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Instead of preface
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participated in the very initial and relevant pat the project;
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Pedagogico Don Bosco, Sant’/Antimo (Naples) who refletheir
structure and equipment for the second year ofipgo

The Bulgarian partner thanks the staff of Znaniet€efor Vocational
Training and Znanie Foreign Languages Centre, ngagssible the
existence of the Creative Labs, as well as therexf®m AdminSoft
Ltd for their technical and methodological expextis

The Romanian coordinator would like to kindly thathle external
evaluator, Mr. Gareth Long (GLPM, UK) for his consiive

feedback and recommendations that helped us imgheseyuide, as
well as for all his support and guidance througtibatproject.

The Romanian coordinator also thanks all the colators who
offered their unconditioned help for organising therkshops: Mr.
Nicolae Zota, Principle of the Vasilati School (&alsi county,



Romania), The Association for Lifelong Learning féoung Adults
(Chiscani, Braila county) and “H” Foundation (Buost).
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Part I:
1. Introduction

The guide you have just opened is the result ofBthepean
project “DYACIT- Developing Young Adults’ Creatiwit
through Information Technologies”, co-financed byet
European Union within the Socrates-Minerva progranm

The objective of the projeatvas to create and develop a
flexible innovative learning environment using gfiec
didactic and pedagogical methods with the final Igo&a
capturing the interest and increasing the motivatibthe young
adults aged between 16-20 years old who have coeaplist
level of secondary education, and face the riskeshg “early
school leavers”, in order to determine them to ystiloughout
their lifetime.

The main beneficiariesf this guide are the trainers/teachers
who work with young adults at risk of dropping olmt.order to
serve this aim the guide was developed taking actmunt the
technical possibilities existing in schools anddoganizations

in charge of the education of young adults.

The use of the methods presentedthe guide requires a
minimum of knowledge and abilities.

These are:

Good computer skills, especially for working withet
Office programmes, browsers as well as good sKois
working with the most popular search engines on the
Internet;

Skills for using equipment such as: digital camstanner,
colour printer;



Basic abilities for using digital processing softevauch as
AdobePhotoshop cs2;

Basic knowledge about photography. Experience in
traditional and digital photography.

The main activities and results of the project

The innovative working environment was achievedoigh
two rounds of workshops carried out during the tears of
project.

A. Activities for preparing the workshops:

® the development of the Ilearning environment (a
communication platform adapted to the work and
communication in the project)

® the recruitment of students, among the target group

® the development of 3 course curricula (course culwim

for English, making photos and Adobe Photoshop)

® choosing the software to be used in processingtio&s

® the adjustment of computer facilities to the p#paats’
needs and testing the software with the groups

® establishing the frequency of the meetings, hoveaoy
them out as well as their duration

The four partners involved in carrying out the wsitkips have
thus prepared the environment and the materialurese
necessary for the work with the target group.

Target groupyoung adults at risk of school drop out.
Place of developmentvorking laboratories in Romania, Italy,
Germany and Bulgaria.




Workshop results:

Curricula for workshops (EN, DE, BG, RO, IT) - The 3
curricula were fo English Adobe Photoshopnd Photogaphy.
They represented the bsdor the mateaal that was presented
within the wakshops. The curricula can be accessed also
online on the website of the project at the address
http://www.srep.ro:800/dyacit/results.php

Creative Lab (DE, BG, RO, IT) represented the
interdisciplinary training workshops. The workshops were
organized in 2 consecutive years with the aim fa&r $econd
year to benefit from the experience of the firsryley applying
an improved teaching methodology taking into actoine
experience of the first piloting year.

6 groups worked in parallelin the two years of project,
working in various multicultural teams of 2 by 2.

6 virtual photo exhibitions
Each year, the result of the work of the young &diubm the 3
groups within the Creative lab was materializecainommon
exhibition (3 exhibitions per year). The themes avehosen
jointly by the work groups.
The 6 exhibitions are available at the address:
http://www.srep.ro:800/dyacit/galleries.php

Communication platform- During the project two types of
communication platforms were used in order to cgmpith
the needs of the target group. On the communicgti@arfiorm,
each team of groups had: a discussion area foyoilneg and a
discussion area for the instructors that worketi #ie young.
The first communication platform was a PHPProjggetand the
second a PHBB discussion forum on the website e@ptiject:
http://www.srep.ro:800/dyacit/forum/




B. Evaluation activities

Intensive and ongoing feedback from all parties wakey
element of the activities and those involved made $hat this
feedback and internal evaluation impacted strorgglywhat
was being undertaken — so the recommendationgsrthide
are from those actively involved on both sidesh# tearning
process.

Full details of these evaluation processes can domd in
section II-Chapter 4, 6, ©f this Guide, but in summary, they
involved both:

- internal activities taking place in workshopsatingh informal
discussions, more formal questionnaire-based world a
individual counselling sessions, and

- external activities taking place throughout theject and
which focused on critical constructive comment ihet
preparation of this Guide.

C. Project valorisation activities:

- Development of the project website

- Developing the Guide of Good Practices in printatd
electronic format.

- The project partners are committed to continugréonote the
outcomes of the project and this Guide and are yhapp
communicate with other organisations operatinghm field to
exchange knowledge and experiences and contindevelop
material in the field.

Further information can be found at:
http://www.srep.ro:800/dyacit/



2. The idea of the quide

2.1. The need to create the guide

One of the aims of the DYACIT project is to encayega
teachers and trainers to use the new ICT techredomi the
education of young adults or to create their owarses for
this purpose.

This good practices guide is intended at the same to be a
useful tool for other organizations that work iretheld of
adult education and to contribute thus to bettexptation of
the teaching methods to the needs of the youndsadhbo face
a high risk of school drop out.

For this purpose, the trainers and teachers whdeuowithin
the workshops in the four countries have developed
implemented their own methodology that can be used
successfully in the educational process of the gadults.

This guide presents how this methodology was implaed
throughout the project.

2.2. The aim

The aim of the guide is to promote the informatiechnology

as support and connector in interdisciplinary etlanaby

creating new educational solutions, as means opamation

and communication between the young adults but also
means of promoting their inventiveness and crestivi

The content of the guide gathers the work develahgohg the

two years by the workshop participants. These tesukre

developed by the young adults in the creation laiooies

(Creation Lab) and some of them are processed téhelp

of the AdobePhotoshop (Computer Lab).



Here you can find also the virtual exhibitions deped in
tandem by the work groups which are very imporfaotducts

of the project.

All the paper works included in the guide desctibe process
of the DYACIT project recommended by the partnes a
efficient and transferable methodology of using thew
technologies in educational actions.

The guide is addressed to teachers/trainers ofsahject but
especially to those who teach arts and foreignuaggs and
who are interested to use more intensely the nelntdogies
in their work.

By using the example of processing photography wighhelp
of the computer, the project initiators try to dése the way in
which the computer should be used in order to supihe
development and creativity of the young adults.

This guide describes transferable elements of tWAQT
project.

In order to take over and implement these solutioas
minimum level of knowledge in the field of compugers
needed. The guide presents thus the sources ferbtmsic
knowledge.

The guide is published in printed format in Englishd

Romanian and in electronic format in English, Roman
Bulgarian, Italian, German.

Its main task is to stimulate and encourage alh&ra/teachers
to use the new technologies in the educationalga®ic

We hope that reading this guide will representyfon a good
incentive in this sense.



3. ICT and education

The speeding dynamics of the social changes, pecesly
the depth of these changes, imposes certain rasting
directions according to the educational realitpider to match
the instructive-educational objectives with the deds of the
high technology society.

Irrespective of the level of socio-economic devetept, the
evolution towards the knowledge society is inevgab

In this context, a decisive factor is the profesaldraining that
presupposes previous good education. As howadays \werk
is extremely important, the professional qualitresed to be
doubled by personal skills such as: self-balanoterance,
sense of responsibility, ability to communicate, et

The most important benefit of a well-educated dgciesides
in its capacity to choose the way to progress agt hving

standards.

It is thus obvious that we need to develop theneldygies and
educational standards in order to contribute toefifectiveness
of the educational process.

The information society is imposing more and mohe t
computer assisted instructiowhich turns into good profit the
principles of programming based instruction in tomtext of
the new information and communication technologies.

The advantages of the use of the new technolagieducation
are various:
reduction of the time consumption
the possibility to adapt the personal educational
programmes



the possibility to adapt fast to the changes and ne
knowledge in different fields

extended possibilities of interdisciplinary eduoati
essential reduction of the costs of continuous atinc.

The current educational systems differ from thditranal ones
by a series of principles among which the most irtgnd are:

* they give prior importance to education towards
instruction;

* the main objective becomes the development of the
personality and of the individual skills;

* they are student-oriented,;

« they move the emphasis from teaching to learning;

« the student becomes object and subject of the
educational process;

* they adopt active participatory methods;

« the emphasis is on the process (and not on tiapt);

* they promote the independent work and the criggtiv

* they combine harmoniously the individual learnmigh

the social one;

* they restructure the content in modules thatwaltbe
selection of relevant knowledge from different gptioes
concerning a certain subject;

« they stimulate the cooperation and dialogue by
integrating collaborative environments;

* they develop the autonomy and flexibility of the
trainees.

The new information and communication technologias be
applied in numerous types of training.

The contribution of the new technologies to theadi@
activity is materialized in:

« resources for teaching-learning activities;

* support applications for the didactic activity;



» web-based training systems.

The computers are used by teachers as suppomtimdidactic
activity for:

preparing and developing didactic materials;
evaluating and assessing the progress of students;
developing informative and formative presentations;
planning time, schedules and activity calendars.

During the process of acquiring new knowledge andkills
the trainees can use the new technologies in diftevays and
with different aims, from finding information ondHnternet to
writing homework by using the text processors.

If the first achievements in the field of computessisted
instruction were built based on the pedagogic jlas of
programmed instruction, the current educationaltesygs
encourage the active building of knowledge, ensigaificant
contexts for learning, promote reflection, releéise student
from routine activities and stimulate the intelleadt activity in
a similar way as it is done in the work field.

The interconnection of computers has had as major
consequences in the field of education the poggibtb
communicate and use resources jointly, which gitka
increasing need of lifelong learning, has led ® dlevelopment
of web-based instruction systemsreferred to also as
elLearning platforms.

The evolution of these platforms is the consequerfcéhe
continuous increase of the capacities and flexybdf the new
information technologies with applicability in eduional
situations and doubled by continuous decrease ofscof
equipment.



The fast development of the information and comrmatimn
technologies has led to more and more learninghtqaks and
means in the modern didactics, in full accord witie socio-
pedagogic profile of the student in the nowadaysetp.

The optimum means of presenting the contents, the
encouragement of an active approach and of cobliver
learning offer a plus of quality, increasing thhse flexibility of

the educational systems in compliance with eaclsglud the
learning cycle and with the specifics of each stide

The use of the new technologies in education requiom the
teaching staff a series of knowledge, skills artduales that
allow the use and valorisation of the new technie®gn the
didactic activity.

The teachers need to have the ability to identibghbthe
pedagogic situations as well as the appropriatepcten based
solutions with advantageous effects.

The conversion of the new technologies in instarctand
education strategies has already imposed itsedf r@slity that
characterizes the educational systems, having anipgct on
the increase of the efficiency of the educatiomébdies by:

the operative use of logical, selective and anzdyti
thinking;

the development of the visual perception;

the structuring of the course content;

the increase of trust in own forces.

At the level of students, the use of ICT allowseefive
learning due to the following characteristics /nedmts /
approaches:



a. multi-sensorial stimulation in the presentatioh
information;

b. the activity of individual exploration/search of
information and operation with this information;

c. the exchange of information and cooperatioroimisg
tasks;

d. the variety of information sources;

e. the stimulation of critical thinking;

f. the aim oriented learning (operational definégeot);
g. increased chances of learning according to énsitvn
characteristics and knowledge.



4. Short information about the ‘DYACIT’ project

Today more than ever the young adults can congibiat the
construction of Europe and increase of its prospeBut in order to
achieve this, they need to be well prepared.

The young people of today’s Europe are open toéve technologies,
curious and intelligent, willing to communicate aiodearn but at the
same time they want to have a flexible and inneeatiearning
environment that should allow them to use theiratvdy in a

pleasant and relaxing way.

Starting from the idea that all the young peopteespective of the
geographical area they live in, are attracted leyrtbw technologies,
the partnership of the project has created andlogse a flexible
innovative learning environment using specific diita and
pedagogical methods with the final goal of captyrine interest and
increasing the motivation of the young adults,rtheo to determine them
to study throughout their whole lifetime.

The project addresses young adults, aged betwe&® Mears old
who have completed 1st level of secondary educatod face the
risk of being “early school leavers”, due to a ntutte of factors
(victims of poverty and violence, immigrants, peoplith disabilities,
experiencing behavioural problems, etc.).

The innovative side of the project resided in:

The chosen target group, young adults with the oiskeing
“early school leavers”;

Using ICT and virtual exhibition to establish priniga
pictorial communication channels between groups yofing
disadvantaged people coming from different coustriend
cultures;



Combining different types of training for the ackeenent of a
final product that makes use of all the knowledgmuared
throughout the training.

Innovation in exchanging experiences, ideas, metlogy
between different countries involved in the projacd beyond,
through the use of the communication platform betwthe target
groups during the workshops.

The Romanian, Bulgarian, Italian and German traited the
opportunity to meet virtually and cooperate withveew to
reaching certain uniformity in their didactic appches.

The communication between the young people from &toan
and Bulgaria who had less opportunities to commataiowith
other young from other countries, but also the caomgation
between the young adults from the adhering counare the EU
member countries (Germany and lItaly);

The development of a new concept, “Creative Lakt tilows
the young adults to show their imagination and torgp through
a common language, the art, through cooperatiowdsat the
partner groups but at the same time through cotpetbetween
the work groups for accomplishing the most bealtifutual
exhibition of photography.

4.1. Goals and aims of the project

The main objective of the project was to create a new learning

environment in which young people in risk of beifearly school
leavers” could develop their creative talent inselaooperation with
their European counterparts, through the meansoofnmunication
technology.

Specific objectives:

Improving the attractiveness of learning;
Expressing creativity through photography, using I@ the
learning processes;



Learning English as a means of communication witfeio
European young people;

Facilitating social integration of young adults,caing to
their own aspirations;

Exchange of good practices in the field of educatio

4.2. Activities

The common work in the framework of the Europearmjqmt
DYACIT was undertaken according to a work plan died into 6
phases that involved different activities.

The project started with the development of thenieg environment,
a communication platform adapted to the work androonication in
the project, which presupposed virtual meetingswbeeh the
instructors, as well as means for communication aoguaintance
between the common work groups.

The next activity consisted of the recruitment widents, among the
target group gee part 1l - chapter 1), development of 3 course
curricula by the participating organisations basedhe results of the
study: course curriculum for English, making photsd Adobe

Photoshop and choosing the software to be usedacegsing the

photos.

Once these steps were made, we were able to gatlonhe adjusting
of computer facilities to the participants’ needsd atesting the
software with the groupsée part 1l - chapter 2.

According to the programme of the young adults anéull accord
with the trainers, the frequency of the meetings®e means of
development as well as their duration were estadtigsee part Il -

chapter 3).



The internal evaluator of the project had an essleraie in following
the quality of the workshop concept and methodolagg impact on
learners. He developed evaluations for the beggoineach year of
workshops(see part Il - chapter 4)and for their endsee part |l -

chapter 7).

The evaluation followed at the same time the virtaanmunication
targeting at the quality of the platform and thepaut on learner&ee
part Il - chapter 6).

The aim of the internal evaluation was to improve tteaching
methodology in the second year of workshops bygudie experience
acquired in the previous year, the piloting yése part Il - chapter

8.9)

The most considerable part of the project was @elitto the piloting
of the workshops carried out under the name of tteaab(see part

Il - chapter 5). The workshops had an interdisciplinary character an
aimed at combining three types of laboratories:

» Creation Lab — where the young learnt how to maketqs on
themes chosen by themselves, how to process thémthe help of
the software learnt in the Computer Lab and with lielp of English
that they have studied previously in the Languaage; thus the young
people were able to develop their own virtual phexhibition and
within this context they were encouraged to exptbss talent and
creativity (see part Il - chapter 5.1)

» Language Lab, where the young adults used Engfish means
of communication; teaching of words, simple phraged dialogues
accompanying pictorial exchanges; the language tasaght only in
the context of the project, in order to help theng communicate and
share their exhibition also with the other partngee part Il -
chapter 5.2)

« Computer Lab, where the young people made useefiilus
software for photo processing (Adobe Photosh(a®e part Il -

chapter 5.3)




The evaluation of the project was undertaken irtéyrand externally
throughout the project, which helped the projectnagement in
accomplishing the tasks at a high qualitative level

The task of disseminating the project was accometisby all the
partners during the entire duration of the project.



Part Il — Creative Lab

1. The workshop participants’ recruiting

1.1. Characteristics of the target group

In four of the DYACIT partner countries, Romaniaul@aria,
Germany, and Italy combined workshops of photogyaptigital
photo processing and English for different targeiugs of young,
disadvantaged learners (drop-outs, people withbdises, juvenile
delinquents, socio-economically disadvantaged ystiang) were
implemented between February and June 2007 initsteréund and
between October and June 2008 in the second round.

1.2. Strategies for approaching the target group

The approach to the target group in DYACIT projecs learner-

centered and result-oriented, putting efforts ontivation to have

higher learning goals and achieve better results.

This basic didactic principle was used in ordemimtivate the learners
and to keep up this motivation.

While working with the target group, it was of gr@aportance to put
the participants in real working situation with femance of real
tasks, and enhance their experience for makingtefto finalize a
given task with a good quality towards the expecesdilt.

This approach differs from their everyday schogbexience, where
the demands are not always result-oriented, anmd tiee other side
gives them better idea on the expectations oféakbworking world.

The learning environment combined diverse methagieto
concerning inputs, so that there were demonststias well as
practical exercises.



In order to train social skills the course providedividual and team
work. To work in a team was also a wish of the ygsiars as they
enjoy working together.

For achieving this aim, most of the tasks in thetByraphy sessions
were based on working in small groups, includingahdiscussion of
the task, supporting each other in the performaacd,comments on
the results in the final stage.

The learning speed had to be adapted to learnedsnd&o provide
individual support and guarantee as little distoacts possible there
was a small group of learners due to group comasi@tl. This
arrangement helped to support the participantsviedally and
diminished possible distractions.

For the successful implementation of the workshdapgias of vital
importance that between the trainees and the tsiteam were
established relationships of high level of mutuaust and
understanding. The trainers’ team consisted of goprofessionals,
whose approach to the performance of the taskdawasvay from the
classroom-based school demands, and much moretogkscussions
and experiments. This increased the motivationhef fearners to
achieve the best final result of the tasks, andyaofurther with
improvement of their knowledge and skills.

For the first workshop in the DYACIT project thdesgion took place
in January 2007 after the development of the coctsecula and
adaptation of the work laboratories to the needb@fyoung adults.

For the second workshop the selection took placengluOctober
2008. The selection started with sessions of idldizi counselling
with the target group.
The first counselling session was focused on:

Motivation to participate in the workshop

Assessment of prior knowledge



Reflection on previous learning experiences andtitieation
of successful personal learning strategies
Definition of personal learning aims.

Germany

1.1. Characteristics of the target group

The patrticipants in the first workshop were betwé&énand 20 years
old and mostly boys. The whole course had ten mesrdteall. Their

level of education was not very high, as the majasf them did not
achieve a secondary school certificate or any forprafessional

qualification. Looking at their biographies, youutsh find a criminal

pre-story. All learners were juvenile delinquentsl dacked social key
competences.

All learners had learning disabilities of which centration

difficulties were most common. They participateduwnarily in a

measure at bfw in order to receive support and selling to plan for
their further professional life. They were motiéitey the chance of
counselling with regard to professional orientatiand support in
order to find an internship and to learn a profassDue to this they
wanted to participate in lessons to learn basicfegsional

gualifications and improve their soft skills. Scheabjects like maths,
English and German - especially for those with atign

background- were interesting as well.

Most of the learners already had experience inntplphotos and
transferring them on a PC. The greatest fear veitfard to the course
was the communication in English.

1.2. Strategies for approaching the target group

The participants were between 16 and 20 yearsTtley were young
drop-out, mostly without a secondary school cedie or any
professional qualification; many of them were julerdelinquents.



The measures they were participating in were paidlyded by
European Social Fund.

Second workshop

1.1 Characteristics of target group

The second workshop consisted of 15 participantsden 16 and 20
years old and mostly male.

Their educational levels were diverse. Most of thesd finished the
lowest level of secondary school (Hauptschule) sssftilly, but some
left school early. Giving an insight into their faynbackground, it can
be said that many came from socially disadvantdgedlies where

they got little support with regard to their educatand professional
future.

They all had a lack of an occupational career,hay had not been
successful in accessing an internship in order&onl a profession.
Different reasons were responsible for this, iad bchool marks, no
formal qualification certificate, low self motivati, insufficient

performance in social skills, learning disabilities

Most of the youngsters had a computer and intexhebme, only one
did not.

1.2 Strateqies for approaching the target group

All participants were taking part in a 1l-year caurat bfw. The
structure of the whole course included a profesdigreparation
course with 2-month sessions at bfw. Here schaugjests like maths,
English and German, practical training workshopgpliaation
training, counselling sessions, etc. took places Thurse was always
followed by a 1-month internship in a company. Adlgether the
participants had 8 months of classes at bfw andadtins internships
in different companies. The course aimed at helghegyoung people
to enter the labour market successfully.



Italy

1.1. Characteristics of target group

The participants of the first workshayere the young adults who had
attended different schools: each student had hisiva story, but all
of them had failed one or two school years befdmatiag this
vocational school.

All of them were able to use computer but only ludlthem could use
Internet until the attendance of the course.

Some of the students lived in economical diffi@gtand almost every
student had to work after the school time.

The students couldn’t be taught as they were aidcithey had to be
given the feeling that they could choose to leawe tlassroom
whenever they wanted. It was important to attrdmdirt attention
proposing the topics in new shapes every time.

The trainees in the second workshogme from different schools
where they studied diverse subjects. Thus, theatunal background

was various: from vocational schools to humansicies.

Half of them were very familiar with the use of theternet and

computer. The other half was composed of traindes eould use the
computer, but not the Internet and some othershagonever used the
PC before.

The students belonged to families with economidbj@ms: most of

them used to work in the afternoon to help the maréo pay the fee
for the school. Two of them had lived for yearsaifamily-house and
one of them had physical disabilities.

The trainees were not interested in studying ang kif subjects: they
look very apathetic so it was necessary to attcactinuously their

attention with arguments that could be part ofrtheal life.

1.2. Strategies for approaching the target group

The school chosen for the testing was Liceo SosioePPedagogico,
generally preferred by female students.



They were chosen after a brief interview when tiveye asked about
their hobbies and their availability in attendingpbthetic workshops
to be held in the afternoon. In a second stagetthi@ees were
informed on the aims and objectives of DYACIT pmjand were
preferred on the basis of the enthusiasm shown.

Romania

1.1. Characteristics of target group

SREP worked with two different groups of young aslirh each of the
two rounds of workshops.

For the first workshop the two groups were:

Group 1 (with BG): young people with disabilitiegeal between 16
and 20 years old. Some of them had completed aaspahool for

disadvantaged. Most of them wanted to re-enter d@bacational
system (college, university), but were disappoint&éy the

opportunities existing for the disabled.

They came from poor families, they had neuro-motdmabilities and
their social skills were very low. These workshapsre among the
few opportunities they had to get out of the hoaisé work/integrate
in a group.

They needed social skills and personal developnmentder to gain
confidence in themselves; they also needed ingbruah IT, English

and photography.

Group 2 (with IT): young people aged 17-20 coming from poor
families, most of them had completed 10 grades.

They had enough PC knowledge to be able to work thié computer
on their own; only some of them had PC and Inteatdtome. Some
of them were interested in this course because liadyeven thought
of a career as photographers.



As they were approaching the age of 19-20, thetggsedear of some
of them was that they would not have the time terat all the
workshops as they were already looking for a job.

1.2.Strateqies for approaching the target group

In the first year of workshops the Romanian partmerked with two
groups of young people: a group of 12 young adwits disabilities
and a group of 11 young adults coming from econahyic
disadvantaged families.

In both cases the youngsters were chosen basedlamteering.

For the group of disabled the Romanian partneabolated with their
parents and the association for disabled where Hutiyated (“H
Foundation”).

The economically disadvantaged young people wemlited through
other cooperating NGOs which received informationtbe project
and details on the workshops.

Second workshop

1.1. Characteristics of target group

Group 1 (with BG): young people aged 16-18 comingmf poor

families, most of them had completed 1st level ecomdary
education. Their IT knowledge was medium to poarlysome of

them had a PC at home, but none of them had Iritaotess at home,
and only two of them had ever used the Internet.

They came from poor families with precarious finahcsituation.

Their social skills were very poor, with very lowndividual

development and self-esteem.

Group 2 (with IT): young people aged 16-20 coming from poor
families, most of them had completed 10 grades.



Theyhad enough PC knowledge to be able to work withctivaputer
on their own. The group was inhomogeneous in whaterned their
Internet-related knowledge, as there were some gyqeople with
Internet knowledge, but also others with no Interkaowledge
whatsoever.

1.2.Strateqies for approaching the target group

For the second year, SREP chose to hold the wopksimo2 villages
where the families from the community had real ecoic problems,
the young people being at their turn disadvantdgetd economically
as well as educationally, most of them having degpput school
before graduating the compulsory 10 grades edutatispecially in
the case of group 1.

Group 1 (with BG): The young people were recruitenn the local
school of the Vasilati Village, Calarasi county hvithe help of the
school principle from the village.

Group 2 (with IT): The young people were recruiteith the help of
The Association for Lifelong Learning for Young Atk Chiscani,
Braila county, among the young adults of the vidlag

Bulgaria

1.1. Characteristics of target group

The participants in the DYACIT workshops in Bulgawere boys and
girls of age between 16 and 19, students in thé dmades in
vocational secondary schools in Sofia.

Almost all participants in both groups had not beeacessful in their
school studies. They had problems with school ddéeoe and bad
school behaviour, as well as low motivation for nemowledge. It
was difficult for them to perceive easily a lot dheoretical
information and their attention could not be keptder on one and the
same topic. They did not have good habits in systemg



information and had difficulties to use the gairemwledge in new

situations.

From their family background, most of the particitsacame from

disadvantaged families, and did not have many puisigis to attend

additional educational activities (like foreign tarage courses, art
courses or computer studies) during their previgesrs. Also, they
lacked experience in participation in national arternational

cooperation projects, and did not have too manyodppities to

communicate with mates from other EU countries.

1.2. Strategies for approaching the target group

For the first workshop (February — May 2007) mdsthe participants
were boys, studying in the Secondary Vocationabstshin Transport
and Mechanics.

For the second workshop (November 2007 — June 2QHh8)
participants were students from the last gradeshef Vocational

School in Textile and Leather Products, and theatlonal School in
Machinery. The balance between boys and girls i@ $econd
workshop was almost equal and this opened newdlfmordiscussions
during the sessions.

The participants in the workshops attended secgndacational

schools, but were assessed to be in danger ofalropecause of low
learning motivation and school absence.



1.3. How numerous were the groups and why?

Number of participants in the piloting workshops:
71
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The partners of the DYACIT project considered teath of the 6
partner groups (2RO, 2BG, 1IT, 1DE) should haveawerage 12
participants.

This was due in the first place to bigger flexiyilin more restrained
groups, as it is a lot more difficult to obtain appriate feedback
between the trainer and the student in groupsatteatoo big.

In the second place, it is very important to tak® iaccount the level
of knowledge within the group and its homogeneity.



For the groups of young people with disabilities @eommend even
a smaller number of participants because theirhrhybf work is
slower and they need special attention from thedra.

And not in the last place, the material basis isyveportant: the

number of computers available, the number of digiteoto cameras,
etc.

One needs to bear in mind the fact that each ®ast®uld have
access to the computer and the camera during eaddshop because
otherwise he or she risks losing the motivation.

It is very important that the young adults partatg voluntarily to the
workshops.



2. Workroom equipment

When preparing the room designed for activitieshsas in the
“DYACIT” project, one should first of all rememb#rat:

- The work on making and processing photo combihes artistic
work with the computer work and for this purposétof patience
and time are needed.

- The work with photos requires storing a big votuwf data - the
initial photos and the processed ones — theserdadd to be stored
according to certain rules and under special safetyglitions:

- The room should be big enough to be divided imto parts. One
part of the group can work then with the computehsle the other
one can perform the artistic tasks (they can waorklootos).

- The room should be properly lit so that the ligbes not fall on the
screen.

- At each computer there should be a comfortab&er dergonomic).
If working with people with disabilities, one neetlsmake sure there
are chairs with the possibility to remove the astsend stoppings (or
an additional regular chair without the armrests).

- The monitors need to be adjusted not higher thanlevel of the
eyes (preferably lower than the eyesight line). Kagboard and the
mouse need to be at the level of the elbow.

- In the workroom there should be shelves for stpthe photo
materials, a set of drawers and a locket cupbaarstbring the
computer accessories and the software CDs (whéyelaninstructor
can have access).

-The instructors should have blank CDs and compikéaming
products available.



- In the workroom there should be applied regufegtiooncerning the
manner of using the computers, rules for dutiessttia, the rights of
the instructor and participants. The latter shduddacquainted with
the health and safety work system.

Equipping the workroom with computers

In order to use the computers and the Internethe dreative and
educational actions, we cannot be dependant ondtégis computers.
The actions presented in this guide can be caroed with the

following technical minimum conditions:

The computer

Photo processing and image editing require a staistgouter and a
little bit more memory than a usual computer ineord store data.
But this does not require the need to buy the neardsigh tech
computers. In our project we used both new andcfasiputers as
well as older ones, less advanced.

Obviously, if we use more advanced equipment thesipdities will
be bigger.

The use of Internet is a similar matter. In ordebé able to use the
Internet, the standard equipped computers arecaarfti

If only we have the possibility to connect a mod&nour computer,
we can use the resources of the Internet. It isulse have a CD
writer available and it is also useful to have toenputers from the
room connected in one network, making thus the weakier and
faster, especially when the works of several yowadults will
compose the final product.

We can improve (upgrade) the older computers weisirey by asking
the help of a specialist. Depending on the aimafoich the computer
will be used, the specialist can improve the efficly of the existing
systems with reduced costs.

In our work rooms we used besides the traditionatuters also one
or two laptops that ensure the mobility needed mdurihne work



process.
The monitor

The monitors are important in processing the phafolgy because
this operation requires special attention of theseyror sure, if we
equip a new room, we will take into account theilatée financial

resources in choosing the types of monitors andeifalready have
colour monitors we will use those ones.

The LCD monitors are more expensive but they offetter eye
protection.

In the DYACIT project we used both older colour rtors as well as
LCDs.

Printers and a scanner

In our workroom we used colour printers and scamfrem different
producers.

If we have the computers connected into a netwoek have the
advantage of being able to use a single printer.

In our choice we need to take into account thelabi financial
resources as well as the quality of the equipmenuse. In our case
we used average equipment.

We know from our experience that only the ink jeinfers are the
cheapest in use.

Computer software

The office software packages produced by the lecoi®panies are
quite expensive.

If we already have such software it is not necgsgabuy the newest
versions.

The editions published a few years ago are eqedilyient.



The Internet programmes

Each operational system includes also the seleofitime Internet
tools - a browser and e-mail application.

Processing software

Processing the photos requires a special programingemost popular
programme and the most frequently chosen by thiegsmnals is
Adobe Photoshop. In case of insufficient financgsources, one can
buy applications that are cheaper but have the $ametéions such as
Paint Shop Pro produced by JascSoftware, Corel, etc

In the DYACIT project we worked with Adobe Photoghts2, which
IS @ more expensive application but it can be bbaglspecial prices
in the majority of the European countries whererghare legal
regulations that allow the educational institutiem$uy software with
big reductions. In our case we could but 2 licersddbe price of one.

Anti-virus programmes

The use of anti-virus programmes is a necessit)groidess of the
purpose for which we are using the computer. Therhet is
dangerous and we should not endanger the proteatidata and
hardware. The expenses connected with the purdiasei-virus are
quite reduced on a monthly basis.

In this case also, the software can be boughtetialpprices through
the regulations that apply to the educational tustins.

We suggest that the selection of the software shbal made by
specialist after a careful check of the market.



Equipping with digital cameras

In the case of the DYACIT project we considered fba each group
of young adults it was necessary to have 3 digaateras, one camera
for 4 participants.

During the work process we realized this number ldiooot be
sufficient and so we preferred to buy more camé¢has were less
professional so that the young people can learn towork with a
camera and a professional camera to be used bpattiieipants for
guality photos.

In general we suggest one should take into accthmtfinancial
resources and the number of young people from tbepg From our
experience we consider it is a lot more usefulaweeha bigger number
of digital cameras that are cheaper, so that eadicipant can have
access to the camera for longer time, and one orpwefessional
cameras to be used after the young people havautfieient skills to
work with the camera.



3. Frequency and organization of meetings

3.1. How many meetings a week, how long and why?

All the group activities were conducted by the spleis in their
areas: photography, IT, English.

In general, the photography trainer/teacher wasemao that he/she
had also the basic knowledge for using photo psicgssoftware, in
our case AdobePhotoshop.

The trainers of the young adults tried to combingrird) the
workshops the essential theoretic part with theatore actions
(making digital photography) and the new techn@egas accessibly
as possible.

In this context the participants could discover¢benputer not only as
a way of spending the free time with games andticigatbut also as a
useful and friendly tool for communicating and dewping the
creativity, as well for the personal and profesalatevelopment.

The making and processing of digital photograpipresented a huge
challenge for them, many of the young people camsid this new
ability they acquired as a plus in their furtherrgomal and
professional development.

There was no formal work assessment in the DYAQIdjgat. The
result of the activity of the young adults who wedkin international
groups was a unique product that was accomplisheaugh the
common work of the young.

In the 3 mixed annual groups there was continuaumspetition, the
young people of the work teams taking on commopaesibility for
the goals that were due to be achieved. This wagulding principle
of the workshop activities.

In the DYACIT project the young people worked irgeely, 4 hours
weekly during 5 months (February 2007 — June 2007he pilot



workshops and during 8 months (November — June )2008he

workshops of the second year.

In planning these types of workshops, one needaki® into account
the preferences of the young with regard to the gégce and time
when they can attend the workshops as it doesve ha require
additional efforts from the participants.

The mode of 4 hours meetings once a week proveldetaseful
because the young people could process the phioéyshiad taken
during the same day without being pressed by a linme

Such a schedule allowed dividing the time intoeotietical part and a
practical one according to the needs, which wassefull thing
especially for those who didn’'t have any computellssand needed
additional time for fulfilling their tasks or fohé young people with
disabilities who worked in a slower rhythm.

The interactive workshops offered the young petipeopportunity to
prove their abilities in different fields, each dnaving the possibility
to excel in a certain field.

Motivating the groups needed a longer time.

In the second year of workshops, due to the bigbarmof abandons,
the partners applied individual counselling witle tyoung adults, at
the beginning (October 2007), in the middle (Fekyuz008) and at
the end of the workshops (June 2008) with the ainn¢rease their
motivation.

Also in view of making the young adults become moretivated,

creative workshops were held outdoors where thexgawould enjoy

the mini-trips that strengthened the cohesion ef tdilam and they
could also take photos on certain themes.

In this context, each young adult had the posgjtiidi increase his/her
trust in the own skills and abilities. It is obv®that the participants
need to be helped in order to feel sure of them asd strongly

supported in this sense.



Suggestions:

- Work in small work groups where each one hasla taaccomplish.
In this way, each participant develops a feelingoefonging to the
group and is stimulated to work efficiently to gagut the task he or
she assumed.

- At the beginning of the workshops try to asseidh & very easy test
the level of computer and English knowledge ofytbeth.

- If there are big gaps of level between the pgdicts, try to set up
two groups in parallel: one for beginners and amotime for the more
advanced because otherwise you risk that those lthaé more
knowledge get bored and abandon very soon andriee who are
beginners might not be able to keep the pace wiéhrest of the

group.

- It is very important that the participants comawuntarily at the
workshops because otherwise there is the riskitiegteither abandon
soon or adopt a behaviour that affects the actioftyhe rest of the

group.

A thing that all the trainers/teachers remarkednduthe DYACIT
workshops is that the young adults faced conceotrgtroblems. The
workshops with these types of groups need to beuwxird patiently
and systematically so that the trainers/teachecsesd to maintain
their concentration as much as possible.

For this purpose the theoretical part was redudechaximum and
instead many interactive and practical activitiesrevused, both for
software teaching as well as for photography angli§m

It is important that the activities are flexibledathe young people
don’t feel anchored in a certain curriculum and’tlbave the feeling
they are given certain compulsory tasks to carty ou



4. Introduction of the participants into the project

4.1. Trainers’ Methodology Concept

A first analysis of the four Trainers Methodologgri€epts, within the
DYACIT project shows that the educators responsifide the
workshops had a fairly clear picture of the coupsticipants’
educational history, social background and pedagbgieeds. The
methodological concepts tried to take these fadgtdosaccount.

All fours concepts stressed that the learning egpee to be
facilitated had to differ considerably from a “nath school
experience, which in many cases had been a negateze

Some fears existed about the English language Hautparticipants
were happy to communicate with other people froeotountries.
The applied pedagogical approach focused on:

Maximizing the potential of each young

Involving the participants in the learning process
Developing the motivation of the participants

Group work for encouraging creativity and collalima

In contrast, the methodological concepts emphasideat the
approaches would

be tailor-made to individual educational needsastipipants;
have to take into account different levels of sk{lll);

stress volunteering as opposed to obligation;

be learner —centred, and

include many elements of team work.

A promising approach seemed to be that the worksbapepts aimed
at teaching IT and language skills in a strictlpjsat-related manner,



i.e. by linking competences closely to the — holhefd joyful dealing
with photography and the wish to communicate tleegeriences.

A great fear out of the trainer's point of view wadsat some
participants would give up the workshop becausér timotivation
could decrease. As the young patrticipants did agtlstable learning
habits, trainers feared that they might not attehd workshop
regularly. Also personal problems could be a redsoa drop out.

To counter this worry, the teachers wanted to destnate their pupils
that they could learn new things in a pleasant @atalxed manner.
Additional to this it was vital to have fun whiledrning in order to
hold up the motivation. This is why a good, prodeectlearning
climate is important.

Due to the big number of young participants whonaloaed the first
workshop, in the second workshop sessiongadif/idual counselling
were introducedat the proposal of the internal evaluator.

The DYACIT individual counselling sessions were docted before,
during and after the workshop. They aimed for acharge between
two experts: the trainee, who knows best abouhéiséducational
needs, and his/her trainer.

The first counselling session was held before thdast of the
workshop.

It was focused on
Motivation to participate in the workshop
Assessment of prior knowledge

The counselling session half-way through the workep

The second individual counselling was planed fa mhiddle of the
workshop period which was in February 2008. Itsnmam was to
assess the progress made towards achieving thenpérearning
aims, and, if necessary, to take corrective acfidre therefore filled
out self-assessment was complemented by feedbarcktfre trainer.



The counselling session after completion of the wkshop

By the counselling session after the workshop, Wwhwas held in the
same way as the second one, the trainer wantesses&the progress
made towards achieving the personal learning afrdditional to this
he/she tried to connect the learning results wiihther possible
educational steps and possibilities of practising asing the new
knowledge outside the workshop environment.

4.2. Learners’ expectations concerning the workshap

In the two workshops carried out within the DYACHroject a
number of 152 young adults participated in the dnea countries.

In the first workshop 71 young adults participated! in the second
one 81.

Before each round of workshops we carried out &grmal evaluation
of the expectations of the young participants dmal trainees with
regard to the workshop.

In the following passage we will present compasdyivior the two
years of workshop what motivated the young peoplbat their
expectations were and what experience they hadthtute beginning
of each workshop.

Motivation:

Participants were asked about their motivation adtigipate in the
workshop. They answered as follows:
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Answers indicate that intrinsic motivation factgpsevail. Only a
small number of participants stated that they vesr@ouraged by their
teachers, friends or families to take part in treekshops or that they
just did it because they were an integral part ¢drger course they
were engaged in. A very high level of interesthie tourse topic and
in gaining new competences is evident. (Digitalptplgraphy seems
as appealing to many participants as learning raboeit computers in
general. Some participants expressed the clear thap¢he workshop
would be a first step towards a professional carephotography.
Unlike the first year, in the second year thereenreore young people
interested in the English language and in collaiiogavith their peers
in other countries.

The latter point ought to be considered in conjiamctwith a fear
several workshop participants expressed: They tfadir level of
English might not be enough for transnational comication.



Expectations of the young adults:

In the first year of workshop

O not at all

B not much

H so-so

O pretty much

B very much
5
o
In the second year of workshop:
Expectations
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0
Iwill learn a lot It will be fun

In the two years of workshop the results as farpadicipants’
expectations are concerned are clear: They expéctiearn a lot and
- almost to the same extent — have fun while dtnegcourse.



Experience of the young adults

In the first year of workshop

Experience
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In the second year of workshop
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54
0
0
Experience in handling experience w ith
computer internet

The level of participants’ IT skills varies accardi to their self-
assessment. Almost half of the groups did not cenghemselves as
experienced PClinternet users in the first yeawakshop, and in the
second year 28 participants stated that their expez in handling a
computer was “so-s0” and almost the equal partiabunt declared
that they had very much experience with the compwso in the



second year less than half of the persons (33)ah&at of internet
experiences and less than a quarter (16) had nerierpes with the
internet at all.

In the second year it could be noticed a biggecrdmancy between
the skills of the young participants, the number thbse who
considered they had experience in working withabmaputer/Internet
was almost equal to the number of those who heel ékperience.

One of the greatest fears of several participanés & lack of
confidence in communicating in English. This neettetle constantly
addressed, and successful transnational interatdigely depended
on the level of encouragement participants receiwddch had been
slightly neglected in the planning: many of the adantaged
participants needed instruction and support indiedfcted and team-
oriented forms of learning. Learning how to leanowd therefore be
an integral and explicit part of the curricula aparticipants social
developments be monitored closely.



5. The Creative Lab (training workshops with interdisciplinary

character)

5.1. Creation Lab (Photo workshops) — introdumon in the
technique of digital photography

This text will give a short overview about digitghotography.
Starting with a definition and some words about history, a short
insight into image formation, digital techniquesdathe digital
exposure is given. As digital photography becomesenand more
common this text also provides information abowet dgldvantages and
disadvantages of digital photography by comparintp ithe classic
use of analogue cameras.

1. Definition & History

The first important point about the term digitalopdgraphy is that it
does not only refer to the shooting of a pictur@wdver, digital
photography means to photograph with a digital came&his is a
camera, which has instead of a film an image seasdra digital data
storage device. It also means the work with digiéal pictures and the
further processing with methods or tools of elagt@icture editing,
which include digital presentation as well as theheval storage.

Digital photography differs from classic photogrgpiiccording to

image conversion it is similar to video and medioaging.

The first digital camera — or better: a videodisamera - was
developed at Stanford University in 1963. From rarehe technical
development of digital cameras could start. Thet fireal one was
constructed by Steve J. Sasson from Kodak, in 19h%s camera
needed 23 seconds to store a picture and weigkgd 4

The professional use of digital cameras startetderi980s in the field
of fashion and advertisement. In the middle of38e they were used
in reportage photographing. For home users digaateras started to
be popular at the end of the 90s because from terene could



achieve to buy one. With the popularity of digitaimeras the field of
private photography got livelier. As you can seeéatg a digital
camera is integrated in nearly every mobile phone.

2. Image formation

Digital photography has no chemical film. The chamg light waves

into digital signals is done with semiconductortedtors, which are
used as an image sensor. This process of imagetiormuses the
decomposition in pixels and the change of infororatabout colour

into a digital quality.

Every camera makes several manufacturing procedsssor in the

middle of the image formation, such as i.e.: wHader, raise of

contrast, filtering, sharpening. With high qualdgmeras it is possible
to use the unprocessed picture.

3. Digital technique: cameras and camera systems

The use of buttons and menus on digital cameras b@amore

complicated and more complex than in former timeth \enalogue
cameras, because here you can find more functionthe field of

digital photography the photographer can learntaimew things, if

he changes the systems, though the basics stagathe, such as
aperture, focal distance, shutter speed etc.

4. Digital Exposure

The digital exposure has specific points, if onenpares it with

conventional photographing. Very crucial points eheare the

compositional possibilities and the special feagure

An example for the composition is the depth of phass. Lenses,
which are in small format photography wide anglesks, represent
usually in digital photography the normal lens. Bag the optical
principles stay the same, the sharpness of tharpiatcreases. So it is
more complicated with a digital camera to creatmekground in the
picture, which gets less sharp then the centraabbjlhis technique is



often used by shooting portraits, to emphasizeptérson. However,
very modern digital cameras are even featured witlsensor to
achieve this as well.

Another quite common feature is that lots of diggameras do have
displays, which can turn around. This makes itexasi shoot special
exposures. Nearly every camera makes it possilibkeshort videos.
The electronic picture editing offers also differgrossibilities to

manipulate pictures, which are much more sophitstitas with the
older cameras.

5. Benefits and disadvantages of digital photographin
comparison with classic photography

There are lots of differences between digital aodmal photography,
some of them have been mentioned above. The failpwassage will
in short sum up further crucial aspects about aigand classic
photography. While the first part will highlight éhadvantages of
digital photography, the second one will show disedages.

The digital camera makes it possible to regulaté @ntrol that part
of reality on the screen you want to picture. Yan check the picture
right after you shot it, so it is easy to delet@icure and shoot a new
one. So there are no costs, because you do nottdgag for a failed
picture.

Another point is that it is possible to deepen &departs of the
picture to get a fast opinion for example on tharghess. It is also
easier and a faster way to print your picture goresent it in the web.
So changing pictures or publishing them is easy.

One technical part which makes digital cameras noorefortable is,

that you do not have to change your film becauséeflight. It is

possible to create neutral light even if you piettmoms or outside.

The further work with the pictures is — if one hag technology —
easy because a darkroom is not needed. You do eeut to carry
many films around because you can save more thadréd pictures.
This is an important aspect, when you shoot pisturelerwater.



After highlighting benefits of digital photographyhe following
passage will describe some negative points onethatake into
consideration as well, when talking about the papty of digital
cameras.

You have a higher consumption of electricity it daa problem for
cameras with a rechargeable battery, which is sriaé image sensor
iIs damageable, when it gets warm, which means gher degrees
you get more image noise. The possibility to gettast and deep
colours are depending on the sensor often not ad ge the normal
film. Talking about compact cameras, one can firghatter lag; this
makes it hard to get spontaneous pictures. Angtbert according
compact cameras is they often do without an opticaWfinder,
because it is preferred to have a big display. ddnvesequence is that
when you have bright lighting conditions, the imdgemation can be
deranged.

Now some general disadvantages. The Lifetime ad wa®l the
robustness of the analogue technique can’t be neanagth digital
cameras, because here you find a much higher madlsomplexity. If
you want to start photographing with high qualitaterial, the digital
photography is a higher financial expense as thssad way. One last
point affects the presentation of your photos: phagection of digital
photos with a beamer can not compete with the wésal of a slide
projector.

5.1.1. Description of the way the photos were mdoethe virtual
galleries

The Photo workshop was the core of the DYACIT ceuasd the

most appreciated by the participants. This comél fsom the topic

itself (it differs from the usual school subjects)d gives a lot of

possibilities to the participants to be creative arpress themselves),
but also from the possibility to use technical eguent of good

quality (digital cameras, other photography equiptneproper

software).



The photos for the virtual galleries in DYACIT pecji were taken
both indoors and outdoors, depending on the péaticask.

The process of taking photos passed several phases:

- discussion on the thematic of the photos
Example of discussions: what objects should be qgraphed,
why, what each of the participants wants to expwwgh the
particular photo, how should be this idea expredsethe means
of the photography.
This phase was of a great importance for develoffiegcreativity
of the participants, for building their confidentz express their
own ideas through the means of the photography, famd
enhancing their social skills.

- discussion on the composition of the photos
We refer here to the equipment to be used, the proper settings
of the cameras and other technical details;

- taking the photos
It is an individual work, supported by the train®uring this
session each of the participants was making sefiphotos using
different equipment, but following his/her own apach to the
photo, discussed in the previous phases.

- transferring of all the photos taken to the PC amsnments on the
results achieved
In the discussion participated the trainer and tak other
participants, commenting how the purpose of thet@hoas
achieved and how the photo could be additionallgrowed.
This phase was also of a great importance for tiveess of the
workshop, as it motivated the participants to beeaemnarecise in
what they were doing and to work hard in orderdbieve a better
result.

- further processing of the photos with Photoshop



This phase was lead by the Photoshop trainerswasdf greatest
importance for the improvement of the technicalllskof the
participants.

- classifying the ready pictures and sending the appate ones to
be exposed in the project site.
During the whole process of the taking of the phptad is
important that the participants are encouragedjunsit to shoot
pictures with the cameras, but to express theiinige and ideas
through the pictures taken.
This improves their creativity, builds skills torabine attitudes
with technical skills, and motivates them to woekult-oriented.

Workshops of this type have a great advantage itivating the
young in that they can work also outdoors.

In fact, in the case of the DYACIT project, thigpast had a strongly
motivating role for the young adults as they engbyeost the little

trips they made with their mates in different lagas: in the city, in

commercial areas, in the botanic garden, at the zoo

These outdoor trips strengthened the team spiliiwed those who
were shier to express themselves more easily agdttto know each
other better in an environment where they intectesh more freely
and more informally.

5.1.2. Choice of themes for the common virtual gales

The choice of the themes for the virtual gallefedfowed the idea of
expressing the attitudes and feelings of the yopegple through
photography.

The themes for the 6 virtual exhibitions in the tyears of workshops
were chosen by the young adults from the transmaitigroups that
worked in tandem.



The youngsters were encouraged to choose themstigethemes,
according to their preferences, so that they cae ki@e opportunity to
use the experience acquired and the creativityifspée their age.

1. The theme “National Architecture in Bulgaria @Rdmania” (year
1) was a nice possibility for the participants tegent to wider public
some of the most specific features of the Romaaiath Bulgarian
architecture. The participants focused on somecifipedetails,

characteristic for the relevant periods of the aechure, or different
views towards well-known buildings.

2. The theme “Black and White: Positive and Negatgpects of Our
Towns” (year 1) was a high sensitive theme, operitfe participants
to express their attitude to what they like and wthay do not like in
the surrounding world. This theme was of high int@oce both for
enhancing the technical skills of the participaaty] for building their
active citizenship position with a higher levelresponsibility towards
the world around them.

It was an attractive task for the learners to uhiiee their own view of
their hometown to the peers.

3. The theme “Instances of nature in our city: Barest and Naples”
was a generous theme that allowed the young attolts the two
countries (Italy and Romania) to discover the ratifrthe cities and
to realize the importance of the green space iin titees.

4. The theme “Botanical Garden” (year 2) at thstfglance seemed to
be much more flat and trivial than the others, ibuiact it expected a
lot of macro photography approach, which was an eksat
opportunity for the participants to show a diffarendividual point of
view through objects from the nature, and thusquress their attitude
towards the surrounding world in a quite non-tiadial way, making
objects to speak for themselves.

5. The theme “Object Composition: Photomontagesafy2) was of a
great interest for all the participants, as it wasa great extent



connected to the DYACIT aim — developing creativityrough

technologies. This theme gave the participants amcellent

opportunity to express their attitudes to the swmobng world in an
allegory way, combining their bright ideas to seland photograph
the most appropriate objects, and high level ohnemal skills to

perform the montages. In most of the cases the taghin this theme
were performed in teams, with the participants sufipg each other
and discussing the processes.

The German partners focused on Photoshop montageswas done
by processing photos and portraits in Adobe Phajopsikhich had
been taken by the learners themselves before.

The Bulgarian partners focussed on the compostfarbjects during
the Photo workshop and then processed these campssin Adobe
Photoshop.

6. The theme “Historical centre of the city” (ye&grwas a wide theme
that offered the young adults the possibility tegant to their mates
the historic richness of the old European cities.

In this way they wanted to highlight by means dfthe importance
and beauty of the historic centres in the contéxt® modern world.

5.1.3 Impressions of the young participants

All the young participants were highly interestedpiarticipate in the
workshops and work on the themes. They were alsvested in the
results of the participants from the other parttipg countries, and
discussing the approaches and ideas.

The selected themes highly contributed to the aehnent of the
DYACIT goals, as they motivated the learners tdefand express
themselves, and in this way — to develop theirrirgkelearning and
performing style in the direction of creativity aadtive position.



5.2 Language Lab (English workshops) — approaetg a common
language

5.2.1. The necessity of communication between tlagtipipants of
the three workgroups

English is the second most spoken language in trilwlt represents
one of the necessary things to bring when trawgliamd it is the
language used in advertising and information teldgyo

The main aim of the English workshops was to badditional skills
of the participants to use English while working @mcomputer, and
for on-line communication.

The wish of the project partners was to encourbhgeybung adults to
see English not as a school subject, but as a kplaysito
communicate with other young people and make nends.

In order for the approach to be as clear as pasdiam the beginning
the young people started to work in transnationadkahops. As this
couldn’t have been achieved physically due to tigedistances that
separated them, the inter-changes took place ihrtbg means of
communication with the help of the Internet.

In this way the young adults had to “discuss” inoanmon language
within the 3 transnational workgroups.

English represented the link that helped them gédinbw each other
better and share opinions on the work within theksioops.

Even if there was some reluctance, in the end vghagally important
is that many of the young adults improved their ligbito
communicate in English.



5.2.2. Problems faced

The teaching methods were selected by the tramssrding to the
particular situation, mainly focusing on the usajehe words and
phrases, and the ways to find information for thenown phrases.
Pure lessons in grammar and vocabulary were raih&ttractive for
the young learners.

The trainers focused the efforts on the activitisgally left aside at
school, like listening and speaking.

The English session was combined by some traindth the
Photoshop session, in order to assure more intezagty of teaching
English.

The most important problems faced within the Eingkgorkshops
were:

- The different level of initial knowledge of theapicipants, so for
some of them the new skills were built quite meatelty, while for
others the English workshops were a nice oppostunitmaster their
skills and communicate with others through the fioru

In this case the best solution is to divide theugran beginners and
advanced in order for the more advanced not tobgetd and the
beginners not to get frightened by the flow of nefermation.



5.3 Computer Lab (Adobe Photoshop workshops) the
introduction to digital picture processing

A photo is digitized to convert it to a form whiclan be stored in a
computer's memory or on some form of storage mgdith as a hard
disk or CD-ROM.

This digitization procedure can be done by a scaroreby a video
camera connected to a frame grabber board in auwemp

Once the image has been digitized, it can be openghon by various
image processing operations.

Image processing operations can be divided inteeethmajor
categories: Image Compression Image Enhancement and
Restoration, andMeasurement Extraction

5.3.1 The way in which the photographs were proegsdor the
virtual galleries

The Adobe Photoshop workshop was very interesting the
participants, as they all knew before the possiedifor processing
images and making montages, but have never tribémselves.

The Photoshop workshop usually followed the Phatply
workshop, and the main accent was a discussionhat s the most
suitable processing for the particular photo, ideorto preserve its
original idea and enhance it through processing.

Thus the patrticipants learnt that the Photoshopgasing is not a self-
aimed process, but a way to emphasize the ideheophoto and in
this way — the idea of the author.

A very attractive learning task to process photoédobe Photoshop
was to create montages. By this the trainees |ldaimeut and paste



objects in the photo in a high quality manner. Thspecially enjoyed
working on their own portraits inserting them inflmrmerly taken
pictures.

They were very interested in getting to know théedent features.

They were also highlighting the effects offeredgsggram in order to
change a picture.

The participants were successful in using theiatvay.
They worked with light and colours and especiallged the

possibilities to cut and paste. By this they changjeeir original
picture into a new one.



The photographs for the virtual galleries were pssed by the
participants with a support by the trainers, and tlsults were
discussed in the whole group.

From Photography to Montage (detailed description)

1. step:

The participants choose a motive that is appropfiat montage. This

motive has to be a high quality photo as well dsg to have enough
space to insert and place a montage adequately.

2. step:

Now, the participants have to take pictures of @essor objects they
need for their montage. Here you can see some dgamp



3. step:

The motives are now being edited with Photoshepthe background
and everything that is redundant is removed. Of rsmu the

participants have to consider the proportions efrtbbjects. Persons
and objects in the background apparently seem tenba&ler than

persons or objects in the foreground. Therefore, ywbuths have to
adapt the size of the motive.



4. step:

Then, the motive is prepared and ready to be edemto the
background chosen beforehand: This pictures showes final
montage.



Another example of a montage the participants e@at class:

1. step:

The participants choose a motive that is appropfiat montage. This
motive has to be a high quality photo as well dsg to have enough
space to insert and place a montage adequately.



2. step:

Now, the participants have to take pictures of @essor objects they
need for their montage.

Here you can see some examples:



3. step:

Just like in the first example, the motives are nming edited with
Photoshop, i.e. the background and everything ithaedundant is
removed. Of course, the participants have to cengtie proportions
of their objects. Persons and objects in the backgt apparently
seem to be smaller than persons or objects in ¢regifound.
Therefore, the youths have to adapt the size ofrbigve.



Above you can see the prepared motive, ready todmted into the
chosen background.

4. step:
Then, the motive is prepared and ready to be edemto the

background chosen beforehand: This pictures showes ftnal
montage.



5.3.2. Opinions of the young participants

The participants liked the Photoshop workshop, taspens new
opportunities to express themselves through images.

For some of them it was difficult to follow and fmm some of the
more complex processes, and they were a bit digaigoothat some
of the proceedings need much longer time and stdgas they
expected. This disappointment was overcome by wanefanned
schedule for introducing the various Photoshop ¢sses, and
encouraging the teamwork in order to distributetdsk load.

Opinions of the young participants from the evahraguestionnaires
and counselling interviews concerning their experés during the
Adobe Photoshop workshop:

The following quotes show the enthusiasm with whibke young
participants worked with Adobe Photoshop:



“l learned how to use all the different tools of gk Photoshop, e.g.
how to change the colours. | really like to processown pictures,
especially to do the montages.”

“l find it fascinating how you can improve the gipglof a picture by
using Adobe Photoshop. Now that | know how to diowill continue
to process pictures. That is cool.”

“It is great how you can change a picture using Fel®hotoshop. By
processing the picture using all the different sogbu can create a
completely new situation.”

“I am now able to change details in a picture thd not like, so that
the motive gets prettier.”

“This is a program that helps me to be creativetaridclude irritating
motives into my pictures, so | can surprise otliers.

“l do really like to work with the lightning effest By this you can
create completely different atmospheres, though goly have one
situation as your starting point.”

“It is great to be able to use Adobe Photoshop nofien from now
on. It is cool that you can change so many thimga picture just by
some copy and paste. | also learned that you ltakeep in mind lots
of aspects, like i.e. the shadows, when you wartréate a perfect
montage.”



6. Establishing relationships with the project paricipants in other
countries — virtual communication

6.1. About the communication platform

Nowadays there are a multitude of communicatiotfquias that can
be accessed freely. It is very important that tla¢fgrm you choose is
adapted to the needs of the users.

If the young adults are not familiar with this typé platforms it is
good that the platform is as simple and friendlys$e as possible.

The communication platform used in the first yelworkshops was a
platform of the type PHProjekt - The Open Sourceupware Suite.

The platform of the DYACIT project offered the uséhe possibility
to select the working language within the platfotm,communicate
with their group mates, to upload and download files needed
during the work within the workshops. At the sanmeet the trainers
could exchange opinions and methodologies relatdte workshops
on this platform.

The platform was adapted in order to have 4 sesti@ngeneral
section, work group 1, work group 2 and work gr@up

Each member of the group had the possibility toildg the group
he/she belonged to, having an own username andvpakdor this
purpose.

At the general section only the members of the mamant team of
the project had access. They had the possibilitgege also other
sections and they had at their disposal a managearea of the
project supported by 2 sections: thlojects button a project
management tool with statistics and GANTT diagramd #heFiles



button where the information necessary for the nambof the
management team of the project was stored.

Section Projects —contains the phases of the project with the type of
activity (in progress/ pending/ finished) and th&rtsand end dates of
each activity.

Section Files —contains the documents of the project arranged
according to the workpackages of the project, imddis with
concluding names.



The young people and the trainers were uploadiraym@ents in the
panel specific to their group in the sectkates.



The young people and the trainers were exchangessages in the
sections specific to their groups.

Although at the beginning the young adults seemduktenthusiastic
about the idea to communicate by means of a conuation
platform, with the time they found it too compliedt and were
reluctant to using it.

The big majority of the young did not have any i&pilo work with
the computer and then they preferred to use thdl emat became
more familiar to them.

Neither the trainers seemed to be open to usisgothtform.

Following the results of the evaluation of the fdanh by the

participants at the end of the piloting workshope weached the
conclusion that the communication platform was difficult to use

for them and then, for the second year of workshap chose to use
another type of platform that was much easier dnad allowed the
same facilities.



Unfortunately, at the end of first year of worksha@second problem
appeared: the server was broken by hackers, wedol losing many
data and damage on the platform.

Thus, in full accord with the partners of the pobjeve set up on the
project website a forum for the youngsters andrttrainers, a Phpbb
platform.

In general, the Internet forum contains imposedesiib (the so called
“discussion panel”’) and subjects developed by tiserss Their
discussion takes place in real time, which meaé the answers
(called “posts”) that are sent on the forum appeanediately and can
be read by all the present users. The discussiasually moderated.
One of the users has the technical possibilitydib @osts, delete them
or even to close some subjects. This interferemeecessary in order
to avoid filling the forum with inappropriate megea or messages
that offend the users because the idea of any fasumo provide
appropriate information coming from several sources

In the case of the DYACIT project, due to the penh$ faced in the
first year by the consortium by having the servakbn into and data
deleted by the hackers, for more protection offttnem we preferred
using passwords.

In this way only the authorized persons could hageess to the
content and in order to be able to participate isTugsions, it was
necessary to register first.

For this purpose each group sent to the webmaseelidt with the

names of the young adults and their email addre3ses precaution
measure increased the safety of the server but @ishe young

participants. The forum of our project was dividatb two panels —
the panel of the groups and trainers and the pé&melgeneral

discussions.



The general discussion panel did not show spenigrast for the
young adults so they preferred to write only witthie groups.
Each discussion groups had different discussioncgppmainly
concerning the work phases and the achievemerie gloung.

The forum also allowed the young people to estaldisect contacts
with the partners from the partner countries, toosluce themselves
and to discuss about their interests. Thus, theipgrdhat worked
together were able to see each other and discesgitel the distance.

This type of communication platform was better reeg by the
young adults, which is proved by the bigger nunmifenessages they
exchanged in the second year of workshops, espetmlards the
end when their abilities to work with the computand to
communicate in English improved.



6.2. The communication process during workshops
(communication between trainees and trainers by mes of the
communication platform)

In order to motivate the young adults with regardetirning English it
is important to determine them to communicate wather young
people who are not native English speakers.

In the case of the DYACIT project the young pedpten the partner
teams had the possibility to communicate online tbhemes of
common interest or related to the activity of therkghops.

Nevertheless, the approach to communicate withspigem another
European country did not work too well. There aiféeckent reasons
responsible for this:

The first point that explains the communicationljpeon concerns an
actual lack of immediate response.

The workshops were held at different hours andifferént days in
the partner countries, which meant that the youagpfe did not
receive an immediate answer to the messages theypwsting.

Young people enjoy chatting and want to exchang@nmation; this
means that they are eager to get feedback inine@l But this was not
possible. It can be considered that communicatioreal time might
have been more attractive for the trainees. Dubisathe forum might
have been less appropriate than e.g. a chat rokimgtanto concern
the demands of the young learners.

A second point responsible for the communicatioobfgms was the
insufficient coordination of the communication & tschedules for
the English workshops were not synchronised.

The approach for the second workshops included discription
pictures in the forum after the trainees accomptistineir montages in
Adobe Photoshop. This was a good practice for taeglish.



But in both cases, the English workshop helpedpheicipants be
more confident while using English, and be morecessful in using
the various options of the software.

Suggestions:

In the DYACIT project the young adults showed né#aleluctance to
communicating online with the other youngsters haes/twere afraid
they wouldn’t be able to write messages in coriaalish.

It is important that the young adults are suppotbgdthe English
trainers in their approach in the sense that thmdrs should help
them write or check texts. In this way the youngpde will gain trust
in their forces and they will be motivated to write



6.3. Website

The website of the DYACIT project was created asdpct of the
project in order to fulfil several functions.

The first function was that of spreading information the project,
objectives, project partners and its results antbadarge public.

The information is presented in an accessible wal/ia available in
English, Romanian, German, Bulgarian and Italian.

Three newsletters present the progress of the girdge the large
public throughout its development.

Besides the information strictly related to the jpct the website
fulfils another function related to exposing theali products of the
young adults: virtual exhibitions.

The young people were very glad to see their ptejen the Internet.
The final exhibitions were their most beautiful Bstements on the
chosen themes.



Another function fulfilled by the DYACIT site wasat of presenting
the activities carried out by the young adults withe workshops.

It includes photos with the participants but al¢mtfos made by the
young adults within the workshops.

The website allows the access of the visitors tcheaork group

through the buttons displayed in the right sidéhefpage.




The visitors can thus see the pictures made witterworkshops with
the names of the young adults who made them.

The young authors were very glad to see their warkhe Internet
and they could be proud of their work among theiends and
relatives. This represented good motivation for tberticipants,
making them more interested to work as they kneat the best
pictures would appear online.

The next function of the website was, starting witd second year of
the project, to host the forum of discussions betwthe participants
and trainers. This new communication approach vaaptad at the
request of the participants as it resulted frometveduation of the first
year of workshops.

A special forum for the users was dedicated toettmsnments and
exchange of up-to-date information on a platfornPbpbb type.



Fortunately, this type of communication was morenidly and better
received by the participants.

The website of the DYACIT project was hosted on dlae server of
the coordinator and at the end of the project i wansferred on the
bought domairwww.dyacit.eu in order to be more accessible for the
large public at European level.

Developing the website

Developing websites involves among other things ghechase of a
domain name and a space at one of the commercrapames
providing web services.

We suggest buying a space on a commercial serher cbst is
approximately 10-30 Euros per year). In this way gen the
necessary space for developing the website andpdige that will
function forever.

By buying a space on a commercial server we recse@an average
of 5 email addresses included. It is worth consmiethis option as
the address can be recognized easily and is otteedcecrets of the
success of our project.

More and more people search for information inftist place on the
Internet when they need it and thus we have theortypity to
promote our website more easily.

Creating a web page is not a difficult task but memd to take into
account certain rules and principles.

If we don’t have experience in the field, it is teetto give this task to
a webmaster, a professional in designing webskies.or she will
develop for us the website in the exact way we waanhd without
technical errors.

A website with buttons that don’t work or with grarar errors will
put the users away.

When we design a website we need to answer theafily questions:

Who is it addressed to, who should use it? (We reetdke into
account the users of the website. It won't be askié only to the



professionals in the field. Anyone can end on oebsite searching
for information so the content that is presentedsdoot have to be
very thematic.)

What will our website contain? (It is the momententwe build the
structure of the website starting with the main gsagip to the
secondary ones).

What will each page contain? — what text, graphats, etc. (We
need to reflect the content in detail).
After we have finished this plan we need to conaithh a webmaster.
If we decide to develop the website on our own, @@ use
professional literature or online guides.
There is a variety of such guides on the Internet.

E.g.:online HTML courses, etc.
http://www.w3schools.com/html/default.asp




7. Achievements of the workshop

7.1. Learners’ achievements in the first and secondorkshops
In the first workshops

Number of participants who successfully complettedcourse:

701
601
501
401
301
201 10
107

0-

RO DE IT BG Total

In the second workshops

Parallel between the number of participants whooded and those
who finished the course

90+
801
70+
60 -
50+
40+
30+
20+
10+

RO DE IT BG Total



In the first workshop, according to the evaluatiata, the average
drop-out rate was 37 %, with Romania having theeltw(22%) and

Germany having the highest (50%). In the latteedhs reason for the
rather high drop-out rate seems to be that an rhstep/practical

training in a company” started during the implenagion phase.

There was great rejoicing to see that in the seg@ad the drop out
rate decreased to less than a half (15, 9 %), @@many not having
any (0%) and Italy having the highest (20%).

Reasons for this drop-out rate were motivation laealth problems as
well as excessive demands of the workshop. Sontleeoparticipants
got a job during the course.

Evaluation results: The learners’ view

In the questionnaires participants were asked atymit satisfaction
with the workshop, its content and delivery, aneirthindividual
achievements. Five answers each were possible: afiot(-2),
insufficiently (-1), somewhat (0), quite a lot (+dnd completely (+2).

General satisfaction:
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The feedback from the participants about theirsattion was quite
positive. They were happy with what they had ledraed enjoyed

themselves while doing it. Their rather high expéons identified ex

ante were met. Moreover, they stated that they avdol it again and
would like to know more about the subjects concgrn&€hese

statements can be interpreted as if the particiggpersons had an
educational experience which motivated them to gegaged in

lifelong learning (again).

It is noteworthy that participants felt they hadriged similarly much
in all three subject areas. This means that thisboeation of subjects
in one workshop is a successful strategy.

In the open questions participants mentioned takpmgtos and

working with Photoshop as the most important thimgy learnt in the

workshop and the part they liked best. These resuthe preferences
for photography / photo processing as comparedaming English fit

to the statements given in the ex-ante evaluat®itotography and
photo processing skills worked as motivators to igeblved in the

workshop, and apparently continued to motivate mgayngsters

throughout the workshop.

Additional to this, the participants enjoyed thecansions and the
possibilities to take outdoor pictures, but alse possibility to know
people from other countries in this context.



Delivery of the workshop:
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The four questions related to the delivery of therkshop were
answered positively, though not overwhelmingly so.

The presentations were felt understandable in alintries. While
trainers were, overall, experienced as supportive,learners could
have needed more time to practice and more oppbesiio bring
their strengths. As the participants did not pamot what kind of
support they were missing, it is difficult to impmthe efficiency of
the teaching.

As some participants had the impression that thdyndt improve
their English very much, there should be put morpleasis on this
content. Trainers mentioned that learners prefes theoretical input
but more time to practice. This working manner barused not only
for English courses but also for the photo courseslucing the
maximum of the theoretical part and ensure enoungé for practicing
and working in teams. Additionally, the adaptatioh initiative
techniques in the curriculum as e.g. singing Ehgieng, watching
English movies but also using Skype or Chat roamtead of forums
could make the effort even greater.



7.2. Trainers’ achievements in the first and secondiorkshops

The trainers’ questionnaire focused on their gdreatisfaction with
the workshop, its content and delivery, and thegarhers’
achievements. The same scale for the answers #seirearners’
questionnaires was applied.

General satisfaction:
In general the trainers involved in the workshopgensatisfied with
their learners’ achievements, but to a consider&yer extent than

the learners were. (0,9 or 1 (in the first, respebt the second year of
workshop) as opposed to 1,6).
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This may partly have to do with the more criticaldareflected
approach a pedagogue would be expected to takemapated to a
teenager.

This difference, however, may also be a useful tiiat some aspects
of the workshops can still be improved: It is notetny that the



trainers were convinced that their learners hadiaed new skills (1,8

in the first year of workshop and 1.6 in the secgedr), especially in
photography (1,6).

At the same time, the young adults had an ascereliotyition in the

second workshop in Photoshop (from 1,1 to 1,4)addscending one
in English (from 1.3 to 1).

If in the first workshop the trainers were more &l about

learners’ motivation during the workshop (0,6) tle second one the
indicator improved considerably, up to 1,3, as veslithe motivation

to learn more about the subjects (from 1,1 to arf) get involved in

other lifelong learning activities (from1 to 1,1).

On the other hand, trainers were convinced thatiggaants had
benefited at a personal level (from 1,6 in thet fiverkshop to 1,9 in
the second) and stressed in the open questiormddikte “pleasure”,
“enthusiasm and hope”, a high importance givenhi® workshop,
confidence and motivation.

The partner countries stated the following greadebievements of the
workshop:
Learners improved their ability to speak Englishairmore
self-confident way
Learners learned how to user their camera
Learners managed to overcome their fears and disedv
new abilities
Learners learned how to work in a group and hetj egher

Pedagogical approach and methodologies applied

Overall, the pedagogical approaches and methodalbgieps were
adequate according to the trainers’ feedback.

Trainers mentioned several times the need to atlfepeducational
planning according to individual needs and levélproor knowledge
on behalf of the participants. It appears thatehgas not so much a



difference with regard to ICT skills, as had beapezted in the ex-
ante evaluation, but rather a sometimes huge diffax in English
skills.

When asked about the most important lessons |darttainers in the
four piloting countries drew quite different conslons:

- The Italian trainers

intend to integrate more practical work and figigg to increase
the workshop’s attractiveness;

prefer to transfer the English language througheradttive
techniques as e.g. singing English songs: They raksationed that
the use of IT was fundamental both for the photd #re English
lessons.

- The German trainers

- think that young people are rather attracted atQooms or
Skype than by writing in a Forum where they havevédt longer for
answers. Furthermore it makes sense to form tanoe or 4
participants in order to establish a more persamdationship
between the learners.

- might form differentiated groups (beginners-aded) in order to
deal better with existing knowledge levels.

- The Bulgarian trainers

- consider that it is important to present the neaterial in the
“language of the young” without a lot of unknowmnténology and
complicated words.

- wants to put more emphasis on discipline anchatgame time
make the workshop more interesting by provokingriees to take
on different perspectives.

- The Romanian trainers
- reorganized some of the content in order to gadme time for
trips outside the classroom.



- came to the conclusion that more online resoufoe$earning
English would make the workshop more attractive young
people. Additional teamwork is very important asllwas a
reduction of the theoretical part.



8. Improvements of teaching methods in the secondonkshop
compared to the first

® During the second workshop, a great effort was puttlee
motivation and individual counselling of the pag@nts; the
counselling sessions made them more sensitive tswdhneir
learning goals and learning performance — not émlyhe DYACIT
workshops, but also for their schools studies imegal.

® The duration of the second workshop was longer tharfirst,
so this gave the teachers more time to cover teenés in the
curriculum in more details, and have more timegdaactical work.
Also, the longer duration gave all the trainers tpportunity to
provoke the learners to look at the world arourairthn a different
way, and express it through relevant means (Phapigyy
Photoshop or English posts in the forum).

A. Purpose of the comparison of the two workshops

After the evaluation of the first workshop roundttiiook place from
February to July 2007, some content, technical pedagogical
changes had been initiated. To work out the impreav@s of the
second workshop round (November 2007 — June 20@8gvaluation
reports of both processes had been compared. @pir [stresses the
positive as well as the negative variances of ti&OIT workshops.

One value which can be seen as an indicator fanprovement is the
following:

1.1 Drop-out rate

The subsequent graphic shows the drop-out ratéiseofwo piloting
processes:



Drop-out rate
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According to the evaluation data the average duttpraie in the first
workshop round was 37 %, in comparison to 15,90%he second.
This can be understood as an evidence for an ertiendia the
second round.

1.2 General satisfaction

Out of the learners point of view the general $atison of the first
and of the second workshop round is more or lesthersame level:
the participants are happy with what they havenke@rand enjoyed
themselves while doing it. It seems as if all lemsn had an
educational experience which motivated them to gegaged in
lifelong learning (again). The delivery of the wehlop was rated in
both cases good with a mark of 1,3 (in a scal@ ab-2).

As the following graphics indicates the trainers gmre pleased in
the second piloting round. Especially German tr@inead to face
serous organisational challenges in the first gsce
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1.3 Transfer of the training content

As some participants of the first process had theréssion that the
workshop was asking too much in too little time ooty the contents
were shorten but also an adaptation of initiatigehhiques in the
curriculum took place as e.g. singing English sargwatching

English movies. This pedagogical aspect impliesube of adequate
methodologies for young learners that help thenowercome their
fears concerning to communicate in English.

1.4Virtual communication

Although the virtual communication with the pantiants of the
workshops in other countries was clearly the mesbas shortcoming
of both workshop rounds, the satisfaction with ttenmunication
platform was rated positively from the traineeshe second process
(0,4 from 2). One crucial step therefore was thev ndrtual
environment (PHBB) that made the communication betwEU peers
easier. The new design matches the ideas of thagyou

The trainers of all workshops rated the successthef virtual
communication within the project lower than the&atners did. There



was less or unsuccessful communication with thiedra even in the
second round. To increase the attractiveness ftondes a Chat or
Skype could have been used instead of the forunis €an be
recommendable for future courses.

1.5Individual counselling sessions

As a suggestion, after the first piloting round, amdividual
counselling element was put in the curriculum: session before, one
during and one after the workshop. They aimed foreachange
between the trainee and the trainer to trace tidual motivation
and enhance the knowledge of the learner. In tlhwasmling session
after the workshop the traindrelps the trainee to facilitate self-
reflection on personal educational aims and previouthe learner’s
personal and professional competences, developofd¢iné individual
learning strategies as well as new perspectiveshem educational
and career pathways.

B. Summary of the crucial improvements from thstfio the second
round of the workshops

The smaller number of drop-outs in the second razardbe seen as
an indicator for the improvement of the course cmtsl

The trainers of this process were in general matsfeed than the
others. Reasons therefore can be on the one handndhvidual
counselling sessions with the participants that endke work
according aspiration following easier.

On the other hand the use of adequate methodoldiggtsapply to

young learners with a problematical background tdluence the

learn effort a lot. Even if the trainers’ and tex@s’ feedbacks of the
virtual part of the courses were better in the sdcmund, there are
still changes necessary to make this environmeirat weell accepted,
integrated learning tool.



Although there should be done some more improvesnenoptimize

the complete course, the overall aim, that alrelaay been reached
partly in the two piloting phrases, should not leglected: give the
trainees the opportunity to gain new knowledge pagpectives with

the help of life long learning.

Photo workshop

Visiting the photo exhibition helped to expand tinéerests of the
trainees and gave them insights into the world laftpgraphy. The
visit was again a big success, because for mostipants it was their
first time to go to a museum. Furthermore they lyedked the

common group activity. They enjoyed the visit, weesy interested
in the explanations of the museum guide and todkeagart in a
discussion about the Photos presented and abogu#stion, whether
Photography should be regarded as an art or ordyl@sure activity.

For example in the case of the German partnerfaltlee topic for the

virtual exhibition, “Montages”, not only Photos olbjects were taken.
During the first workshop, all the pictures wer&kesa downtown

Heidelberg. In the second course the learners d@nhtown but also

made portraits of the other group members.

This had different positive consequences:

In the first place it led towards a high self-mation because it was
fun taking pictures of themselves in very differesituations and

postures. It did not only encourage the trainedsitbalso fostered

their creativity.

The second important point was connected to a rdifte attitude

towards the accuracy and carefulness in choosieig thotives. The

trainees looked out for “artificial” motives for élr photos, because
during the selection of objects they kept in mihdttthey had to use
this material for the montages.



Adobe Photoshop workshop

The situation during the first and second worksk@s completely
different. There were great differences concernihg ability of
concentration as well as computer knowledge.

Adobe Photoshop was a new computer program fotraitees but
some participants had very good computer knowlestgéhey easily
picked up the learning contents. Correspondingly lgvel of the
second course was higher than of the first one.

Furthermore the participants actually worked anhatre with Adobe
Photoshop during the second workshop as the traolearly
emphasised the processing of pictures in a highitguahich was
very time consuming.

This way the participants gained a lot of knowledgehow to work
with the computer program and clearly outlined lb@rning benefit
for themselves.

English workshop

The situation during the first and second workstgh regard to the
previous knowledge of English and the progressrgjliEh skills was
so different that a comparison is hardly possible.

The positive development of the English languagksstould be seen
very clearly in the second course. The learnemeddatheir English by
interactive conversation exercises. In the beguprime trainer for
example worked out an interactive self-introductiomth the

participants which had to be presented in a rag.pl

The grammar inputs were always concrete based ecdhtent/texts
written by the participants, e.g. their self intugtlon, texts for the
forum and description of montages.

Both workshops followed common aims and approachsshe two

target groups did not differ significantly, the lwaapproaches from
the first workshop were relevant also for the secone, with some
improvements in order to achieve better results:



for the second workshop, the selection of the gigents provided
better balance between boys and girls. As girlthiat age are more
punctual than boys, this affected positively theiatst of themes
discussed during the workshops, as well as the weaknand the

strive for better results.



9. Lessons learnt from the workshops and recommentans for
the teachers that work with similar workgroups

The DYACIT workshops clearly showed that young peopwith
specific problems at school can be motivated tonleend achieve
better results, if the tasks they perform are cmoeding to their
internal world and expectations, and if their efoare valued and
appreciated.

Introducing Photography as Art

Many socially disadvantaged young people have mmection to art.
Most of them have never visited a museum before gradography
for them is nothing that requires an ability whigs to be learned and
applied. A visit to a Photo exhibition can chanigie perception of the
learners. Photography can be introduced as artviara descriptive
way and will enhance the value of a course likeGheative Lab.

Choosing the right topic

The topic for the Photo workshop as well as forAldebe Photoshop
workshop has to be chosen very carefully. It ig b@sliscuss about it
with the workgroup giving them different choicesdaideas with
regard to possible topics. Our first workshop ggrants chose a very
concrete topic which was very close to their owalitg. The second
group was very excited about the demonstration aftages created
by the Photo/Photoshop trainer for a former Photoikétion. The
learners were interested in this creative and rabstract topic with a
main emphasis on processing pictures in Photoshiopy wanted to
gain more knowledge in IT.

Choosing the right (=attractive) topic and involyitihe learners in the
decision process enhances their self motivation ianithe basis for
good workshop results.



Improving language skills in an interactive manner

To communicate in English with peers from otherrtaes of same
age is a highly motivating approach for young leasn But it is

essential to adapt the communication tools to temahds of the
target group. For them it is attractive to commatedn real time, e.g.
using chat or Skype. In contrast it is less ativactto use a
communication platform with a forum that works eatHike an E-

Mail-account than a chat room, e.g. where they hiavevait for

answers.

Furthermore the logistics are very important inesrtb establish an
interactive learning environment. The schedulethefparticipants in
different countries taking part in a similar courbave to be
synchronised in order to enable real time commuimica Also it is

important to motivate the learners to write contiasly in order to
establish permanent communication. It makes sems$erin tandems
of 2 or 4 participants each in order to establisimaere personal
relationship between the learners.

Grammar or vocabulary inputs should always be basedontents
elaborated by the participants themselves and dhmeiltaught in an
interactive way using the knowledge of the wholeugr in order to
improve possible mistakes.

The use of the ITin similar situations is of a great significanes, it
enhances the achieved results, and makes them glaaieable.

Workshops outdoors

Young people love the little trips together witkithworkshop mates.
In this way the relationship and the team spiritoag them are
consolidated.

The outdoors trips offer them the possibility to sekve the
surrounding world and to be more careful to theubiea around them.
For many of them the trips they made to the zooptiseums, botanic
garden were important motivation points as nonghef participants
wanted to miss those workshops.



When coming back to the workshop rooms, the youhdgts have the
opportunity to present to each other the resultba&f work.

The trainers need to be good psychologists

The teachers that work with similar workshops néedbe really
sensitive to the learning habits of the young peoplake a diagnosis
of the reasons for internal resistance to learniaggd work on
overcoming them by re-arranging the learning cutactowards
creative and motivating tasks.

The teachers should also highly encourage team,waukual support
and mutual strive for achieving high quality fimabults.

In this way, the learners will transfer this expeace to their everyday
learning environment, and will be more successfultheir future
performance.

It is good to involve the young people in smalljpots in teams with
individual tasks. In this way they will be awaretbg importance of
their contribution to the success of the project.



10. Reference to other similar projects

1. Face Valueis an EU project, co-financed by Joint Actions and
coordinated by Transit Projectes (Spain).

Face Value wants to establish a pedagogical promessach and
transmit intercultural values by means of an enmati@pproach. That
process looks forward a more active involvemenyaing people in
citizenship. At the same time, students also lspetific skills related
to the creation of a cultural creation in a digftaimat.

Link to DYACIT:motivation and creativity of young learners

http://www.facevalue.ws

2. "School is Cool" tries to develop the cooperation between different
sectors of education and to combine informal, mmm&l and formal
education. Its particular aims are focused on therovement of the
quality and effectiveness of education by findingwn learning
opportunities and by creating new learning tools # durable
integrated learning procedure.

Its target is to motivate citizens -especially ymitto reveal their
capacities and to participate in producing multgibnary learning

tools that will be offered to other people -espkgito youngsters- to
encourage them in keeping on learning and altogéthenhance both
their active citizenship and socio-economic intégra

Link to DYACIT:creativity and developing capacity of young leasne

http://www.ecose.orgbection "Activities" - "School is Cool"




3. JobArt: A creative approach to training and employment:
Occupational preparation concept and frameworkiauuim in the
fields of event production and digital media design

Its second phase - JobArt Central and Eastern Bu(Q&E) is a
LEONARDO DA VINCI pilot project of the European Conmssion.

The project consists of a NETWORK and TOOLKIT tlatilitates

the transfer of innovative active learning methadd model curricula
for vocational training and use the genres of digiind print media
design.

Link to DYACIT:digital technologies for active learning

http://www.jobart.org

4. Learning through Friendship

The main goals of this projects are to: encouragelpto get to know
each other and, hopefully, become friends, whilehat same time,
develop their English vocabulary and communicaséills; enhance
pupils’ ICT skills and encourage them to use Inééras a source of
information and means of communication; and devepmpils’
understanding and knowledge of different Europeanntries and
cultures and thus overcome their prejudices anease tolerance.

Results and benefits:
Students’ English communication skills have devetbpapidly.

Link to DYACIT:the use of Internet as means of information and
communication, favouring the improvement of the ommication
abilities in English.

http://www.etwinning.net/ww/en/pub/etwinning/search in europe
.cfm?qlid=3044&schoolid=7943&fuseaction=load ql detl




5. Animated debate - Computer animation workshops dr
dysfunctional groups with a view to foster Europearpartnership

It is a Minerva project within the Socrates EU peogme that took
place during 2003-2005.

The main objective of the Animated Debate Projeat wo create a
new online learning environment in which young deapith various
physical, psychological and social disabilities Idodevelop artistic
talents in close cooperation with their Europeamnterparts.

http://www.teatrgrodzki.pl/debata 01/english/projed.html|%5d

Link to DYACIT: motivation and creativity of young disadvantaged
people with the help of the computer.

Contracting organisation: Bielskie Stowarzyszenigy#tyczne Teatr
Grodzki (Poland)

6. Pro_Media_KMU (Advisory concept for media-basedearning
in small and medium- sized enterprises SME)

It is a project carried out within the ESF prograenfBuropean Social
Fund), in the period 15.10.2001 — 14.10.2004 (36aths)

The project aim is to support the integration oflilaebased learning
in in-company further training. The problem behinid the fact that
especially in SME there is lack of offers for inrgpany further
training. Therefore the employees are especiatiatiened by
unemployment as they don’t have the possibilitypidate their
professional skills.

In order to prevent this, the project offers thikofwing:
- information on the possibilities of using media-éd$earning

- analysis of the respective further training schemedse companies
to establish media-based further training for timpleyees



- information on the possibilities and the implemé&ota of self-
organised learning in the companies
- advice on the initiation of organisation developinamcesses.

The products of the project are: the advisory cphtm media-Based
learning in SME and Qualifications concept for ogany and
external learning advisors

Link to DYACIT:using media-based learning
Contracting organisation: bfw (Germany)

7. Learning to Solveis a project carried out within theesonardo da
Vinci Programme for a duration of 3 years (01.002-31.12.2004).

The aim of this project is to enable disabled peaplparticipate in an
appropriate vocational and continuous training @nicicrease their
chances on the labour market through permaneieiueducation.
This goal should beeached through elaborating and testing of
learning modules and training units which consttierspecific needs
of disabled people.

The target groups are employed disabled peoplehées, coaches,
training places and companies that work with or leyndisabled
people.

The product is: the ,Internet-based Ressource €¢fur disabled
people

Link to DYACIT:developing educational modules for disadvantaged
adults (disabled people).

Contracting organisation: Fundacion ONCE (Spain)
8. ELDA (E-Learning: Disability Access)

ELDA is a project carried out within the Action pl&-Learning
programme for a duration of 18 months ( 01.01.203D.06.2003).



The project aim is to create an electronic learmingronment that
facilitates the access to (further) education feabled people. This is
to be achieved by connecting relevant informatexperience and
resources in the partner countries and by estatdjshnetwork of
European education advisers that is tailor-mad®toply with the
needs and opportunities of disabled people in tbdamn information
society.

The products areNetwork of European education advisers,
Multilingual electronic learning environment

Link to DYACIT creating a learning environment adapted to thesieed
of disadvantaged adults (disabled people).

Website:.www.eldanet.org




11. A short presentation of the partners involved

Coordinating institution:

1. Societatea Romana pentru Educatie Permanenta /odfanian
Society for Life Long Learning, Romania

Romanian Society for Lifelong Learning is an NGQhieh identifies

itself within the context of a permanently changifgrope.

RSLLL provides:

Online courses and training in different fields foifferent social

groups (educators and social workers, disadvantggedg people,

teachers who want to improve their competencesoafide teaching

methods, personnel of SMEs, etc.);

- Researches and pertinent information on learningodpnities in
the country and in Europe;

- Counselling in the IT and e-learning field;

- Modern learning methods and techniques;

- Significant improvement of learning methods by iempentation of
innovative teaching/learning techniques.

Partners:

2. Berufsfortbildungswerk des DGB gGmbH  (bfw) -
Unternehmen fur Bildung Competence Center EUROPA
Germany

bfw is one of Germany's major vocational trainimgyders with 28
branch offices and about 270 vocational trainingtres all over the
country. It is a non-profit-making limited organie owned by the
Association of German Trade Unions (DGB). The mdjosiness
fields of bfw are: vocational training, organisatioand staff
development advice in connection with training sohe, combined
employment measures and training schemes and| inibieational
training. Bfw is furthermore involved in various Bpean projects.



This enables bfw to continuously test and develeywy approaches to
vocational training and to integrate them in the bfaining scope.

3. ARIES Formazione, Italy

ARIES Formazionds a private research and training association
operating in the public and the private sector,hwihe aim of
improving the quality of training standards at Epean level. It was
created by experts and professionals who have at gteal of
experience in educational systems developmentnitigii needs
analysis, course design and delivery (class- asthmite) both for
initial and life-long training, for SME's and uneloped people. In
recent years ARIES have also developed a wide mxmer in
European projects management.

4. Drugestvo ZNANIE — Sofia / Bulgaria

Znanie Association — Sofia was founded in 1990 mIN&O with
priorities in education and training.
The basic activities of Znanie Association in thstlfew years are
focused on:
Educational activities for basic skills (computerforeign
languages, communication, team building) for adalt&l teams in
SMEs and NGOs; motivation and activation trainingr f
unemployed,;
Train-of-trainers: training of adult education trais and
administrative staff of schools and NGOs;
Training for basic skills: ICT and communicationlksk
Integration activities for young people with diddlas, including
foreign languages and ICT courses;
Development of educational software.

5. die Berater — R6hsner Unternehmensberatung GmbiHAustria

die Berater®are a private company founded in 1998. Todisy
Berater® employ 400 members of staff who work in more ttaén



locations all over Austria in the following fieldd$ business: education
and training, coaching and counselling, consultaraytplacement,
EU projects.

The main aim of these offers is to motivate andifyjuaustomers to
make full use of their potentials in the econontytha labour market
and in their personal lives. Around 15.000 peopdetipipate indie
Beratefs programmes per year- many of them are involvegob
orientation and vocational qualification programndesivered for the
Austrian labour market service. The company ofteside range of
training and education — from soft skills to langes and information
technologies. Contents and methodologies, includibignded
learning, are tailor-made according to the needsisfomers.

In die Berateis corporate culture fair play, respect tolerancel a
social responsibility are central values.

6. Euroreso / Italy

"EURORESQ" is an International Association with @estific and
educational purpose.
The main objectives of this non profit associatoe:
- To establish a network of natural and corporatedsotb develop
a strategy which facilitates economic developmenprovement of
living standard and scientific resources in thefedégnt European
Countries.
- To establish or receive and develop programmeshnfaicilitate
access to work, social integration and the estaiét and
development of private or public companies.
- To exchange methodologies and techniques and, aéssary
produce those in co-operation
- To centralise this information on the Labour Markiet analyse
and treat it, and to adjust it with the informatmmthe production of
goods and services managed by financial investments
- To disseminate projects, programmes and resulistain taken.



External evaluator - Gareth Long, GLPM, UK

GLPM is a small consortium specialising in the eatibbn and

support of education-based projects funded by th&ofean

Commission. Gareth Long is the manager of thesadium and has
also worked on behalf of the European Commissiothé Socrates,
Leonardo and Youth Technical Assistance Office iru€Bels as
Project Officer for the Socrates Minerva actionow\ he works as an
expert assessor for the Commission for its e-LegtniMinerva,

Grundtvig, Virtual Campuses, Leonardo Partnershipansfer of

Innovation and K3 Multilateral Projects actions1 the evaluation of
the DYACIT project, he has been supported by AnraaehPecchini,
who was responsible for Quality Control and Minerpaoject

monitoring at the Technical Assistance by Annaehi@ecchini, who
was responsible for Quality Control and Minervajgcb monitoring at
the Technical Assistance Office. Since then shewarked for the
Technical Assistance office of DG Enterprise & istiy, monitoring
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Annex

Annex 1: Introductory notions of photography

2.2 Exposure time, speed
2.3 Aperture

2.4 Exponometry

2.4.1 The pair time —
aperture

2.5 Sensitiveness, ISO, ASA
2.6 Optical filters

2.7 Blitz

2.8 Timing /
synchronization and
creativity by using the blitz
2.9 Exposure types

2.10 Programmes, priorities
2.11 Trepod, monopod —
need and means of using
them

Module 1 - Introductory Exercises / Objectives

notions of photography Practice

1.1 Definition -studying the - acquiring basic
1.2 General description of | camera in big knowledge on the
the photo camera lines and camera and the role
1.3 Getting familiar to identifying its of each element in
working with the camera components making a photo

1.4 Practicing with the - developing the skill
camera of using the photo
1.5 Making photos camera

outdoors - learning how to
1.6 Analysis and work with the
discussions camera

Module 2 - The technique of| Exercises / Objectives

the photo camera Practice

2.1 Lens, classifications - studying the -understanding how

types of lens

- studying how to
choose the time
and aperture

- studying how to
work with the
tripod

- experiencing the
choice of the pair
time — aperture

- studying the
types of optical
filters

the photo lens work
- understanding the
need of a correct
exposure

- understanding
when is the moment
to choose
sensitiveness

- developing the
creativity by using
optical filters

- learning how to
choose the pair time
— aperture
depending on the
type of photography
- learning how to
choose sensitiveness
depending on the




light conditions

Module 3 — General Exercises / Objectives
knowledge on the technique| Practice

of photography

3.1 Composition in -learning how to
photography frame the subject in
3.2 Photography in a/n the photo

3.3 Expressiveness of - learning how to
colour use light in

3.4 Composition in colours photography

3.5 Strong points - learning how to
3.6 Lines and surfaces highlight the subject
3.7 Photographical angles - learning the

3.8 Natural and artificial equilibrium of

light composition in the
3.9 Using the light photo frame
creatively - elements of photo
3.10 The photography — dynamics
between instinct and science

3.11 Deep fiels in

photography, the

foreground, and the

photographical layers

3.12 Practice by making

photos, analysis and free

discussions

3.13 Making photos

outdoors

Module 4 — Initiation in Exercises / Objectives
photographical genres practice

5.1. Introduction -Gradual -learning the basic
5.2. Landscape approach and genres of

5.3. Architecture practicing the photography

5.4 Static nature different - approaching the
5.5 Portrait photographical photographical
5.6 Macro-photography genres genres

5.7 Photo-reproduction - developing the
5.8 Photo-reportage photographical




5.9 Sport

5.10 Essay

5.11 Studio photography
5.12 Practice by making
photos, analysis and free
discussions

5.13 Making photos
outdoors

language —
developing the
photographical
thinking

- learning how to
create motion effect
- learning how to
render a mood

- learning how to
render the
atmosphere of the
environment

- learning how to
render dynamics in
architecture

- discovering the
world we step on

- learning how to
render an idea




Annex 2: Adobe Photoshop

Module 1 — Presentation of the
work surface

Objectives

1.1Introduction in Photoshop
1.2 Starting Adobe

and opening files

1.3 Tools bar in Photoshop
1.4 Entering values

1.5 Viewing images

1.6 Working with palettes

1.7 Using context menus

- getting familiar with
Photoshop
- knowing the basic tools

Module 2 - Working with
Selections

Objectives

2.1 Selection tool overview

2.2 Getting started

2.3 Selecting with the
rectangular marquee tool

2.4 Selecting with the elliptical
marquee tool

2.5 Moving a selection

2.6 Selecting with the magic
wand

2.7 Selecting with the lasso tool
2.8 Adding and subtracting
selections

2.9 Transforming a selection
2.10 Combining selection tools
2.11 Cropping the completed
image

- Selecting an image using a
variety of tools

- Moving and duplicating a
selection

- Adding and subtracting
from a selection

- Combining selection tools

- Cropping an image

Module 3 - Layer Basics

Objectives

3.1 Organizing artwork on
layers

3.2 Getting started

3.3 Creating and viewing layers

- organizing their artwork on
layers

- creating a layer

- viewing, hiding and selecting




3.4 Selecting and removing
artwork on a layer

3.5 Rearranging layers

3.6 Linking layers

3.7 Adding a gradient to a layer
3.8 Adding text

3.9 Applying a layer style

3.10 Flattening and saving files

layers

- rearranging layers

- grouping layers in order to
modify them simultaneously

- applying a gradient to a layer
- adding text and effects to a
layer

- saving a copy of the file with
the flattened layers

Module 4 — Initiation in digital
processing of photos in
Photoshop

Objectives

4.1 Reframing / resizing a photo
4.2 Selecting an area of the
photo

4.3 Brightness corrections

4.4 Contrast corrections

4.5 Colour corrections

4.6 Improving the clarity of an
image

4.7 Cutting a certain area of the
image

4.8 Detaching the subject by
dimming the clarity on a selected
area

- developing the skill of seizing
the photo frame

- understanding the
importance and the way in
which a correct display of a
photo is done

- understanding the need of
valorizing the photographical
subject

Module 5 - Photo Retouching

Objectives

5.1 Strategy for retouching

5.2 Resolution and image size
5.3 Getting started

5.4 Cropping an image

5.5 Adjusting the tonal range
5.6 Adjusting saturation with the
sponge tool

5.7 Adjusting lightness with the
dodge tool

5.8 Replacing part of an image

- choosing the correct
resolution for a canned photo

- cutting an image to the final
size

- adjusting the tonal range of
an image

- adjusting saturation and
lightness of an isolated area of
an image by using the tools
sponge and dodge




5.9 Applying the Unsharp Mask
filter

5.10 Retouching dusty or
canaliculated photos

5.11 Special processing

- replacing parts of an image
with another image

- applying the Unsharp mask
filter for finalizing the
retouching of the photo




Annex 3: English curriculum







Remarks:

This curriculum for the English workshops is met@anserve as
guidance, each English trainer being able to ailapthe
level of his trainees.

There are 8 sections devised, each section is sagdgo be
covered during 2 workshops (taking into accounti¢ivel of
English of the participants, we thought it wouldlsdter to
offer the trainers a longer duration for each theme

The succession of the themes has been made bipatitig
the progress of the workshops and exchanges betiveen
participants from the different countries.

The emphasis of the curriculum is laid upon comrmatnon in
English and less on grammar and rules (as thedbiags that
the young people have usually studied at schod@restill
studying). The idea is to offer them a new viewEmglish,
that is what they can actually do with English moounicate
with friends from other countries. This way, we iy to
induce them the idea that English is not just gesilmatter
that they study in school, as any other subjectandiut it is
an indispensable tool nowadays.

Nevertheless, grammar is an important issue inEarglish
course or series of workshops, so the trainerfregeto insist
also on other grammar problems according to thel lewd
needs of the target group.



