide are the trainers/teachers 
who work with young adults at risk of dropping out. In order to 
serve this aim the guide was developed taking into account the 
technical possibilities existing in schools and/or organizations 
in charge of the education of young adults.  
 
The use of the methods presented in the guide requires a 
minimum of knowledge and abilities. 
 
These are: 
 


  Good computer skills, especially for working with the 
Office programmes, browsers as well as good skills for 
working with the most popular search engines on the 
Internet;  

  Skills for using equipment such as: digital camera, scanner, 
colour printer;  
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  Basic abilities for using digital processing software such as 
AdobePhotoshop cs2;  

  Basic knowledge about photography. Experience in 
traditional and digital photography.  

 
The main activities and results of the project 
 
The innovative working environment was achieved through 
two rounds of workshops carried out during the two years of 
project. 
 
A. Activities for preparing the workshops: 
 
®  the development of the learning environment (a 
communication platform adapted to the work and 
communication in the project) 
®  the recruitment of students, among the target group  
®  the development of 3 course curricula (course curriculum 
for English, making photos and Adobe Photoshop) 
®  choosing the software to be used in processing the photos 
®  the adjustment of computer facilities to the participants’ 
needs and testing the software with the groups  
®  establishing the frequency of the meetings, how to carry 
them out as well as their duration 
 
The four partners involved in carrying out the workshops have 
thus prepared the environment and the material resources 
necessary for the work with the target group.  
 
Target group: young adults at risk of school drop out. 
Place of development: working laboratories in Romania, Italy, 
Germany and Bulgaria. 
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Workshop results: 
 
�  Curricula for workshops (EN, DE, BG, RO, IT) - The 3 
curricula were for English, Adobe Photoshop and Photography. 
They represented the basis for the material that was presented 
within the workshops. The curricula can be accessed also 
online on the website of the project at the address: 
http://www.srep.ro:800/dyacit/results.php 
 
�  Creative Lab (DE, BG, RO, IT) represented the 
interdisciplinary training workshops. The workshops were 
organized in 2 consecutive years with the aim for the second 
year to benefit from the experience of the first year by applying 
an improved teaching methodology taking into account the 
experience of the first piloting year.  
 
�  6 groups worked in parallel in the two years of project, 
working in various multicultural teams of 2 by 2.   
 
�  6 virtual photo exhibitions 
Each year, the result of the work of the young adults from the 3 
groups within the Creative lab was materialized in a common 
exhibition (3 exhibitions per year). The themes were chosen 
jointly by the work groups.  
The 6 exhibitions are available at the address: 
http://www.srep.ro:800/dyacit/galleries.php 
 
�  Communication platform- During the project two types of 
communication platforms were used in order to comply with 
the needs of the target group. On the communication platform, 
each team of groups had:  a discussion area for the young and a 
discussion area for the instructors that worked with the young. 
The first communication platform was a PHPProjekt type and the 
second a PHBB discussion forum on the website of the project: 
http://www.srep.ro:800/dyacit/forum/  
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B.  Evaluation activities 
 
Intensive and ongoing feedback from all parties was a key 
element of the activities and those involved made sure that this 
feedback and internal evaluation impacted strongly on what 
was being undertaken – so the recommendations in this Guide 
are from those actively involved on both sides of the learning 
process. 
 
Full details of these evaluation processes can be found in 
section II-Chapter 4, 6, 7 of this Guide, but in summary, they 
involved both: 
- internal activities taking place in workshops through informal 
discussions, more formal questionnaire-based work and 
individual counselling sessions, and 
- external activities taking place throughout the project and 
which focused on critical constructive comment in the 
preparation of this Guide. 
 
C. Project valorisation activities: 
 
- Development of the project website 
- Developing the Guide of Good Practices in printed and 
electronic format. 
- The project partners are committed to continue to promote the 
outcomes of the project and this Guide and are happy to 
communicate with other organisations operating in the field to 
exchange knowledge and experiences and continue to develop 
material in the field.  
 
Further information can be found at: 
http://www.srep.ro:800/dyacit/ 
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2. The idea of the guide  
 
 
2.1. The need to create the guide 
 
One of the aims of the DYACIT project is to encourage  
teachers and trainers to use the new ICT technologies in the 
education of young adults or to create their own courses for 
this purpose.  
This good practices guide is intended at the same time to be a 
useful tool for other organizations that work in the field of 
adult education and to contribute thus to better adaptation of 
the teaching methods to the needs of the young adults who face 
a high risk of school drop out.  
For this purpose, the trainers and teachers who worked within 
the workshops in the four countries have developed and 
implemented their own methodology that can be used 
successfully in the educational process of the young adults. 
 
This guide presents how this methodology was implemented 
throughout the project.  
 
 
2.2. The aim 
 
The aim of the guide is to promote the information technology 
as support and connector in interdisciplinary education by 
creating new educational solutions, as means of cooperation 
and communication between the young adults but also as 
means of promoting their inventiveness and creativity.  
The content of the guide gathers the work developed during the 
two years by the workshop participants. These results were 
developed by the young adults in the creation laboratories 
(Creation Lab) and some of them are processed with the help 
of the AdobePhotoshop (Computer Lab).  
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Here you can find also the virtual exhibitions developed in 
tandem by the work groups which are very important products 
of the project.  
All the paper works included in the guide describe the process 
of the DYACIT project recommended by the partners as 
efficient and transferable methodology of using the new 
technologies in educational actions.  
 
The guide is addressed to teachers/trainers of any subject but 
especially to those who teach arts and foreign languages and 
who are interested to use more intensely the new technologies 
in their work.  
By using the example of processing photography with the help 
of the computer, the project initiators try to describe the way in 
which the computer should be used in order to support the 
development and creativity of the young adults.  
This guide describes transferable elements of the DYACIT 
project.  
 
In order to take over and implement these solutions, a 
minimum level of knowledge in the field of computers is 
needed. The guide presents thus the sources for this basic 
knowledge.  
 
The guide is published in printed format in English and 
Romanian and in electronic format in English, Romanian, 
Bulgarian, Italian, German.  
Its main task is to stimulate and encourage all trainers/teachers 
to use the new technologies in the educational process.  
We hope that reading this guide will represent for you a good 
incentive in this sense.  
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3. ICT and education  
 
The speeding dynamics of the social changes, but especially 
the depth of these changes, imposes certain restructuring 
directions according to the educational reality in order to match 
the instructive-educational objectives with the demands of the 
high technology society.  
 
Irrespective of the level of socio-economic development, the 
evolution towards the knowledge society is inevitable.  
 
In this context, a decisive factor is the professional training that 
presupposes previous good education. As nowadays team work 
is extremely important, the professional qualities need to be 
doubled by personal skills such as: self-balance, tolerance, 
sense of responsibility, ability to communicate, etc.  
The most important benefit of a well-educated society resides 
in its capacity to choose the way to progress and high living 
standards.  
 
It is thus obvious that we need to develop the technologies and 
educational standards in order to contribute to the effectiveness 
of the educational process.  
 
The information society is imposing more and more the 
computer assisted instruction, which turns into good profit the 
principles of programming based instruction in the context of 
the new information and communication technologies.   
 
The advantages of the use of the new technologies in education 
are various: 

·  reduction of the time consumption 
·  the possibility to adapt the personal educational 

programmes  
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·  the possibility to adapt fast to the changes and new 
knowledge in different fields  

·  extended possibilities of interdisciplinary education  
·  essential reduction of the costs of continuous education.  

 
The current educational systems differ from the traditional ones 
by a series of principles among which the most important are:  
 

• they give prior importance to education towards 
instruction; 
• the main objective becomes the development of the 
personality and of the individual skills; 
• they are student-oriented; 
• they move the emphasis from teaching to learning; 
• the student becomes object and subject of the 
educational process; 
• they adopt active participatory methods;  
• the emphasis is on the process (and not on the product); 
• they promote the independent work and the creativity; 
• they combine harmoniously the individual learning with 
the social one; 
• they restructure the content in modules that allow the 
selection of relevant knowledge from different disciplines 
concerning a certain subject;  
• they stimulate the cooperation and dialogue by 
integrating collaborative environments; 
• they develop the autonomy and flexibility of the 
trainees. 

 
The new information and communication technologies can be 
applied in numerous types of training.   
 
The contribution of the new technologies to the didactic 
activity is materialized in:  

• resources for teaching-learning activities; 
• support applications for the didactic activity; 
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• web-based training systems. 
 
The computers are used by teachers as support in their didactic 
activity for: 
 

�  preparing and developing didactic materials; 
�  evaluating and assessing the progress of students; 
�  developing informative and formative presentations; 
�  planning time, schedules and activity calendars.  

 
During the process of acquiring new knowledge and/or skills 
the trainees can use the new technologies in different ways and 
with different aims, from finding information on the Internet to 
writing homework by using the text processors.  
 
If the first achievements in the field of computer assisted 
instruction were built based on the pedagogic principles of 
programmed instruction, the current educational systems 
encourage the active building of knowledge, ensure significant 
contexts for learning, promote reflection, release the student 
from routine activities and stimulate the intellectual activity in 
a similar way as it is done in the work field.  
 
The interconnection of computers has had as major 
consequences in the field of education the possibility to 
communicate and use resources jointly, which given the 
increasing need of lifelong learning, has led to the development 
of web-based instruction systems referred to also as 
eLearning platforms.  
The evolution of these platforms is the consequence of the 
continuous increase of the capacities and flexibility of the new 
information technologies with applicability in educational 
situations and doubled by continuous decrease of costs of 
equipment.  
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The fast development of the information and communication 
technologies has led to more and more learning techniques and 
means in the modern didactics, in full accord with the socio-
pedagogic profile of the student in the nowadays society.  
 
The optimum means of presenting the contents, the 
encouragement of an active approach and of collaborative 
learning offer a plus of quality, increasing thus the flexibility of 
the educational systems in compliance with each phase of the 
learning cycle and with the specifics of each student.  
 
The use of the new technologies in education requires from the 
teaching staff a series of knowledge, skills and attitudes that 
allow the use and valorisation of the new technologies in the 
didactic activity.  
 
The teachers need to have the ability to identify both the 
pedagogic situations as well as the appropriate computer based 
solutions with advantageous effects.  
 
The conversion of the new technologies in instruction and 
education strategies has already imposed itself as a reality that 
characterizes the educational systems, having a big impact on 
the increase of the efficiency of the educational activities by:  
 

�  the operative use of logical, selective and analytical 
thinking; 

�  the development of the visual perception; 
�  the structuring of the course content; 
�  the increase of trust in own forces. 

 
At the level of students, the use of ICT allows effective 
learning due to the following characteristics / elements / 
approaches:  
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a. multi-sensorial stimulation in the presentation of 
information; 
b. the activity of individual exploration/search of 
information and operation with this information;  
c. the exchange of information and cooperation in solving 
tasks; 
d. the variety of information sources; 
e. the stimulation of critical thinking; 
f. the aim oriented learning (operational defined object); 
g. increased chances of learning according to his/her own 
characteristics and knowledge. 
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4. Short information about the ‘DYACIT’ project  
 
Today more than ever the young adults can contribute to the 
construction of Europe and increase of its prosperity. But in order to 
achieve this, they need to be well prepared. 
 
The young people of today’s Europe are open to the new technologies, 
curious and intelligent, willing to communicate and to learn but at the 
same time they want to have a flexible and innovative learning 
environment that should allow them to use their creativity in a 
pleasant and relaxing way.  
 
Starting from the idea that all the young people, irrespective of the 
geographical area they live in, are attracted by the new technologies, 
the partnership of the project has created and developed a flexible 
innovative learning environment using specific didactic and 
pedagogical methods with the final goal of capturing the interest and 
increasing the motivation of the young adults, in order to determine them 
to study throughout their whole lifetime. 
 
The project addresses young adults, aged between 16-20 years old 
who have completed 1st level of secondary education, and face the 
risk of being “early school leavers”, due to a multitude of factors 
(victims of poverty and violence, immigrants, people with disabilities, 
experiencing behavioural problems, etc.). 
 
The innovative side of the project resided in:  

�  The chosen target group, young adults with the risk of being 
“early school leavers”; 
�  Using ICT and virtual exhibition to establish primarily 
pictorial communication channels between groups of young 
disadvantaged people coming from different countries and 
cultures; 
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�  Combining different types of training for the achievement of a 
final product that makes use of all the knowledge acquired 
throughout the training.  
�  Innovation in exchanging experiences, ideas, methodology 
between different countries involved in the project and beyond, 
through the use of the communication platform between the target 
groups during the workshops. 
�  The Romanian, Bulgarian, Italian and German trainers had the 
opportunity to meet virtually and cooperate with a view to 
reaching certain uniformity in their didactic approaches.  
�  The communication between the young people from Romania 
and Bulgaria who had less opportunities to communicate with 
other young from other countries, but also the communication 
between the young adults from the adhering countries and the EU 
member countries (Germany and Italy);  
�  The development of a new concept, “Creative Lab” that allows 
the young adults to show their imagination and creativity through 
a common language, the art, through cooperation between the 
partner groups but at the same time through competition between 
the work groups for accomplishing the most beautiful virtual 
exhibition of photography. 

 
 
4.1. Goals and aims of the project 
 
The main objective of the project was to create a new learning 
environment in which young people in risk of being “early school 
leavers” could develop their creative talent in close cooperation with 
their European counterparts, through the means of communication 
technology.  
 
Specific objectives: 

�  Improving the attractiveness of learning; 
�  Expressing creativity through photography, using ICT in the 

learning processes;    
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�  Learning English as a means of communication with other 
European young people;  

�  Facilitating social integration of young adults, according to 
their own aspirations; 

�  Exchange of good practices in the field of education. 
 
 
4.2. Activities  
 
The common work in the framework of the European project 
DYACIT was undertaken according to a work plan divided into 6 
phases that involved different activities.  
 
The project started with the development of the learning environment, 
a communication platform adapted to the work and communication in 
the project, which presupposed virtual meetings between the 
instructors, as well as means for communication and acquaintance 
between the common work groups. 
 
The next activity consisted of the recruitment of students, among the 
target group (see part II - chapter 1), development of 3 course 
curricula by the participating organisations based on the results of the 
study: course curriculum for English, making photos and Adobe 
Photoshop and choosing the software to be used in processing the 
photos.  
 
Once these steps were made, we were able to go on with the adjusting 
of computer facilities to the participants’ needs and testing the 
software with the groups (see part II - chapter 2). 
 
According to the programme of the young adults and in full accord 
with the trainers, the frequency of the meetings, the means of 
development as well as their duration were established (see part II - 
chapter 3). 
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The internal evaluator of the project had an essential role in following 
the quality of the workshop concept and methodology and impact on 
learners. He developed evaluations for the beginning of each year of 
workshops (see part II - chapter 4) and for their end (see part II - 
chapter 7). 
 
The evaluation followed at the same time the virtual communication 
targeting at the quality of the platform and the impact on learners (see 
part II - chapter 6). 
 
The aim of the internal evaluation was to improve the teaching 
methodology in the second year of workshops by using the experience 
acquired in the previous year, the piloting year (see part II - chapter 
8, 9). 
 
The most considerable part of the project was dedicated to the piloting 
of the workshops carried out under the name of Creative Lab (see part 
II - chapter 5). The workshops had an interdisciplinary character and 
aimed at combining three types of laboratories:  
 

• Creation Lab – where the young learnt how to make photos on 
themes chosen by themselves, how to process them with the help of 
the software learnt in the Computer Lab and with the help of English 
that they have studied previously in the Language Lab; thus the young 
people were able to develop their own virtual photo exhibition and 
within this context they were encouraged to express their talent and 
creativity (see part II - chapter 5.1).   

• Language Lab, where the young adults used English as a means 
of communication; teaching of words, simple phrases and dialogues 
accompanying pictorial exchanges; the language was taught only in 
the context of the project, in order to help the young communicate and 
share their exhibition also with the other partners (see part II - 
chapter 5.2).  

• Computer Lab, where the young people made use of useful  
software for photo processing (Adobe Photoshop) (see part II - 
chapter 5.3).  
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The evaluation of the project was undertaken internally and externally 
throughout the project, which helped the project management in 
accomplishing the tasks at a high qualitative level.  
The task of disseminating the project was accomplished by all the 
partners during the entire duration of the project.  
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Part II – Creative Lab 
 
 
1. The workshop participants’ recruiting 
 
 
1.1. Characteristics of the target group  
 
In four of the DYACIT partner countries, Romania, Bulgaria, 
Germany, and Italy combined workshops of photography, digital 
photo processing and English for different target groups of young, 
disadvantaged learners (drop-outs, people with disabilities, juvenile 
delinquents, socio-economically disadvantaged youngsters) were  
implemented between February and June 2007 in the first round and 
between October and June 2008 in the second  round. 
 
 
1.2. Strategies for approaching the target group  
 
The approach to the target group in DYACIT project was learner-
centered and result-oriented, putting efforts on motivation to have 
higher learning goals and achieve better results. 
This basic didactic principle was used in order to motivate the learners 
and to keep up this motivation.  
 
While working with the target group, it was of great importance to put 
the participants in real working situation with performance of real 
tasks, and enhance their experience for making efforts to finalize a 
given task with a good quality towards the expected result.  
This approach differs from their everyday school experience, where 
the demands are not always result-oriented, and from the other side 
gives them better idea on the expectations of the real working world. 
 
The learning environment combined diverse methodologies 
concerning inputs, so that there were demonstrations as well as 
practical exercises.  
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In order to train social skills the course provided individual and team 
work. To work in a team was also a wish of the youngsters as they 
enjoy working together.  
 
For achieving this aim, most of the tasks in the Photography sessions 
were based on working in small groups, including initial discussion of 
the task, supporting each other in the performance, and comments on 
the results in the final stage. 
 
The learning speed had to be adapted to learners needs. To provide 
individual support and guarantee as little distraction as possible there 
was a small group of learners due to group constellation. This 
arrangement helped to support the participants individually and 
diminished possible distractions. 
 
For the successful implementation of the workshops, it was of vital 
importance that between the trainees and the trainers’ team were 
established relationships of high level of mutual trust and 
understanding. The trainers’ team consisted of young professionals, 
whose approach to the performance of the tasks was far away from the 
classroom-based school demands, and much more open to discussions 
and experiments. This increased the motivation of the learners to 
achieve the best final result of the tasks, and to go further with 
improvement of their knowledge and skills.        
 
For the first workshop in the DYACIT project the selection took place 
in January 2007 after the development of the course curricula and 
adaptation of the work laboratories to the needs of the young adults.  
 
For the second workshop the selection took place during October 
2008. The selection started with sessions of individual counselling 
with the target group.  
The first counselling session was focused on: 

·  Motivation to participate in the workshop 
·  Assessment of prior knowledge 
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·  Reflection on previous learning experiences and identification 
of successful personal learning strategies 

·  Definition of personal learning aims. 
 
Germany 
 
1.1. Characteristics of the target group 
 
The participants in the first workshop were between 16 and 20 years 
old and mostly boys. The whole course had ten members at all. Their 
level of education was not very high, as the majority of them did not 
achieve a secondary school certificate or any formal professional 
qualification. Looking at their biographies, you could find a criminal 
pre-story. All learners were juvenile delinquents and lacked social key 
competences. 
 
All learners had learning disabilities of which concentration 
difficulties were most common. They participated voluntarily in a 
measure at bfw in order to receive support and counselling to plan for 
their further professional life. They were motivated by the chance of 
counselling with regard to professional orientation and support in 
order to find an internship and to learn a profession. Due to this they 
wanted to participate in lessons to learn basic professional 
qualifications and improve their soft skills. School subjects like maths, 
English and German – especially for those with migration 
background- were interesting as well. 
 
Most of the learners already had experience in taking photos and 
transferring them on a PC. The greatest fear with regard to the course 
was the communication in English. 
 
1.2. Strategies for approaching the target group 
 
The participants were between 16 and 20 years old. They were young 
drop-out, mostly without a secondary school certificate or any 
professional qualification; many of them were juvenile delinquents. 
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The measures they were participating in were partly funded by 
European Social Fund. 
 
Second workshop 
 
1.1 Characteristics of target group 
 
The second workshop consisted of 15 participants between 16 and 20 
years old and mostly male. 
Their educational levels were diverse. Most of them had finished the 
lowest level of secondary school (Hauptschule) successfully, but some 
left school early. Giving an insight into their family background, it can 
be said that many came from socially disadvantaged families where 
they got little support with regard to their education and professional 
future. 
They all had a lack of an occupational career, as they had not been 
successful in accessing an internship in order to learn a profession. 
Different reasons were responsible for this, i.e. bad school marks, no 
formal qualification certificate, low self motivation, insufficient 
performance in social skills, learning disabilities. 
 
Most of the youngsters had a computer and internet at home, only one 
did not. 
 
1.2 Strategies for approaching the target group 
 
All participants were taking part in a 1-year course at bfw. The 
structure of the whole course included a professional preparation 
course with 2-month sessions at bfw. Here school subjects like maths, 
English and German, practical training workshops, application 
training, counselling sessions, etc. took place. This course was always 
followed by a 1-month internship in a company. All together the 
participants had 8 months of classes at bfw and 4 months internships 
in different companies. The course aimed at helping the young people 
to enter the labour market successfully. 
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Italy 
 
1.1. Characteristics of target group 
 
The participants of the first workshop were the young adults who had 
attended different schools: each student had his/her own story, but all 
of them had failed one or two school years before starting this 
vocational school.  
All of them were able to use computer but only half of them could use 
Internet until the attendance of the course. 
Some of the students lived in economical difficulties and almost every 
student had to work after the school time. 
The students couldn’t be taught as they were at school. They had to be 
given the feeling that they could choose to leave the classroom 
whenever they wanted. It was important to attract their attention 
proposing the topics in new shapes every time. 
 
The trainees in the second workshop came from different schools 
where they studied diverse subjects. Thus, the educational background 
was various: from vocational schools to humanistic studies. 
Half of them were very familiar with the use of the Internet and 
computer. The other half was composed of trainees who could use the 
computer, but not the Internet and some others who had never used the 
PC before. 
The students belonged to families with economic problems: most of 
them used to work in the afternoon to help the parents to pay the fee 
for the school. Two of them had lived for years in a family-house and 
one of them had physical disabilities. 
The trainees were not interested in studying any kind of subjects: they 
look very apathetic so it was necessary to attract continuously their 
attention with arguments that could be part of their real life.  
 
1.2. Strategies for approaching the target group 
 
The school chosen for the testing was Liceo Socio-Psico-Pedagogico, 
generally preferred by female students.  
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They were chosen after a brief interview when they were asked about 
their hobbies and their availability in attending hypothetic workshops 
to be held in the afternoon. In a second stage the trainees were 
informed on the aims and objectives of DYACIT project and were 
preferred on the basis of the enthusiasm shown.  
 
Romania 
 
1.1. Characteristics of target group 
 
SREP worked with two different groups of young adults in each of the 
two rounds of workshops.  
 
For the first workshop the two groups were: 
 
Group 1 (with BG): young people with disabilities aged between 16 
and 20 years old. Some of them had completed a special school for 
disadvantaged. Most of them wanted to re-enter the educational 
system (college, university), but were disappointed by the 
opportunities existing for the disabled.  
They came from poor families, they had neuro-motion disabilities and 
their social skills were very low. These workshops were among the 
few opportunities they had to get out of the house and work/integrate 
in a group. 
They needed social skills and personal development in order to gain 
confidence in themselves; they also needed instruction in IT, English 
and photography.  
 
Group 2 (with IT): young people aged 17-20 coming from poor 
families, most of them had completed 10 grades. 
They had enough PC knowledge to be able to work with the computer 
on their own; only some of them had PC and Internet at home. Some 
of them were interested in this course because they had even thought 
of a career as photographers.  
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As they were approaching the age of 19-20, the greatest fear of some 
of them was that they would not have the time to attend all the 
workshops as they were already looking for a job.  
 
1.2. Strategies for approaching the target group 
 
In the first year of workshops the Romanian partner worked with two 
groups of young people: a group of 12 young adults with disabilities 
and a group of 11 young adults coming from economically 
disadvantaged families.  
In both cases the youngsters were chosen based on volunteering.  
 
For the group of disabled the Romanian partner collaborated with their 
parents and the association for disabled where they activated (“H 
Foundation”). 
 
The economically disadvantaged young people were recruited through 
other cooperating NGOs which received information on the project 
and details on the workshops.  
 
Second workshop 
 
1.1. Characteristics of target group 
 
Group 1 (with BG): young people aged 16-18 coming from poor 
families, most of them had completed 1st level of secondary 
education. Their IT knowledge was medium to poor, only some of 
them had a PC at home, but none of them had Internet access at home, 
and only two of them had ever used the Internet. 
They came from poor families with precarious financial situation. 
Their social skills were very poor, with very low individual 
development and self-esteem. 
 
Group 2 (with IT): young people aged 16-20 coming from poor 
families, most of them had completed 10 grades. 
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They had enough PC knowledge to be able to work with the computer 
on their own. The group was inhomogeneous in what concerned their 
Internet-related knowledge, as there were some young people with 
Internet knowledge, but also others with no Internet knowledge 
whatsoever. 
 
1.2. Strategies for approaching the target group 
 
For the second year, SREP chose to hold the workshops in 2 villages 
where the families from the community had real economic problems, 
the young people being at their turn disadvantaged both economically 
as well as educationally, most of them having dropped out school 
before graduating the compulsory 10 grades education, especially in 
the case of group 1.  
 
Group 1 (with BG): The young people were recruited from the local 
school of the Vasilati Village, Calarasi county with the help of the 
school principle from the village. 
Group 2 (with IT): The young people were recruited with the help of 
The Association for Lifelong Learning for Young Adults, Chiscani, 
Braila county, among the young adults of the village. 
 
Bulgaria 
 
1.1. Characteristics of target group 
 
The participants in the DYACIT workshops in Bulgaria were boys and 
girls of age between 16 and 19, students in the last grades in 
vocational secondary schools in Sofia.  
Almost all participants in both groups had not been successful in their 
school studies. They had problems with school attendance and bad 
school behaviour, as well as low motivation for new knowledge. It 
was difficult for them to perceive easily a lot of theoretical 
information and their attention could not be kept longer on one and the 
same topic. They did not have good habits in systematizing 



� �� �

information and had difficulties to use the gained knowledge in new 
situations. 
From their family background, most of the participants came from 
disadvantaged families, and did not have many possibilities to attend 
additional educational activities (like foreign language courses, art 
courses or computer studies) during their previous years. Also, they 
lacked experience in participation in national or international 
cooperation projects, and did not have too many opportunities to 
communicate with mates from other EU countries.    
   
1.2. Strategies for approaching the target group  
 
For the first workshop (February – May 2007) most of the participants 
were boys, studying in the Secondary Vocational schools in Transport 
and Mechanics.  
For the second workshop (November 2007 – June 2008) the 
participants were students from the last grades of the Vocational 
School in Textile and Leather Products, and the Vocational School in 
Machinery. The balance between boys and girls in the second 
workshop was almost equal and this opened new floors for discussions 
during the sessions. 
The participants in the workshops attended secondary vocational 
schools, but were assessed to be in danger of drop-out because of low 
learning motivation and school absence. 
 



� �� �

1.3. How numerous were the groups and why?  
 
Number of participants in the piloting workshops: 
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The partners of the DYACIT project considered that each of the 6 
partner groups (2RO, 2BG, 1IT, 1DE) should have in average 12 
participants.  
 
This was due in the first place to bigger flexibility in more restrained 
groups, as it is a lot more difficult to obtain appropriate feedback 
between the trainer and the student in groups that are too big.  
 
In the second place, it is very important to take into account the level 
of knowledge within the group and its homogeneity.  
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For the groups of young people with disabilities we recommend even 
a smaller number of participants because their rhythm of work is 
slower and they need special attention from the trainers.  
 
And not in the last place, the material basis is very important: the 
number of computers available, the number of digital photo cameras, 
etc.  
One needs to bear in mind the fact that each trainee should have 
access to the computer and the camera during each workshop because 
otherwise he or she risks losing the motivation.  
 
It is very important that the young adults participate voluntarily to the 
workshops.  
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2. Workroom equipment  
 

When preparing the room designed for activities such as in the 
“DYACIT” project, one should first of all remember that:  
 
- The work on making and processing photo combines the artistic 
work with the computer work and for this purpose a lot of patience 
and time are needed.  
 
- The work with photos requires storing a big volume of data - the 
initial photos and the processed ones – these data need to be stored 
according to certain rules and under special safety conditions:  
 
- The room should be big enough to be divided into two parts. One 
part of the group can work then with the computers while the other 
one can perform the artistic tasks (they can work on photos).  
 
- The room should be properly lit so that the light does not fall on the 
screen.  
 
- At each computer there should be a comfortable chair (ergonomic). 
If working with people with disabilities, one needs to make sure there 
are chairs with the possibility to remove the armrests and stoppings (or 
an additional regular chair without the armrests). 
 
- The monitors need to be adjusted not higher than the level of the 
eyes (preferably lower than the eyesight line). The keyboard and the 
mouse need to be at the level of the elbow.  
 
- In the workroom there should be shelves for storing the photo 
materials, a set of drawers and a locket cupboard for storing the 
computer accessories and the software CDs (where only the instructor 
can have access).   
 
-The instructors should have blank CDs and computer cleaning 
products available.  
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- In the workroom there should be applied regulations concerning the 
manner of using the computers, rules for duties division, the rights of 
the instructor and participants. The latter should be acquainted with 
the health and safety work system.  
 
Equipping the workroom with computers 
 
In order to use the computers and the Internet in the creative and 
educational actions, we cannot be dependant on high-class computers. 
The actions presented in this guide can be carried out with the 
following technical minimum conditions: 
 
The computer 
 
Photo processing and image editing require a stable computer and a 
little bit more memory than a usual computer in order to store data. 
But this does not require the need to buy the newest or high tech 
computers. In our project we used both new and fast computers as 
well as older ones, less advanced.  
Obviously, if we use more advanced equipment the possibilities will 
be bigger.  
The use of Internet is a similar matter. In order to be able to use the 
Internet, the standard equipped computers are sufficient.  
If only we have the possibility to connect a modem to our computer, 
we can use the resources of the Internet. It is useful to have a CD 
writer available and it is also useful to have the computers from the 
room connected in one network, making thus the work easier and 
faster, especially when the works of several young adults will 
compose the final product.  
 
We can improve (upgrade) the older computers we are using by asking 
the help of a specialist. Depending on the aim for which the computer 
will be used, the specialist can improve the efficiency of the existing 
systems with reduced costs.  
In our work rooms we used besides the traditional computers also one 
or two laptops that ensure the mobility needed during the work 
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process.  
 
The monitor  
 
The monitors are important in processing the photography because 
this operation requires special attention of the eyes. For sure, if we 
equip a new room, we will take into account the available financial 
resources in choosing the types of monitors and if we already have 
colour monitors we will use those ones.  
The LCD monitors are more expensive but they offer better eye 
protection.  
In the DYACIT project we used both older colour monitors as well as 
LCDs.  
 
Printers and a scanner 
 
In our workroom we used colour printers and scanners from different 
producers.  
If we have the computers connected into a network we have the 
advantage of being able to use a single printer.  
In our choice we need to take into account the available financial 
resources as well as the quality of the equipment we use. In our case 
we used average equipment.  
We know from our experience that only the ink jet printers are the 
cheapest in use.  
 
Computer software  
 
The office software packages produced by the leader companies are 
quite expensive.  
If we already have such software it is not necessary to buy the newest 
versions.  
The editions published a few years ago are equally efficient. 
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The Internet programmes 
 
Each operational system includes also the selection of the Internet 
tools - a browser and e-mail application.  
 
 
Processing  software  
 
Processing the photos requires a special programme. The most popular 
programme and the most frequently chosen by the professionals is 
Adobe Photoshop. In case of insufficient financial resources, one can 
buy applications that are cheaper but have the same functions such as 
Paint Shop Pro produced by JascSoftware, Corel, etc.  
 
In the DYACIT project we worked with Adobe Photoshop cs2, which 
is a more expensive application but it can be bought at special prices 
in the majority of the European countries where there are legal 
regulations that allow the educational institutions to buy software with 
big reductions. In our case we could but 2 licenses at the price of one.  
 
Anti-virus programmes  
 
The use of anti-virus programmes is a necessity, regardless of the 
purpose for which we are using the computer. The Internet is 
dangerous and we should not endanger the protection of data and 
hardware. The expenses connected with the purchase of anti-virus are 
quite reduced on a monthly basis.  
In this case also, the software can be bought at special prices through 
the regulations that apply to the educational institutions.  
We suggest that the selection of the software should be made by 
specialist after a careful check of the market.  
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Equipping with digital cameras  
 
In the case of the DYACIT project we considered that for each group 
of young adults it was necessary to have 3 digital cameras, one camera 
for 4 participants.  
During the work process we realized this number would not be 
sufficient and so we preferred to buy more cameras that were less 
professional so that the young people can learn how to work with a 
camera and a professional camera to be used by the participants for 
quality photos.  
 
In general we suggest one should take into account the financial 
resources and the number of young people from the group. From our 
experience we consider it is a lot more useful to have a bigger number 
of digital cameras that are cheaper, so that each participant can have 
access to the camera for longer time, and one or two professional 
cameras to be used after the young people have the sufficient skills to 
work with the camera.  
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3. Frequency and organization of meetings  
 
 
3.1. How many meetings a week, how long and why?  
 
All the group activities were conducted by the specialists in their 
areas: photography, IT, English.  
In general, the photography trainer/teacher was chosen so that he/she 
had also the basic knowledge for using photo processing software, in 
our case AdobePhotoshop. 
 
The trainers of the young adults tried to combine during the 
workshops the essential theoretic part with the creative actions 
(making digital photography) and the new technologies as accessibly 
as possible.    
In this context the participants could discover the computer not only as 
a way of spending the free time with games and chatting, but also as a 
useful and friendly tool for communicating and developing the 
creativity, as well for the personal and professional development.  
The making and processing of digital photography represented a huge 
challenge for them, many of the young people considering this new 
ability they acquired as a plus in their further personal and 
professional development.  
 
There was no formal work assessment in the DYACIT project. The 
result of the activity of the young adults who worked in international 
groups was a unique product that was accomplished through the 
common work of the young.  
In the 3 mixed annual groups there was continuous competition, the 
young people of the work teams taking on common responsibility for 
the goals that were due to be achieved. This was the guiding principle 
of the workshop activities.  
 
In the DYACIT project the young people worked intensively, 4 hours 
weekly during 5 months (February 2007 – June 2007) in the pilot 
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workshops and during 8 months (November – June 2008) in the 
workshops of the second year.  
In planning these types of workshops, one needs to take into account 
the preferences of the young with regard to the day, place and time 
when they can attend the workshops as it doesn’t have to require 
additional efforts from the participants.  
�
The mode of 4 hours meetings once a week proved to be useful 
because the young people could process the photos they had taken 
during the same day without being pressed by a time limit.  
Such a schedule allowed dividing the time into a theoretical part and a 
practical one according to the needs, which was a useful thing 
especially for those who didn’t have any computer skills and needed 
additional time for fulfilling their tasks or for the young people with 
disabilities who worked in a slower rhythm.  
 
The interactive workshops offered the young people the opportunity to 
prove their abilities in different fields, each one having the possibility 
to excel in a certain field.  
 
Motivating the groups needed a longer time.  
In the second year of workshops, due to the big number of abandons, 
the partners applied individual counselling with the young adults, at 
the beginning (October 2007), in the middle (February 2008) and at 
the end of the workshops (June 2008) with the aim to increase their 
motivation.  
Also in view of making the young adults become more motivated, 
creative workshops were held outdoors where the young could enjoy 
the mini-trips that strengthened the cohesion of the team and they 
could also take photos on certain themes.  
In this context, each young adult had the possibility to increase his/her 
trust in the own skills and abilities. It is obvious that the participants 
need to be helped in order to feel sure of them and also strongly 
supported in this sense.   
�
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Suggestions:  
 
- Work in small work groups where each one has a task to accomplish. 
In this way, each participant develops a feeling of belonging to the 
group and is stimulated to work efficiently to carry out the task he or 
she assumed.  
 
- At the beginning of the workshops try to assess with a very easy test 
the level of computer and English knowledge of the youth.  
 
- If there are big gaps of level between the participants, try to set up 
two groups in parallel: one for beginners and another one for the more 
advanced because otherwise you risk that those that have more 
knowledge get bored and abandon very soon and the ones who are 
beginners might not be able to keep the pace with the rest of the 
group. 
  
- It is very important that the participants come voluntarily at the 
workshops because otherwise there is the risk that they either abandon 
soon or adopt a behaviour that affects the activity of the rest of the 
group.    
 
A thing that all the trainers/teachers remarked during the DYACIT 
workshops is that the young adults faced concentration problems. The 
workshops with these types of groups need to be conducted patiently 
and systematically so that the trainers/teachers succeed to maintain 
their concentration as much as possible.  
For this purpose the theoretical part was reduced at maximum and 
instead many interactive and practical activities were used, both for 
software teaching as well as for photography and English.  
 
It is important that the activities are flexible and the young people 
don’t feel anchored in a certain curriculum and don’t have the feeling 
they are given certain compulsory tasks to carry out.   
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4. Introduction of the participants into the project  
 
 
4.1. Trainers’ Methodology Concept  
 
A first analysis of the four Trainers Methodology Concepts, within the 
DYACIT project shows that the educators responsible for the 
workshops had a fairly clear picture of the course participants’ 
educational history, social background and pedagogical needs. The 
methodological concepts tried to take these factors into account. 
 
All fours concepts stressed that the learning experience to be 
facilitated had to differ considerably from a “normal” school 
experience, which in many cases had been a negative one.  
 
Some fears existed about the English language but the participants 
were happy to communicate with other people from other countries. 
The applied pedagogical approach focused on: 
 

·  Maximizing the potential of each young 
·  Involving the participants in the learning process 
·  Developing the motivation of the participants 
·  Group work for encouraging creativity and collaboration 

 
In contrast, the methodological concepts emphasized that the 
approaches would  
 

·  be tailor-made to individual educational needs of participants; 
·  have to take into account different levels of skills (IT); 
·  stress volunteering as opposed to obligation; 
·  be learner –centred, and  
·  include many elements of team work. 

 
A promising approach seemed to be that the workshop concepts aimed 
at teaching IT and language skills in a strictly subject-related manner, 
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i.e. by linking competences closely to the – hopefully – joyful dealing 
with photography and the wish to communicate these experiences. 
 
A great fear out of the trainer’s point of view was that some 
participants would give up the workshop because their motivation 
could decrease. As the young participants did not have stable learning 
habits, trainers feared that they might not attend the workshop 
regularly. Also personal problems could be a reason for a drop out.  
To counter this worry, the teachers wanted to demonstrate their pupils 
that they could learn new things in a pleasant and relaxed manner. 
Additional to this it was vital to have fun while learning in order to 
hold up the motivation. This is why a good, productive learning 
climate is important.  
 
Due to the big number of young participants who abandoned the first 
workshop, in the second workshop sessions of individual counselling 
were introduced, at the proposal of the internal evaluator.  
The DYACIT individual counselling sessions were conducted before, 
during and after the workshop. They aimed for an exchange between 
two experts: the trainee, who knows best about his/her educational 
needs, and his/her trainer.  
 
The first counselling session was held before the start of the 
workshop.  
 
It was focused on 

·  Motivation to participate in the workshop 
·  Assessment of prior knowledge 

 
 The counselling session half-way through the workshop 
 
The second individual counselling was planed for the middle of the 
workshop period which was in February 2008. Its main aim was to 
assess the progress made towards achieving the personal learning 
aims, and, if necessary, to take corrective action. The therefore filled 
out self-assessment was complemented by feedback from the trainer. 
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The counselling session after completion of the workshop 
 
By the counselling session after the workshop, which was held in the 
same way as the second one, the trainer wanted to assess the progress 
made towards achieving the personal learning aims. Additional to this 
he/she tried to connect the learning results with further possible 
educational steps and possibilities of practising and using the new 
knowledge outside the workshop environment. 
 
 
4.2. Learners’ expectations concerning the workshops  
 
In the two workshops carried out within the DYACIT project a 
number of 152 young adults participated in the 4 partner countries.  
In the first workshop 71 young adults participated and in the second 
one 81.  
 
Before each round of workshops we carried out an internal evaluation 
of the expectations of the young participants and the trainees with 
regard to the workshop.  
 
In the following passage we will present comparatively for the two 
years of workshop what motivated the young people, what their 
expectations were and what experience they had had at the beginning 
of each workshop.  
 
Motivation: 
 
Participants were asked about their motivation to participate in the 
workshop. They answered as follows: 
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Answers indicate that intrinsic motivation factors prevail. Only a 
small number of participants stated that they were encouraged by their 
teachers, friends or families to take part in the workshops or that they 
just did it because they were an integral part of a larger course they 
were engaged in. A very high level of interest in the course topic and 
in gaining new competences is evident. (Digital) photography seems 
as appealing to many participants as learning more about computers in 
general. Some participants expressed the clear hope that the workshop 
would be a first step towards a professional career in photography. 
Unlike the first year, in the second year there were more young people 
interested in the English language and in collaborating with their peers 
in other countries. 
The latter point ought to be considered in conjunction with a fear 
several workshop participants expressed: They felt their level of 
English might not be enough for transnational communication.  
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Expectations of the young adults: 
 
In the first year of workshop 
 
 
 
 
 
 
 
 
 
 
 
 
 
In the second year of workshop: 
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In the two years of workshop the results as far as participants’ 
expectations are concerned are clear: They expected to learn a lot and 
- almost to the same extent – have fun while doing the course. 
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Experience of the young adults  
 
 In the first year of workshop 
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In the second year of  workshop 
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The level of participants’ IT skills varies according to their self-
assessment. Almost half of the groups did not consider themselves as 
experienced PC/internet users in the first year of workshop, and in the 
second year 28 participants stated that their experience in handling a 
computer was “so-so” and almost the equal partial amount declared 
that they had very much experience with the computer. Also in the 
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second year less than half of the persons (33) had a lot of internet 
experiences and less than a quarter (16) had no experiences with the 
internet at all. 
 
In the second year it could be noticed a bigger discrepancy between 
the skills of the young participants, the number of those who 
considered they had experience in working with the computer/Internet 
was almost equal to the number of those who had little experience.  
 
One of the greatest fears of several participants was a lack of 
confidence in communicating in English. This needed to be constantly 
addressed, and successful transnational interaction largely depended 
on the level of encouragement participants received, which had been 
slightly neglected in the planning: many of the disadvantaged 
participants needed instruction and support in self-directed and team-
oriented forms of learning. Learning how to learn should therefore be 
an integral and explicit part of the curricula and participants social 
developments be monitored closely. 
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5. The Creative Lab (training workshops with interdisciplinary 
character) 
 
 
     5.1. Creation Lab (Photo workshops) – introduction in the 
technique of digital photography  
 
This text will give a short overview about digital photography. 
Starting with a definition and some words about the history, a short 
insight into image formation, digital techniques and the digital 
exposure is given. As digital photography becomes more and more 
common this text also provides information about the advantages and 
disadvantages of digital photography by comparing it to the classic 
use of analogue cameras. 
 
1. Definition & History 
 
The first important point about the term digital photography is that it 
does not only refer to the shooting of a picture. However, digital 
photography means to photograph with a digital camera. This is a 
camera, which has instead of a film an image sensor and a digital data 
storage device. It also means the work with digitalised pictures and the 
further processing with methods or tools of electronic picture editing, 
which include digital presentation as well as the archival storage. 
 
Digital photography differs from classic photography. According to 
image conversion it is similar to video and medical imaging.  
The first digital camera – or better: a videodisc camera - was 
developed at Stanford University in 1963. From here on the technical 
development of digital cameras could start. The first real one was 
constructed by Steve J. Sasson from Kodak, in 1975. This camera 
needed 23 seconds to store a picture and weighed 4 kg. 
The professional use of digital cameras started in the 1980s in the field 
of fashion and advertisement. In the middle of the 90s they were used 
in reportage photographing. For home users digital cameras started to 
be popular at the end of the 90s because from here on one could 
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achieve to buy one. With the popularity of digital cameras the field of 
private photography got livelier. As you can see today, a digital 
camera is integrated in nearly every mobile phone.  
 
2. Image formation 
 
Digital photography has no chemical film. The change of light waves 
into digital signals is done with semiconductor- detectors, which are 
used as an image sensor. This process of image formation uses the 
decomposition in pixels and the change of information about colour 
into a digital quality. 
Every camera makes several manufacturing processes after or in the 
middle of the image formation, such as i.e.: white fader, raise of 
contrast, filtering, sharpening. With high quality cameras it is possible 
to use the unprocessed picture. 
 
3. Digital technique: cameras and camera systems 
 
The use of buttons and menus on digital cameras can be more 
complicated and more complex than in former times with analogue 
cameras, because here you can find more functions. In the field of 
digital photography the photographer can learn a lot of new things, if 
he changes the systems, though the basics stay the same, such as 
aperture, focal distance, shutter speed etc. 
 
4. Digital Exposure 
 
The digital exposure has specific points, if one compares it with 
conventional photographing. Very crucial points here are the 
compositional possibilities and the special features. 
An example for the composition is the depth of sharpness. Lenses, 
which are in small format photography wide angle lenses, represent 
usually in digital photography the normal lens. But as the optical 
principles stay the same, the sharpness of the picture increases. So it is 
more complicated with a digital camera to create a background in the 
picture, which gets less sharp then the central object. This technique is 
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often used by shooting portraits, to emphasize the person. However, 
very modern digital cameras are even featured with a sensor to 
achieve this as well.  
Another quite common feature is that lots of digital cameras do have 
displays, which can turn around. This makes it easier to shoot special 
exposures. Nearly every camera makes it possible to take short videos. 
The electronic picture editing offers also different possibilities to 
manipulate pictures, which are much more sophisticated as with the 
older cameras.  
 
5. Benefits and disadvantages of digital photography in  
comparison with classic photography 
 
There are lots of differences between digital and normal photography, 
some of them have been mentioned above. The following passage will 
in short sum up further crucial aspects about digital and classic 
photography. While the first part will highlight the advantages of 
digital photography, the second one will show disadvantages. 
The digital camera makes it possible to regulate and control that part 
of reality on the screen you want to picture. You can check the picture 
right after you shot it, so it is easy to delete a picture and shoot a new 
one. So there are no costs, because you do not have to pay for a failed 
picture. 
 
Another point is that it is possible to deepen special parts of the 
picture to get a fast opinion for example on the sharpness. It is also 
easier and a faster way to print your picture or to present it in the web. 
So changing pictures or publishing them is easy.   
One technical part which makes digital cameras more comfortable is, 
that you do not have to change your film because of the light. It is 
possible to create neutral light even if you picture rooms or outside.  
 
The further work with the pictures is – if one has the technology – 
easy because a darkroom is not needed. You do not need to carry 
many films around because you can save more than hundred pictures. 
This is an important aspect, when you shoot pictures underwater. 
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After highlighting benefits of digital photography, the following 
passage will describe some negative points one has to take into 
consideration as well, when talking about the popularity of digital 
cameras. 
 
You have a higher consumption of electricity it can be problem for 
cameras with a rechargeable battery, which is small. The image sensor 
is damageable, when it gets warm, which means with higher degrees 
you get more image noise. The possibility to get contrast and deep 
colours are depending on the sensor often not as good as the normal 
film. Talking about compact cameras, one can find a shutter lag; this 
makes it hard to get spontaneous pictures. Another point according 
compact cameras is they often do without an optical viewfinder, 
because it is preferred to have a big display. The consequence is that 
when you have bright lighting conditions, the image formation can be 
deranged. 
 
Now some general disadvantages. The Lifetime as well as the 
robustness of the analogue technique can’t be managed with digital 
cameras, because here you find a much higher technical complexity. If 
you want to start photographing with high quality material, the digital 
photography is a higher financial expense as the classic way. One last 
point affects the presentation of your photos: The projection of digital 
photos with a beamer can not compete with the resolution of a slide 
projector.  
 
 
5.1.1. Description of the way the photos were made for the virtual 
galleries  
 
The Photo workshop was the core of the DYACIT course and the 
most appreciated by the participants. This comes both from the topic 
itself (it differs from the usual school subjects, and gives a lot of 
possibilities to the participants to be creative and express themselves), 
but also from the possibility to use technical equipment of good 
quality (digital cameras, other photography equipment, proper 
software). 



� �� �

The photos for the virtual galleries in DYACIT project were taken 
both indoors and outdoors, depending on the particular task. 
 
The process of taking photos passed several phases: 
 
- discussion on the thematic of the photos 

Example of discussions: what objects should be photographed, 
why, what each of the participants wants to express with the 
particular photo, how should be this idea expressed by the means 
of the photography.  
This phase was of a great importance for developing the creativity 
of the participants, for building their confidence to express their 
own ideas through the means of the photography, and for 
enhancing their social skills. 

 
- discussion on the composition of the photos 

We refer here to the equipment to be used, the most proper settings 
of the cameras and other technical details; 
 

- taking the photos 
It is an individual work, supported by the trainer. During this 
session each of the participants was making series of photos using 
different equipment, but following his/her own approach to the 
photo, discussed in the previous phases. 

 
- transferring of all the photos taken to the PC and comments on the 
results achieved 

In the discussion participated the trainer and all the other 
participants, commenting how the purpose of the photo was 
achieved and how the photo could be additionally improved.  
This phase was also of a great importance for the success of the 
workshop, as it motivated the participants to be more precise in 
what they were doing and to work hard in order to achieve a better 
result.  

 
- further processing of the photos with Photoshop 
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This phase was lead by the Photoshop trainers, and was of greatest 
importance for the improvement of the technical skills of the 
participants. 
 

-  classifying the ready pictures and sending the appropriate ones to 
be exposed in the project site. 

During the whole process of the taking of the photos, it is 
important that the participants are encouraged not just to shoot 
pictures with the cameras, but to express their feelings and ideas 
through the pictures taken.  
This improves their creativity, builds skills to combine attitudes 
with technical skills, and motivates them to work result-oriented.  

 
Workshops of this type have a great advantage in motivating the 
young in that they can work also outdoors.  
 
In fact, in the case of the DYACIT project, this aspect had a strongly 
motivating role for the young adults as they enjoyed most the little 
trips they made with their mates in different locations: in the city, in 
commercial areas, in the botanic garden, at the zoo.  
 
These outdoor trips strengthened the team spirit, allowed those who 
were shier to express themselves more easily and to get to know each 
other better in an environment where they inter-reacted more freely 
and more informally.  
 
 
5.1.2. Choice of themes for the common virtual galleries  
 
The choice of the themes for the virtual galleries followed the idea of 
expressing the attitudes and feelings of the young people through 
photography. 
 
The themes for the 6 virtual exhibitions in the two years of workshops 
were chosen by the young adults from the transnational groups that 
worked in tandem.  
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The youngsters were encouraged to choose themselves the themes, 
according to their preferences, so that they can have the opportunity to 
use the experience acquired and the creativity specific to their age.  
 
1. The theme “National Architecture in Bulgaria and Romania” (year 
1) was a nice possibility for the participants to present to wider public 
some of the most specific features of the Romanian and Bulgarian 
architecture.  The participants focused on some specific details, 
characteristic for the relevant periods of the architecture, or different 
views towards well-known buildings. 
 
2. The theme “Black and White: Positive and Negative Aspects of Our 
Towns” (year 1) was a high sensitive theme, open for the participants 
to express their attitude to what they like and what they do not like in 
the surrounding world. This theme was of high importance both for 
enhancing the technical skills of the participants, and for building their 
active citizenship position with a higher level of responsibility towards 
the world around them. 
It was an attractive task for the learners to introduce their own view of 
their hometown to the peers. 
 
3. The theme “Instances of nature in our city: Bucharest and Naples” 
was a generous theme that allowed the young adults from the two 
countries (Italy and Romania) to discover the nature of the cities and 
to realize the importance of the green space in their cities.  
 
4. The theme “Botanical Garden” (year 2) at the first glance seemed to 
be much more flat and trivial than the others, but in fact it expected a 
lot of macro photography approach, which was an excellent 
opportunity for the participants to show a different, individual point of 
view through objects from the nature, and thus to express their attitude 
towards the surrounding world in a quite non-traditional way, making 
objects to speak for themselves.  
 
5. The theme “Object Composition: Photomontages” (year 2) was of a 
great interest for all the participants, as it was to a great extent 
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connected to the DYACIT aim – developing creativity through 
technologies. This theme gave the participants an excellent 
opportunity to express their attitudes to the surrounding world in an 
allegory way, combining their bright ideas to select and photograph 
the most appropriate objects, and high level of technical skills to 
perform the montages. In most of the cases the tasks within this theme 
were performed in teams, with the participants supporting each other 
and discussing the processes.  
The German partners focused on Photoshop montages. This was done 
by processing photos and portraits in Adobe Photoshop which had 
been taken by the learners themselves before.  
The Bulgarian partners focussed on the composition of objects during 
the Photo workshop and then processed these compositions in Adobe 
Photoshop.  
 
6. The theme “Historical centre of the city” (year 2) was a wide theme 
that offered the young adults the possibility to present to their mates 
the historic richness of the old European cities.  
In this way they wanted to highlight by means of art the importance 
and beauty of the historic centres in the context of the modern world.  
 
 
5.1.3 Impressions of the young participants  
 
All the young participants were highly interested to participate in the 
workshops and work on the themes. They were also interested in the 
results of the participants from the other participating countries, and 
discussing the approaches and ideas. 
 
The selected themes highly contributed to the achievement of the 
DYACIT goals, as they motivated the learners to reflect and express 
themselves, and in this way – to develop their internal learning and 
performing style in the direction of creativity and active position. 
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    5.2 Language Lab (English workshops) – approaching a common 
language  
 
 
5.2.1. The necessity of communication between the participants of 
the three workgroups 
 
English is the second most spoken language in the world. It represents 
one of the necessary things to bring when travelling and it is the 
language used in advertising and information technology. 
 
The main aim of the English workshops was to build additional skills 
of the participants to use English while working on a computer, and 
for on-line communication. 
The wish of the project partners was to encourage the young adults to 
see English not as a school subject, but as a possibility to 
communicate with other young people and make new friends.  
 
In order for the approach to be as clear as possible, from the beginning 
the young people started to work in transnational workshops. As this 
couldn’t have been achieved physically due to the big distances that 
separated them, the inter-changes took place virtually by means of 
communication with the help of the Internet.  
 
In this way the young adults had to “discuss” in a common language 
within the 3 transnational workgroups.  
 
English represented the link that helped them get to know each other 
better and share opinions on the work within the workshops.  
Even if there was some reluctance, in the end what is really important 
is that many of the young adults improved their ability to 
communicate in English.  
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5.2.2. Problems faced  
 
The teaching methods were selected by the trainers according to the 
particular situation, mainly focusing on the usage of the words and 
phrases, and the ways to find information for the unknown phrases. 
Pure lessons in grammar and vocabulary were rather unattractive for 
the young learners. 
 
The trainers focused the efforts on the activities usually left aside at 
school, like listening and speaking.  
 
The English session was combined by some trainers with the 
Photoshop session, in order to assure more interactive way of teaching 
English.  
The most important problems faced within the English workshops 
were: 
- The different level of initial knowledge of the participants, so for 
some of them the new skills were built quite mechanically, while for 
others the English workshops were a nice opportunity to master their 
skills and communicate with others through the forum. 
In this case the best solution is to divide the group in beginners and 
advanced in order for the more advanced not to get bored and the 
beginners not to get frightened by the flow of new information.  
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      5.3 Computer Lab (Adobe Photoshop workshops) - the 
introduction to digital picture processing 
 
A photo is digitized to convert it to a form which can be stored in a 
computer's memory or on some form of storage media such as a hard 
disk or CD-ROM. 
 
This digitization procedure can be done by a scanner, or by a video 
camera connected to a frame grabber board in a computer. 
 
Once the image has been digitized, it can be operated upon by various 
image processing operations.  
Image processing operations can be divided into three major 
categories: Image Compression, Image Enhancement and 
Restoration, and Measurement Extraction. 
 
 
5.3.1 The way in which the photographs were processed for the 
virtual galleries   
 
The Adobe Photoshop workshop was very interesting for the 
participants, as they all knew before the possibilities for processing 
images and making montages, but have never tried it themselves. 
 
The Photoshop workshop usually followed the Photography 
workshop, and the main accent was a discussion on what is the most 
suitable processing for the particular photo, in order to preserve its 
original idea and enhance it through processing.  
 
Thus the participants learnt that the Photoshop processing is not a self-
aimed process, but a way to emphasize the idea of the photo and in 
this way – the idea of the author.  
 
A very attractive learning task to process photos in Adobe Photoshop 
was to create montages. By this the trainees learned to cut and paste 
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objects in the photo in a high quality manner. They especially enjoyed 
working on their own portraits inserting them into formerly taken 
pictures. 
 
They were very interested in getting to know the different features.  
 
They were also highlighting the effects offered by program in order to 
change a picture.  
 
The participants were successful in using their creativity.  
 
They worked with light and colours and especially used the 
possibilities to cut and paste. By this they changed their original 
picture into a new one.  
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The photographs for the virtual galleries were processed by the 
participants with a support by the trainers, and the results were 
discussed  in the whole group.    
 
From Photography to Montage (detailed description) 
 
1. step: 
 
The participants choose a motive that is appropriate for montage. This 
motive has to be a high quality photo as well as it has to have enough 
space to insert and place a montage adequately. 
 

 
 
2. step: 
 
Now, the participants have to take pictures of persons or objects they 
need for their montage. Here you can see some examples: 
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3. step: 
 
The motives are now being edited with Photoshop, i.e. the background 
and everything that is redundant is removed. Of course, the 
participants have to consider the proportions of their objects. Persons 
and objects in the background apparently seem to be smaller than 
persons or objects in the foreground. Therefore, the youths have to 
adapt the size of the motive. 
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4. step: 
 
Then, the motive is prepared and ready to be inserted into the 
background chosen beforehand: This pictures shows the final 
montage. 



� �� �

 

 
 
Another example of a montage the participants created in class: 
 
1. step: 
 
The participants choose a motive that is appropriate for montage. This 
motive has to be a high quality photo as well as it has to have enough 
space to insert and place a montage adequately. 
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2. step: 
 
Now, the participants have to take pictures of persons or objects they 
need for their montage. 
 
Here you can see some examples: 
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3. step: 
 
Just like in the first example, the motives are now being edited with 
Photoshop, i.e. the background and everything that is redundant is 
removed. Of course, the participants have to consider the proportions 
of their objects. Persons and objects in the background apparently 
seem to be smaller than persons or objects in the foreground. 
Therefore, the youths have to adapt the size of the motive. 
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Above you can see the prepared motive, ready to be inserted into the 
chosen background. 
 
4. step: 
 
Then, the motive is prepared and ready to be inserted into the 
background chosen beforehand: This pictures shows the final 
montage. 
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5.3.2. Opinions of the young participants  
 
The participants liked the Photoshop workshop, as it opens new 
opportunities to express themselves through images. 
 
For some of them it was difficult to follow and perform some of the 
more complex processes, and they were a bit disappointed that some 
of the proceedings need much longer time and stages than they 
expected. This disappointment was overcome by careful planned  
schedule for introducing the various Photoshop processes, and 
encouraging the teamwork in order to distribute the task load. 
 
Opinions of the young participants from the evaluation questionnaires 
and counselling interviews concerning their experiences during the 
Adobe Photoshop workshop: 
 
The following quotes show the enthusiasm with which the young 
participants worked with Adobe Photoshop: 
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“I learned how to use all the different tools of Adobe Photoshop, e.g. 
how to change the colours. I really like to process my own pictures, 
especially to do the montages.” 
 
“I find it fascinating how you can improve the quality of a picture by 
using Adobe Photoshop. Now that I know how to do it I will continue 
to process pictures. That is cool.” 
 
“It is great how you can change a picture using Adobe Photoshop. By 
processing the picture using all the different tools you can create a 
completely new situation.” 
 
“I am now able to change details in a picture that I do not like, so that 
the motive gets prettier.” 
 
“This is a program that helps me to be creative and to include irritating 
motives into my pictures, so I can surprise others.” 
 
“I do really like to work with the lightning effects. By this you can 
create completely different atmospheres, though you only have one 
situation as your starting point.” 
 
“It is great to be able to use Adobe Photoshop more often from now 
on. It is cool that you can change so many things in a picture just by 
some copy and paste. I also learned that you have to keep in mind lots 
of aspects, like i.e. the shadows, when you want to create a perfect 
montage.” 
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6. Establishing relationships with the project participants in other 
countries – virtual communication  
 
 
6.1. About the communication platform 
 
Nowadays there are a multitude of communication platforms that can 
be accessed freely. It is very important that the platform you choose is 
adapted to the needs of the users.  
 
If the young adults are not familiar with this type of platforms it is 
good that the platform is as simple and friendly to use as possible.  
 
The communication platform used in the first year of workshops was a 
platform of the type PHProjekt - The Open Source Groupware Suite. 
 
The platform of the DYACIT project offered the users the possibility 
to select the working language within the platform, to communicate 
with their group mates, to upload and download the files needed 
during the work within the workshops. At the same time, the trainers 
could exchange opinions and methodologies related to the workshops 
on this platform.  
 
The platform was adapted in order to have 4 sections: a general 
section, work group 1, work group 2 and work group 3.  
 
Each member of the group had the possibility to log into the group 
he/she belonged to, having an own username and password for this 
purpose.  
 
At the general section only the members of the management team of 
the project had access. They had the possibility to see also other 
sections and they had at their disposal a management area of the 
project supported by 2 sections: the Projects button, a project 
management tool with statistics and GANTT diagram and the Files 
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button where the information necessary for the members of the 
management team of the project was stored.  
 
Section Projects – contains the phases of the project with the type of 
activity (in progress/ pending/ finished) and the start and end dates of 
each activity. 
 

 
 
Section Files – contains the documents of the project arranged 
according to the workpackages of the project, in folders with 
concluding names. 
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The young people and the trainers were uploading documents in the 
panel specific to their group in the section Files. 
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The young people and the trainers were exchanging messages in the 
sections specific to their groups. 
 

 
 
Although at the beginning the young adults seemed to be enthusiastic 
about the idea to communicate by means of a communication 
platform, with the time they found it too complicated and were 
reluctant to using it.  
The big majority of the young did not have any ability to work with 
the computer and then they preferred to use the email as it became 
more familiar to them.  
Neither the trainers seemed to be open to using this platform.  
 
Following the results of the evaluation of the platform by the 
participants at the end of the piloting workshop, we reached the 
conclusion that the communication platform was too difficult to use 
for them and then, for the second year of workshop, we chose to use 
another type of platform that was much easier and that allowed the 
same facilities.  
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Unfortunately, at the end of first year of workshops a second problem 
appeared: the server was broken by hackers, which led to losing many 
data and damage on the platform.  
 
Thus, in full accord with the partners of the project, we set up on the 
project website a forum for the youngsters and their trainers, a Phpbb 
platform. 
 
In general, the Internet forum contains imposed subjects (the so called 
“discussion panel”) and subjects developed by the users. Their 
discussion takes place in real time, which means that the answers 
(called “posts”) that are sent on the forum appear immediately and can 
be read by all the present users. The discussion is usually moderated. 
One of the users has the technical possibility to edit posts, delete them 
or even to close some subjects. This interference is necessary in order 
to avoid filling the forum with inappropriate messages or messages 
that offend the users because the idea of any forum is to provide 
appropriate information coming from several sources.  
 
In the case of the DYACIT project, due to the problems faced in the 
first year by the consortium by having the server broken into and data 
deleted by the hackers, for more protection of the forum we preferred 
using passwords.  
In this way only the authorized persons could have access to the 
content and in order to be able to participate to discussions, it was 
necessary to register first.  
For this purpose each group sent to the webmaster the list with the 
names of the young adults and their email addresses. This precaution 
measure increased the safety of the server but also of the young 
participants. The forum of our project was divided into two panels – 
the panel of the groups and trainers and the panel for general 
discussions.  
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The general discussion panel did not show special interest for the 
young adults so they preferred to write only within the groups.  
Each discussion groups had different discussion topics, mainly 
concerning the work phases and the achievements of the young.  
 
The forum also allowed the young people to establish direct contacts 
with the partners from the partner countries, to introduce themselves 
and to discuss about their interests. Thus, the groups that worked 
together were able to see each other and discuss, despite the distance.  
 
This type of communication platform was better received by the 
young adults, which is proved by the bigger number of messages they 
exchanged in the second year of workshops, especially towards the 
end when their abilities to work with the computer and to 
communicate in English improved.  
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6.2. The communication process during workshops 
(communication between trainees and trainers by means of the 
communication platform) 
 
In order to motivate the young adults with regard to learning English it 
is important to determine them to communicate with other young 
people who are not native English speakers.  
 
In the case of the DYACIT project the young people from the partner 
teams had the possibility to communicate online on themes of 
common interest or related to the activity of the workshops.  
 
Nevertheless, the approach to communicate with peers from another 
European country did not work too well. There are different reasons 
responsible for this: 
 
The first point that explains the communication problem concerns an 
actual lack of immediate response. 
The workshops were held at different hours and in different days in 
the partner countries, which meant that the young people did not 
receive an immediate answer to the messages they were posting.  
 
Young people enjoy chatting and want to exchange information; this 
means that they are eager to get feedback in real time. But this was not 
possible. It can be considered that communication in real time might 
have been more attractive for the trainees. Due to this the forum might 
have been less appropriate than e.g. a chat room taking into concern 
the demands of the young learners. 
 
A second point responsible for the communication problems was the 
insufficient coordination of the communication as the schedules for 
the English workshops were not synchronised.  
 
The approach for the second workshops included the description 
pictures in the forum after the trainees accomplished their montages in 
Adobe Photoshop. This was a good practice for their English.  
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But in both cases, the English workshop helped the participants be 
more confident while using English, and be more successful in using 
the various options of the software. 
 
Suggestions: 
 
In the DYACIT project the young adults showed notable reluctance to 
communicating online with the other youngsters as they were afraid 
they wouldn’t be able to write messages in correct English.  
It is important that the young adults are supported by the English 
trainers in their approach in the sense that the trainers should help 
them write or check texts. In this way the young people will gain trust 
in their forces and they will be motivated to write.  
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6.3. Website  
 
The website of the DYACIT project was created as product of the 
project in order to fulfil several functions.  
The first function was that of spreading information on the project, 
objectives, project partners and its results among the large public.  
 

 
 
The information is presented in an accessible way and is available in 
English, Romanian, German, Bulgarian and Italian.  
Three newsletters present the progress of the project to the large 
public throughout its development.  
 
Besides the information strictly related to the project, the website 
fulfils another function related to exposing the final products of the 
young adults: virtual exhibitions.  
 
The young people were very glad to see their projects on the Internet. 
The final exhibitions were their most beautiful achievements on the 
chosen themes.  
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Another function fulfilled by the DYACIT site was that of presenting 
the activities carried out by the young adults within the workshops.  
It includes photos with the participants but also photos made by the 
young adults within the workshops.  
The website allows the access of the visitors to each work group 
through the buttons displayed in the right side of the page.  
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The visitors can thus see the pictures made within the workshops with 
the names of the young adults who made them.  
 
The young authors were very glad to see their work on the Internet 
and they could be proud of their work among their friends and 
relatives. This represented good motivation for the participants, 
making them more interested to work as they knew that the best 
pictures would appear online.  
 

 
 
The next function of the website was, starting with the second year of 
the project, to host the forum of discussions between the participants 
and trainers. This new communication approach was adopted at the 
request of the participants as it resulted from the evaluation of the first 
year of workshops.  
 
A special forum for the users was dedicated to these comments and 
exchange of up-to-date information on a platform of Phpbb type.  
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Fortunately, this type of communication was more friendly and better 
received by the participants.  
The website of the DYACIT project was hosted on the own server of 
the coordinator and at the end of the project it was transferred on the 
bought domain www.dyacit.eu in order to be more accessible for the 
large public at European level.  
 
Developing the website 
 
Developing websites involves among other things the purchase of a 
domain name and a space at one of the commercial companies 
providing web services.  
We suggest buying a space on a commercial server (the cost is 
approximately 10-30 Euros per year). In this way we gain the 
necessary space for developing the website and the page that will 
function forever.  
By buying a space on a commercial server we receive also an average 
of 5 email addresses included. It is worth considering this option as 
the address can be recognized easily and is one of the secrets of the 
success of our project.  
More and more people search for information in the first place on the 
Internet when they need it and thus we have the opportunity to 
promote our website more easily.  
Creating a web page is not a difficult task but we need to take into 
account certain rules and principles.  
If we don’t have experience in the field, it is better to give this task to 
a webmaster, a professional in designing websites. He or she will 
develop for us the website in the exact way we want it and without 
technical errors.  
A website with buttons that don’t work or with grammar errors will 
put the users away.  
 
When we design a website we need to answer the following questions:  
 

Who is it addressed to, who should use it? (We need to take into 
account the users of the website. It won’t be addressed only to the 
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professionals in the field. Anyone can end on our website searching 
for information so the content that is presented does not have to be 
very thematic.)  
 

What will our website contain? (It is the moment when we build the 
structure of the website starting with the main pages up to the 
secondary ones).  
 

What will each page contain? – what text, graphics, etc, etc. (We 
need to reflect the content in detail).  
After we have finished this plan we need to consult with a webmaster.  
If we decide to develop the website on our own, we can use 
professional literature or online guides.  
There is a variety of such guides on the Internet.  
 
E.g.: online HTML courses, etc. 
http://www.w3schools.com/html/default.asp 
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7. Achievements of the workshop 
 
 
7.1. Learners’ achievements in the first and second workshops  
 
In the first workshops 
 
Number of participants who successfully completed the course: 
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In the second workshops 
 
Parallel between the number of participants who enrolled and those 
who finished the course 
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In the first workshop, according to the evaluation data, the average 
drop-out rate was 37 %, with Romania having the lowest (22%) and 
Germany having the highest (50%). In the latter case the reason for the 
rather high drop-out rate seems to be that an “internship/practical 
training in a company” started during the implementation phase. 
 
There was great rejoicing to see that in the second year the drop out 
rate decreased to less than a half (15, 9 %), with Germany not having 
any (0%) and Italy having the highest (20%).  
Reasons for this drop-out rate were motivation and health problems as 
well as excessive demands of the workshop. Some of the participants 
got a job during the course. 
 
Evaluation results: The learners’ view  
 
In the questionnaires participants were asked about their satisfaction 
with the workshop, its content and delivery, and their individual 
achievements. Five answers each were possible: not all (-2), 
insufficiently (-1), somewhat (0), quite a lot (+1) and completely (+2). 
 
General satisfaction: 
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Are you satisfied?
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Did you gain new skills?

Learned about photography?

Learned about Photoshop?

Learned English?

Did you benefit personally?

W
ould you do it again?

Would you l ike to learn more?

workshop 1

workshop 2
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The feedback from the participants about their satisfaction was quite 
positive. They were happy with what they had learned and enjoyed 
themselves while doing it. Their rather high expectations identified ex 
ante were met. Moreover, they stated that they would do it again and 
would like to know more about the subjects concerned. These 
statements can be interpreted as if the participating persons had an 
educational experience which motivated them to get engaged in 
lifelong learning (again). 
 
It is noteworthy that participants felt they had learned similarly much 
in all three subject areas. This means that this combination of subjects 
in one workshop is a successful strategy. 
 
In the open questions participants mentioned taking photos and 
working with Photoshop as the most important thing they learnt in the 
workshop and the part they liked best. These results – the preferences 
for photography / photo processing as compared to learning English fit 
to the statements given in the ex-ante evaluation: Photography and 
photo processing skills worked as motivators to get involved in the 
workshop, and apparently continued to motivate many youngsters 
throughout the workshop.  
 
Additional to this, the participants enjoyed the excursions and the 
possibilities to take outdoor pictures, but also the possibility to know 
people from other countries in this context. 
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Delivery of the workshop: 
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The four questions related to the delivery of the workshop were 
answered positively, though not overwhelmingly so. 
 
The presentations were felt understandable in all countries. While 
trainers were, overall, experienced as supportive, the learners could 
have needed more time to practice and more opportunities to bring 
their strengths. As the participants did not point out what kind of 
support they were missing, it is difficult to improve the efficiency of 
the teaching.  
 
As some participants had the impression that they did not improve 
their English very much, there should be put more emphasis on this 
content. Trainers mentioned that learners prefer less theoretical input 
but more time to practice. This working manner can be used not only 
for English courses but also for the photo courses: reducing the 
maximum of the theoretical part and ensure enough time for practicing 
and working in teams. Additionally, the adaptation of initiative 
techniques in the curriculum as e.g. singing English song, watching 
English movies but also using Skype or Chat rooms instead of forums 
could make the effort even greater.  
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7.2. Trainers’ achievements in the first and second workshops  
 
The trainers’ questionnaire focused on their general satisfaction with 
the workshop, its content and delivery, and their learners’ 
achievements. The same scale for the answers as in the learners’ 
questionnaires was applied. 
 
General satisfaction: 
 
In general the trainers involved in the workshops were satisfied with 
their learners’ achievements, but to a considerably lower extent than 
the learners were. (0,9 or 1 (in the first, respectively the second year of 
workshop) as opposed to 1,6). 
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This may partly have to do with the more critical and reflected 
approach a pedagogue would be expected to take as compared to a 
teenager.   
 
This difference, however, may also be a useful hint that some aspects 
of the workshops can still be improved: It is noteworthy that the 
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trainers were convinced that their learners had acquired new skills (1,8 
in the first year of workshop and 1.6 in the second year), especially in  
photography (1,6). 
At the same time, the young adults had an ascending evolution in the 
second workshop in Photoshop (from 1,1 to 1,4) and a descending one 
in English (from 1.3 to 1). 
 
If in the first workshop the trainers were more sceptical about 
learners’ motivation during the workshop (0,6), in the second one the 
indicator improved considerably, up to 1,3, as well as the motivation 
to learn more about the subjects (from 1,1 to 1,5) and get involved in 
other lifelong learning activities (from1 to 1,1).  
 
On the other hand, trainers were convinced that participants had 
benefited at a personal level (from 1,6 in the first workshop to 1,9 in 
the second) and stressed in the open questions factors like “pleasure”, 
“enthusiasm and hope”, a high importance given to the workshop, 
confidence and motivation. 
 
The partner countries stated the following greatest achievements of the 
workshop: 

·  Learners improved their ability to speak English in a more 
self-confident way 

·  Learners learned how to user their camera 
·  Learners managed to overcome their fears and discovered 

new abilities 
·  Learners learned how to work in a group and help each other   

 
Pedagogical approach and methodologies applied 
 
Overall, the pedagogical approaches and methodological steps were 
adequate according to the trainers’ feedback.  
 
Trainers mentioned several times the need to adapt the educational 
planning according to individual needs and levels of prior knowledge 
on behalf of the participants. It appears that there was not so much a 



� �� �

difference with regard to ICT skills, as had been expected in the ex-
ante evaluation, but rather a sometimes huge difference in English 
skills. 
 
When asked about the most important lessons learnt the trainers in the 
four piloting countries drew quite different conclusions: 
 

·  The Italian trainers 

  intend to integrate more practical work and field trips to increase 
the workshop’s attractiveness; 

  prefer to transfer the English language through alternative 
techniques as e.g. singing English songs: They also mentioned that 
the use of IT was fundamental both for the photo and the English 
lessons. 
 
·  The German trainers 
- think that young people are rather attracted by Chat rooms or 
Skype than by writing in a Forum where they have to wait longer for 
answers. Furthermore it makes sense to form tandem of 2 or 4 
participants in order to establish a more personal relationship 
between the learners. 
- might form differentiated groups (beginners-advanced) in order to 
deal better with existing knowledge levels. 
 
·  The Bulgarian trainers 
- consider that it is important to present the new material in the 
“language of the young” without a lot of unknown terminology and 
complicated words. 
- wants to put more emphasis on discipline and at the same time 
make the workshop more interesting by provoking learners to take 
on different perspectives. 
 
·  The Romanian trainers 

- reorganized some of the content in order to gain more time for 
trips outside the classroom. 
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- came to the conclusion that more online resources for learning 
English would make the workshop more attractive for young 
people. Additional teamwork is very important as well as a 
reduction of the theoretical part. 
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8. Improvements of teaching methods in the second workshop 
compared to the first 
 

®  During the second workshop, a great effort was put on the 
motivation and individual counselling of the participants; the 
counselling sessions made them more sensitive towards their 
learning goals and learning performance – not only for the DYACIT 
workshops, but also for their schools studies in general. 
 
®  The duration of the second workshop was longer than the first, 
so this gave the teachers more time to cover the themes in the 
curriculum in more details, and have more time for practical work. 
Also, the longer duration gave all the trainers the opportunity to 
provoke the learners to look at the world around them in a different 
way, and express it through relevant means (Photography, 
Photoshop or English posts in the forum). 

 
A. Purpose of the comparison of the two workshops 
 
After the evaluation of the first workshop round that took place from 
February to July 2007, some content, technical and pedagogical 
changes had been initiated. To work out the improvements of the 
second workshop round (November 2007 – June 2008) the evaluation 
reports of both processes had been compared. This paper stresses the 
positive as well as the negative variances of the DYACIT workshops.  
 
One value which can be seen as an indicator for an improvement is the 
following: 
 
1.1 Drop-out rate 
 
The subsequent graphic shows the drop-out rates of the two piloting 
processes: 
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According to the evaluation data the average drop-out rate in the first 
workshop round was 37 %,  in comparison to 15,90% in the second. 
This can be understood as an evidence for an emendation in the 
second round. 
 
1.2 General satisfaction 
 
Out of the learners point of view the general satisfaction of the first 
and of the second workshop round is more or less on the same level: 
the participants are happy with what they have learned and enjoyed 
themselves while doing it. It seems as if all learners had an 
educational experience which motivated them to get engaged in 
lifelong learning (again). The delivery of the workshop was rated in 
both cases good with a mark of 1,3 (in a scale of -2 to 2). 
As the following graphics indicates the trainers got more pleased in 
the second piloting round. Especially German trainers had to face 
serous organisational challenges in the first process. 
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1.3 Transfer of the training content 
 
As some participants of the first process had the impression that the 
workshop was asking too much in too little time not only the contents 
were shorten but also an adaptation of initiative techniques in the 
curriculum took place as e.g. singing English song or watching 
English movies. This pedagogical aspect implies the use of adequate 
methodologies for young learners that help them to overcome their 
fears concerning to communicate in English. 
 
1.4 Virtual communication 
 
Although the virtual communication with the participants of the 
workshops in other countries was clearly the most serious shortcoming 
of both workshop rounds, the satisfaction with the communication 
platform was rated positively from the trainees in the second process 
(0,4 from 2). One crucial step therefore was the new virtual 
environment (PHBB) that made the communication between EU peers 
easier. The new design matches the ideas of the young. 
The trainers of all workshops rated the success of the virtual 
communication within the project lower than their learners did. There 
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was less or unsuccessful communication with the trainers even in the 
second round. To increase the attractiveness for learners a Chat or 
Skype could have been used instead of the forum. This can be 
recommendable for future courses.  
 
1.5 Individual counselling sessions 
 
As a suggestion, after the first piloting round, an individual 
counselling element was put in the curriculum: one session before, one 
during and one after the workshop. They aimed for an exchange 
between the trainee and the trainer to trace the individual motivation 
and enhance the knowledge of the learner. In the counselling session 
after the workshop the trainer helps the trainee to facilitate self-
reflection on personal educational aims and previous of the learner’s 
personal and professional competences, development of the individual 
learning strategies as well as new perspectives on their educational 
and career pathways. 
 
B. Summary of the crucial improvements from the first to the second 
round of the workshops 
 
The smaller number of drop-outs in the second round can be seen as 
an indicator for the improvement of the course conducts.  
 
The trainers of this process were in general more satisfied than the 
others. Reasons therefore can be on the one hand the individual 
counselling sessions with the participants that make the work 
according aspiration following easier.  
 
On the other hand the use of adequate methodologies that apply to 
young learners with a problematical background can influence the 
learn effort a lot. Even if the trainers’ and trainees’ feedbacks of the 
virtual part of the courses were better in the second round, there are 
still changes necessary to make this environment to a well accepted, 
integrated learning tool.  
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Although there should be done some more improvements to optimize 
the complete course, the overall aim, that already had been reached 
partly in the two piloting phrases, should not be neglected: give the 
trainees the opportunity to gain new knowledge and perspectives with 
the help of life long learning. 
 
Photo workshop 
 
Visiting the photo exhibition helped to expand the interests of the 
trainees and gave them insights into the world of photography. The 
visit was again a big success, because for most participants it was their 
first time to go to a museum. Furthermore they really liked the 
common group activity. They enjoyed the visit, were very interested 
in the explanations of the museum guide and took active part in a 
discussion about the Photos presented and about the question, whether 
Photography should be regarded as an art or only as a leisure activity. 
 
For example in the case of the German partner, due to the topic for the 
virtual exhibition, “Montages”, not only Photos of objects were taken. 
During the first workshop, all the pictures were taken downtown 
Heidelberg. In the second course the learners went downtown but also 
made portraits of the other group members. 
This had different positive consequences: 
In the first place it led towards a high self-motivation because it was 
fun taking pictures of themselves in very different situations and 
postures. It did not only encourage the trainees but it also fostered 
their creativity. 
The second important point was connected to a different attitude 
towards the accuracy and carefulness in choosing their motives. The 
trainees looked out for “artificial” motives for their photos, because 
during the selection of objects they kept in mind that they had to use 
this material for the montages. 
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Adobe Photoshop workshop 
 
The situation during the first and second workshop was completely 
different. There were great differences concerning the ability of 
concentration as well as computer knowledge.  
Adobe Photoshop was a new computer program for all trainees but 
some participants had very good computer knowledge so they easily 
picked up the learning contents. Correspondingly the level of the 
second course was higher than of the first one. 
 
Furthermore the participants actually worked a lot more with Adobe 
Photoshop during the second workshop as the trainer clearly 
emphasised the processing of pictures in a high quality which was 
very time consuming. 
This way the participants gained a lot of knowledge on how to work 
with the computer program and clearly outlined the learning benefit 
for themselves. 
 
English workshop 
 
The situation during the first and second workshop with regard to the 
previous knowledge of English and the progress of English skills was 
so different that a comparison is hardly possible. 
 
The positive development of the English language skills could be seen 
very clearly in the second course. The learners trained their English by 
interactive conversation exercises. In the beginning the trainer for 
example worked out an interactive self-introduction with the 
participants which had to be presented in a role play.  
The grammar inputs were always concrete based on the content/texts 
written by the participants, e.g. their self introduction, texts for the 
forum and description of montages. 
Both workshops followed common aims and approaches. As the two 
target groups did not differ significantly, the basic approaches from 
the first workshop were relevant also for the second one, with some 
improvements in order to achieve better results: 
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·  for the second workshop, the selection of the participants provided 
better balance between boys and girls. As girls at this age are more 
punctual than boys, this affected positively the variety of themes 
discussed during the workshops, as well as the teamwork and the 
strive for better results. 
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9. Lessons learnt from the workshops and recommendations for 
the teachers that work with similar workgroups  
 
The DYACIT workshops clearly showed that young people with 
specific problems at school can be motivated to learn and achieve 
better results, if the tasks they perform are corresponding to their 
internal world and expectations, and if their efforts are valued and 
appreciated. 
 
Introducing Photography as Art 
 
Many socially disadvantaged young people have no connection to art. 
Most of them have never visited a museum before and photography 
for them is nothing that requires an ability which has to be learned and 
applied. A visit to a Photo exhibition can change this perception of the 
learners. Photography can be introduced as art in a very descriptive 
way and will enhance the value of a course like the Creative Lab. 
 
Choosing the right topic 
 
The topic for the Photo workshop as well as for the Adobe Photoshop 
workshop has to be chosen very carefully. It is best to discuss about it 
with the workgroup giving them different choices and ideas with 
regard to possible topics. Our first workshop participants chose a very 
concrete topic which was very close to their own reality. The second 
group was very excited about the demonstration of montages created 
by the Photo/Photoshop trainer for a former Photo exhibition. The 
learners were interested in this creative and more abstract topic with a 
main emphasis on processing pictures in Photoshop. They wanted to 
gain more knowledge in IT. 
Choosing the right (=attractive) topic and involving the learners in the 
decision process enhances their self motivation and is the basis for 
good workshop results. 
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Improving language skills in an interactive manner 
 
To communicate in English with peers from other countries of same 
age is a highly motivating approach for young learners. But it is 
essential to adapt the communication tools to the demands of the 
target group. For them it is attractive to communicate in real time, e.g. 
using chat or Skype. In contrast it is less attractive to use a 
communication platform with a forum that works rather like an E-
Mail-account than a chat room, e.g. where they have to wait for 
answers. 
Furthermore the logistics are very important in order to establish an 
interactive learning environment. The schedules of the participants in 
different countries taking part in a similar course have to be 
synchronised in order to enable real time communication. Also it is 
important to motivate the learners to write continuously in order to 
establish permanent communication. It makes sense to form tandems 
of 2 or 4 participants each in order to establish a more personal 
relationship between the learners. 
Grammar or vocabulary inputs should always be based on contents 
elaborated by the participants themselves and should be taught in an 
interactive way using the knowledge of the whole group in order to 
improve possible mistakes. 
 
The use of the IT in similar situations is of a great significance, as it 
enhances the achieved results, and makes them easily shareable. 
 
Workshops outdoors 
 
Young people love the little trips together with their workshop mates.  
In this way the relationship and the team spirit among them are 
consolidated.  
The outdoors trips offer them the possibility to observe the 
surrounding world and to be more careful to the beauties around them.  
For many of them the trips they made to the zoo, to museums, botanic 
garden were important motivation points as none of the participants 
wanted to miss those workshops.  
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When coming back to the workshop rooms, the young adults have the 
opportunity to present to each other the results of their work.  
 
The trainers need to be good psychologists 
 
The teachers that work with similar workshops need to be really 
sensitive to the learning habits of the young people, make a diagnosis 
of the reasons for internal resistance to learning, and work on 
overcoming them by re-arranging the learning curricula towards 
creative and motivating tasks. 
 
The teachers should also highly encourage team work, mutual support 
and mutual strive for achieving high quality final results.  
In this way, the learners will transfer this experience to their everyday 
learning environment, and will be more successful in their future 
performance.   
 
It is good to involve the young people in small projects in teams with 
individual tasks. In this way they will be aware of the importance of 
their contribution to the success of the project.  
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10. Reference to other similar projects  
 
1. Face Value is an EU project, co-financed by Joint Actions and 
coordinated by Transit Projectes (Spain). 
 
Face Value wants to establish a pedagogical process to teach and 
transmit intercultural values by means of an emotional approach. That 
process looks forward a more active involvement of young people in 
citizenship. At the same time, students also learn specific skills related 
to the creation of a cultural creation in a digital format. 
 
Link to DYACIT: motivation and creativity of young learners 
 
http://www.facevalue.ws 
 
2. "School is Cool" tries to develop the cooperation between different 
sectors of education and to combine informal, non-formal and formal 
education. Its particular aims are focused on the improvement of the 
quality and effectiveness of education by finding new learning 
opportunities and by creating new learning tools for a durable 
integrated learning procedure. 
 
Its target is to motivate citizens -especially youths- to reveal their 
capacities and to participate in producing multidisciplinary learning 
tools that will be offered to other people -especially to youngsters- to 
encourage them in keeping on learning and altogether to enhance both 
their active citizenship and socio-economic integration. 
 
Link to DYACIT: creativity and developing capacity of young learners 
 
http://www.ecose.org/ Section "Activities" - "School is Cool" 
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3. JobArt:  A creative approach to training and employment: 
Occupational preparation concept and framework curriculum in the 
fields of event production and digital media design 
 
Its second phase - JobArt Central and Eastern Europe (CEE) is a 
LEONARDO DA VINCI pilot project of the European Commission. 
The project consists of a NETWORK and TOOLKIT that facilitates 
the transfer of innovative active learning methods and model curricula 
for vocational training and use the genres of digital and print media 
design. 
 
Link to DYACIT: digital technologies for active learning 
 
http://www.jobart.org 
 
4. Learning through Friendship 
 
The main goals of this projects are to: encourage pupils to get to know 
each other and, hopefully, become friends, while at the same time, 
develop their English vocabulary and communication skills; enhance 
pupils’ ICT skills and encourage them to use Internet as a source of 
information and means of communication; and develop pupils’ 
understanding and knowledge of different European countries and 
cultures and thus overcome their prejudices and increase tolerance. 
 
Results and benefits: 
Students’ English communication skills have developed rapidly.  
 
Link to DYACIT: the use of Internet as means of information and 
communication, favouring the improvement of the communication 
abilities in English. 
 
http://www.etwinning.net/ww/en/pub/etwinning/search_in_europe
.cfm?qlid=3044&schoolid=7943&fuseaction=load_ql_detail 
 



� ��� �

5. Animated debate - Computer animation workshops for 
dysfunctional groups with a view to foster European partnership 
It is a Minerva project within the Socrates EU programme that took 
place during 2003-2005. 
The main objective of the Animated Debate Project was to create a 
new online learning environment in which young people with various 
physical, psychological and social disabilities could develop artistic 
talents in close cooperation with their European counterparts. 
 
http://www.teatrgrodzki.pl/debata_01/english/project.html%5d   
 
Link to DYACIT: motivation and creativity of young disadvantaged 
people with the help of the computer. 
 
Contracting organisation: Bielskie Stowarzyszenie Artystyczne Teatr 
Grodzki (Poland) 
 
6. Pro_Media_KMU (Advisory concept for media-based learning  
in small and medium- sized enterprises SME) 
 
It is a project carried out within the ESF programme (European Social  
Fund), in the period 15.10.2001 – 14.10.2004 (36 months) 
 
The project aim is to support the integration of media-based learning  
in in-company further training. The problem behind it is the fact that  
especially in SME there is lack of offers for in-company further  
training. Therefore the employees are especially threatened by  
unemployment as they don’t have the possibility to update their  
professional skills. 
  
In order to prevent this, the project offers the following: 
 
·  information on the possibilities of using media-based learning 
·  analysis of the respective further training schemes in the companies 
to establish media-based further training for the employees 
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·  information on the possibilities and the implementation of self-
organised learning in the companies 
·  advice on the initiation of organisation development processes. 
 
The products of the project are: the advisory concept for media-Based  
learning in SME and Qualifications concept for in-company and  
external learning advisors 
 
Link to DYACIT: using media-based learning 
 
Contracting organisation: bfw (Germany) 
 
7. Learning to Solve is a project carried out within the Leonardo da 
Vinci Programme  for a duration of 3 years (01.01.2002-31.12.2004). 
 
The aim of this project is to enable disabled people to participate in an  
appropriate vocational and continuous training and to increase their  
chances on the labour market through permanent further education. 
This goal should be reached through elaborating and testing of  
learning modules and training units which consider the specific needs  
of disabled people.  
The target groups are employed disabled people, teachers, coaches,  
training places and companies that work with or employ disabled  
people. 
The product is: the „Internet-based Ressource Centre“ for disabled  
people 
  
Link to DYACIT: developing educational modules for disadvantaged 
adults (disabled people). 
 
Contracting organisation: Fundación ONCE (Spain) 
 
8. ELDA (E-Learning: Disability Access)  
ELDA is a project carried out within the Action plan E-Learning  
programme for a duration of 18 months ( 01.01.2002 – 30.06.2003). 
 



� ��� �

The project aim is to create an electronic learning environment that  
facilitates the access to (further) education for disabled people. This is  
to be achieved by connecting relevant information, experience and  
resources in the partner countries and by establishing a network of  
European education advisers that is tailor-made to comply with the  
needs and opportunities of disabled people in the modern information  
society. 
  
The products are: Network of European education advisers,  
Multilingual electronic learning environment 
 
Link to DYACIT: creating a learning environment adapted to the needs  
of disadvantaged adults (disabled people). 
 
Website: www.eldanet.org 
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11. A short presentation of the partners involved 
 
Coordinating institution: 
 
1. Societatea Romana pentru Educatie Permanenta / Romanian 
Society for Life Long Learning, Romania 
 
Romanian Society for Lifelong Learning is an NGO, which identifies 
itself within the context of a permanently changing Europe.  
RSLLL provides:  
Online courses and training in different fields for different social 
groups (educators and social workers, disadvantaged young people, 
teachers who want to improve their competences and online teaching 
methods, personnel of SMEs, etc.);  
·  Researches and pertinent information on learning opportunities in 

the country and in Europe;  
·  Counselling in the IT  and e-learning field; 
·  Modern learning methods and techniques; 
·  Significant improvement of learning methods by implementation of 

innovative teaching/learning techniques.  
 
Partners:  
 
2. Berufsfortbildungswerk des DGB gGmbH (bfw) – 
Unternehmen für Bildung Competence Center EUROPA , 
Germany 
 
bfw is one of Germany's major vocational training providers with 28 
branch offices and about 270 vocational training centres all over the 
country. It is a non-profit-making limited organisation owned by the 
Association of German Trade Unions (DGB). The major business 
fields of bfw are: vocational training, organisation and staff 
development advice in connection with training schemes, combined 
employment measures and training schemes and initial vocational 
training. Bfw is furthermore involved in various European projects. 
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This enables bfw to continuously test and develop new approaches to 
vocational training and to integrate them in the bfw training scope. 
 
3. ARIES Formazione, Italy  
 
ARIES Formazione is a private research and training association 
operating in the public and the private sector, with the aim of 
improving the quality of training standards at European level. It  was 
created by experts and professionals who have a great deal of 
experience in educational systems development, training needs 
analysis, course design and delivery (class- and distance) both for 
initial and life-long training, for SME's and unemployed people. In 
recent years ARIES have also developed a wide experience in 
European projects management. 
 
4. Drugestvo ZNANIE – Sofia / Bulgaria   
 
Znanie Association – Sofia was founded in 1990 as an NGO with 
priorities in education and training. 
The basic activities of Znanie Association in the last few years are 
focused on:  
�  Educational activities for basic skills (computers, foreign 

languages, communication, team building) for adults, and teams in 
SMEs and NGOs; motivation and activation training for 
unemployed; 

�  Train-of-trainers: training of adult education trainers and 
administrative staff of schools and NGOs; 

�  Training for basic skills: ICT and communication skills; 
�  Integration activities for young people with disabilities, including 

foreign languages and ICT courses;  
�  Development of educational software. 

 
5. die Berater – Röhsner Unternehmensberatung GmbH / Austria 
 
die Berater® are a private company founded in 1998. Today die 
Berater® employ 400 members of staff who work in more than 50 
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locations all over Austria in the following fields of business: education 
and training, coaching and counselling, consultancy, outplacement, 
EU projects. 
The main aim of these offers is to motivate and qualify customers to 
make full use of their potentials in the economy, at the labour market 
and in their personal lives. Around 15.000 people participate in die 
Berater’s programmes per year- many of them are involved in job 
orientation and vocational qualification programmes delivered for the 
Austrian labour market service. The company offers a wide range of 
training and education – from soft skills to languages and information 
technologies. Contents and methodologies, including blended 
learning, are tailor-made according to the needs of customers.  
In die Berater’s corporate culture fair play, respect tolerance and 
social responsibility are central values.  

 
6. Euroreso / Italy  
 
"EURORESO" is an International Association with a scientific and 
educational purpose. 
The main objectives of this non profit association are: 

·  To establish a network of natural and corporate bodies to develop 
a strategy which facilitates economic development, improvement of 
living standard and scientific resources in the different European 
Countries. 
·  To establish or receive and develop programmes which facilitate 
access to work, social integration and the establishment and 
development of private or public companies. 
·  To exchange methodologies and techniques and, if necessary 
produce those in co-operation 
·  To centralise this information on the Labour Market, to analyse 
and treat it, and to adjust it with the information on the production of 
goods and services managed by financial investments. 
·  To disseminate projects, programmes and results of action taken.  
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External evaluator - Gareth Long, GLPM, UK  
 
GLPM is a small consortium specialising in the evaluation and 
support of education-based projects funded by the European 
Commission.   Gareth Long is the manager of the consortium and has 
also worked on behalf of the European Commission in the Socrates, 
Leonardo and Youth Technical Assistance Office in Brussels as 
Project Officer for the Socrates Minerva action.  Now, he works as an 
expert assessor for the Commission for its e-Learning, Minerva, 
Grundtvig, Virtual Campuses, Leonardo Partnership, Transfer of 
Innovation and K3 Multilateral Projects actions.  In the evaluation of 
the DYACIT project, he has been supported by Annachiara Pecchini, 
who was responsible for Quality Control and Minerva project 
monitoring at the Technical Assistance by Annachiara Pecchini, who 
was responsible for Quality Control and Minerva project monitoring at 
the Technical Assistance Office.  Since then she has worked for the 
Technical Assistance office of DG Enterprise & industry, monitoring 
projects for the Euro Info Centre Network. 
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used most effectively to enhance teaching and learning across the 
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http://www.interactiveeducation.ac.uk/ 
 
2.“Creative Photography Glossary”  
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46 
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Adrian Neculau, “Education of adults”, Polirom, Bucharest 2004 
 
12. http://www.anpcdefp.ro/ 
®  Website of the National Agency for Community Programmes in 
the Field of Education and Vocational Training   
 
13. http://www.badorgood.com/  



� ��� �

®  Romanian website with and about photography – the site contains 
news on photography, photo-reportages, articles and discussion forum  
 
14. http://www.fotografie.ro/despre.php  
®  The website of the project “Education through image", launched 
by Dolex Pro Group and Centre Education 2000+.  
The project addresses both young people and adults from the 
educational system who are passionate about the photographic art.  
The objectives of the project are: developing the creativity of young 
people – expressed through photography, valorising the artistic 
potential of the young, developing correlations between image and 
communication.  
 
15. http://www.efoto.ro/index.php 
®  Website about photographs, exhibitions, news, workshops and 
tutorials about photography, etc.  
 
 Language -Italian 
 
16. BRUSCHI B., MARIANI A. M., Pedagogia virtuale. Adulti in rete 
ed educazione informale, Unicopli, Milano 2002 
 
17. CERIFOP, Formazione permanente e contesto europeo. Casi e 
documenti, Vita & Pensiero, Milano 1998 
 
18. DEMETRIO D., Manuale di educazione degli adulti, Laterza, Bari 
1999 e 2003 
 
19. KNOWLES M. S.,The Making of an Adult Educator, Jossey-Bass 
Inc., Publishers 1989; trad. it. L'educazione degli adulti come 
autobiografia, Cortina, Milano 1996 
 
20. http://www.pubblica.istruzione.it/dg_postsecondaria/eda.shtml  
®  The Italian Ministry of Education website – Section of Adult 
education 
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21.http://www.indire.it/eda/home.php 
®  The Italian national agency for educational development – EDA 
(Educazione degli adulti) is the section dedicated to the Adult 
Education 
 
22. https://www.regione.emilia-
romagna.it/wcm/ERMES/Canali/istruzione/educazione_adulti.htm 
®  The Official Site of Adult Education Emilia Romagna Region . 
One of the most advanced systems of adult education in Italy. 
 
23. http://www.graphixmania.it/  
®  A website with tutorials of Photoshop and other image processing 
software packages. 
 
24. http://photoshoptutorials.ws/  
®  Adobe Photoshop tutorials, Photography tutorials, Photoshop  
Resources, and moderated Photoshop & Photography Forums.   
 
25. http://www.comefarea.it/grafica/photoshop/  
®  How to use Photoshop. 
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Annex 
 
Annex 1: Introductory notions of photography  
 
Module 1 - Introductory 
notions of photography  

Exercises / 
Practice  

Objectives  

1.1  Definition  
1.2  General description of 
the photo camera  
1.3  Getting familiar to 
working with the camera  
1.4  Practicing with the 
camera  
1.5  Making photos 
outdoors  
1.6  Analysis and 
discussions 

-studying the 
camera in big 
lines and 
identifying its 
components  
 
 
 

- acquiring basic 
knowledge on the 
camera and the role 
of each element in 
making a photo  
- developing the skill 
of using the photo 
camera  
- learning how to 
work with the 
camera  

Module 2 - The technique of 
the photo camera   

Exercises / 
Practice  

Objectives  

2.1 Lens, classifications  
2.2 Exposure time, speed  
2.3 Aperture  
2.4 Exponometry  
2.4.1 The pair time – 
aperture  
2.5 Sensitiveness, ISO, ASA 
2.6 Optical filters  
2.7 Blitz 
2.8 Timing / 
synchronization and 
creativity by using the blitz  
2.9 Exposure types  
2.10 Programmes, priorities  
2.11 Trepod, monopod – 
need and means of using 
them  
 

- studying the 
types of lens  
- studying how to 
choose the time 
and aperture  
- studying how to 
work with the 
tripod  
- experiencing the 
choice of the pair 
time – aperture  
- studying the 
types of optical 
filters   
 

 
 
 

-understanding how 
the photo lens work  
- understanding the 
need of a correct 
exposure  
- understanding 
when is the moment 
to choose 
sensitiveness  
- developing the 
creativity by using 
optical filters  
- learning how to 
choose the pair time 
– aperture 
depending on the 
type of photography  
- learning how to 
choose sensitiveness 
depending on the 
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light conditions   

Module 3 – General 
knowledge on the technique 
of photography  

Exercises / 
Practice  

Objectives  

3.1 Composition in 
photography  
3.2 Photography in a/n 
3.3 Expressiveness of 
colour  
3.4 Composition in colours  
3.5 Strong points  
3.6 Lines and surfaces  
3.7 Photographical angles 
3.8 Natural and artificial 
light  
3.9 Using the light 
creatively  
3.10  The photography – 
between instinct and science  
3.11  Deep fiels in 
photography, the 
foreground, and the 
photographical layers  
3.12  Practice by making 
photos, analysis and free 
discussions  
3.13  Making photos 
outdoors  

  -learning how to 
frame the subject in 
the photo  
- learning how to 
use light in 
photography  
- learning how to 
highlight the subject  
- learning the 
equilibrium of 
composition in the 
photo frame  
- elements of photo 
dynamics  
 

Module 4 – Initiation in 
photographical genres  

Exercises / 
practice  

Objectives  

5.1. Introduction 
5.2. Landscape 
5.3. Architecture  
5.4  Static nature 
5.5  Portrait  
5.6  Macro-photography  
5.7  Photo-reproduction  
5.8  Photo-reportage  

-Gradual 
approach and 
practicing the 
different 
photographical 
genres  

-learning the basic 
genres of 
photography  
- approaching the 
photographical 
genres  
- developing the 
photographical 
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5.9  Sport 
5.10 Essay  
5.11  Studio photography  
5.12  Practice by making 
photos, analysis and free 
discussions  
5.13 Making photos 
outdoors  
 
 
 

language – 
developing the 
photographical 
thinking  
- learning how to 
create motion effect  
- learning how to 
render a mood  
- learning how to 
render the 
atmosphere of the 
environment  
- learning how to 
render dynamics in 
architecture  
- discovering the 
world we step on  
- learning how to 
render an idea  
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Annex 2: Adobe Photoshop  
 
Module 1 – Presentation of the 
work surface 

Objectives  

1.1 Introduction in Photoshop 
1.2 Starting Adobe Photoshop 
and opening files  
1.3 Tools bar in Photoshop 
1.4 Entering values  
1.5 Viewing images  
1.6 Working with palettes  
1.7 Using context menus 

- getting familiar with 
Photoshop  
- knowing the basic tools  
 

Module 2 - Working with 
Selections  

Objectives 

2.1 Selection tool overview  
2.2 Getting started  
2.3 Selecting with the 
rectangular marquee tool  
2.4 Selecting with the elliptical 
marquee tool  
2.5 Moving a selection  
2.6 Selecting with the magic 
wand  
2.7 Selecting with the lasso tool  
2.8 Adding and subtracting 
selections  
2.9 Transforming a selection  
2.10 Combining selection tools  
2.11 Cropping the completed 
image  

- Selecting an image using a 
variety of tools 
- Moving and duplicating a 
selection  
- Adding and subtracting 
from a selection  
- Combining selection tools  
- Cropping an image  

 

Module 3 - Layer Basics  
 

Objectives 

3.1 Organizing artwork on 
layers 
3.2 Getting started  
3.3 Creating and viewing layers  

- organizing their artwork on 
layers  
- creating a layer  
- viewing, hiding and selecting 
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3.4 Selecting and removing 
artwork on a layer  
3.5 Rearranging layers  
3.6 Linking layers  
3.7 Adding a gradient to a layer  
3.8 Adding text  
3.9 Applying a layer style  
3.10 Flattening and saving files  

layers 
- rearranging layers  
- grouping layers in order to 
modify them simultaneously  
- applying a gradient to a layer 
- adding text and effects to a  
layer  
- saving a copy of the file with  
the flattened layers  

Module 4 – Initiation in digital 
processing of photos in 
Photoshop  

Objectives 

4.1 Reframing / resizing a photo  
4.2 Selecting an area of the 
photo  
4.3 Brightness corrections  
4.4 Contrast corrections  
4.5 Colour corrections  
4.6 Improving the clarity of an 
image  
4.7 Cutting a certain area of the 
image  
4.8 Detaching the subject by 
dimming the clarity on a selected 
area  

- developing the skill of seizing 
the photo frame  
- understanding the 
importance and the way in 
which a correct display of a 
photo is done  
- understanding the need of 
valorizing the photographical 
subject  
 

Module 5 - Photo Retouching  Objectives 
5.1 Strategy for retouching  
5.2 Resolution and image size  
5.3 Getting started  
5.4 Cropping an image  
5.5 Adjusting the tonal range  
5.6 Adjusting saturation with the 
sponge tool  
5.7 Adjusting lightness with the 
dodge tool  
5.8 Replacing part of an image  

- choosing the correct 
resolution for a canned photo  
- cutting an image to the final 
size  
- adjusting the tonal range of 
an image  
- adjusting saturation and 
lightness of an isolated area of 
an image by using the tools 
sponge and dodge  
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5.9 Applying the Unsharp Mask 
filter  
5.10 Retouching dusty or 
canaliculated photos  
5.11 Special processing  

- replacing parts of an image 
with another image  
- applying the Unsharp mask 
filter for finalizing the 
retouching of the photo  
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Annex 3: English curriculum  
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Remarks: 
  

�  This curriculum for the English workshops is meant to serve as 
guidance, each English trainer being able to adapt it to the 
level of his trainees.  

�  There are 8 sections devised, each section is supposed to be 
covered during 2 workshops (taking into account the level of 
English of the participants, we thought it would be better to 
offer the trainers a longer duration for each theme).  

�  The succession of the themes has been made by anticipating 
the progress of the workshops and exchanges between the 
participants from the different countries.  

�  The emphasis of the curriculum is laid upon communication in 
English and less on grammar and rules (as these are things that 
the young people have usually studied at school, or are still 
studying). The idea is to offer them a new view on English, 
that is what they can actually do with English – communicate 
with friends from other countries. This way, we will try to 
induce them the idea that English is not just a subject matter 
that they study in school, as any other subject matter, but it is 
an indispensable tool nowadays.  

�  Nevertheless, grammar is an important issue in any English 
course or series of workshops, so the trainers are free to insist 
also on other grammar problems according to the level and 
needs of the target group. 


